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ABSTRACTz
This proposal addressed the need for training peer advocates in a

lifeskills and ABE/GED program housed in a Lebanon Couny Housing
Authority Community Building. Training focused on finding appropriate
school services for one's child, with some training in finding
appropriate mental health services for oneself and/or one's family. An

advocacy curriculum outline and an extensive bibliography, as well as
procedures and materials for training peer advocates in an ABE (Adult
Basic Education) setting were developed. This proposal also provided a
procedural model for a partnership between, students, adult education
providers and several social service agencies, building upon

collaborative efforts to advocate for needy families. Using published
materials and materials and methods developed by the grantees, ABE
students were able to communicate more effectively in requests for
help and in hearings for services for their families, particularly in

school and mental health agency issues.

TARGET AUDIENCE
Adult basic education teachers, administrators, and students and their

families, particularly single parent families.

The Lebanon County Housing Authority is an equal opportunity education institution and does
not discriminete on the basis of race, color, national origin, sex, handicap, age or religion.

The activity which is the subject of this report, was supported in part by the U.S.

Department of Education. However, the opinions expressed herein do not necessarily reflect

the position or policy of the U.S. Deparment of Education or the Pennsylvania Deparment of

Education, and no official endorsement should be inferred.
1,k5 DEPARTMENT OF EDUCATION

E ..JCATIONAI RESOURCES INFORMATION
CENTER /ERIC,

_I Thr, doctin,rni ha: been reproduced a:
1,4 0,VE.() ir(1(11 the rotcon or organvation
ori.r.:31Ing BEST COPY AVAHABLE (-)

U MIrl,f rharteje, II,U° he,. made 16 I )
inorovi, loworlor Owl quality

Page 1

PERMISSION TO REPPODIA) E
DISSEMINATE THP; rAATERIAL

1A1, BEEN GRANT!' D 13Y

puinI: of view or epinicals staled ,n thrJ
dacurnent tie nol neCedddr y (epresen1
official OERI position or policy

,

TO I HE. LOMAT IONAL RESOURCES
INFORMATION CENTER (ERIC)



TABLE OF CONTENTS PAGE

I. Abstract Page 2.

1110
II. Introduction
III. Time Schedule & Administration

4.
5.

IV. Coordination & Dissemination 6.

V. Goals & Objectives 7.

VI. Procedures 7.

VII. Methods & Materials 8.

VIII. Bibliography 11.

APPENDIX

1. Letters & Requests
2. Peer Advocate Reports

A. Account of Community Service
B. Summary of Advocacy Encounters

3. Resouce Listings
A. Lebanon Housing Authority Housing Units & Telephone Numbers
B. Central PA Resources, Addresses & Telephone Numbers

4. Copies of Resource Materials as cited in Bibliography
A. Materials in the Public Domain from :

1) Pennsylvania Department of Education
2) U.S. Department of Education
3) Pennsylvania Department of Welfare
4) Commonwealth of Pennsylvania

B. Materials aorn Support Groups & Resource Centers:
1) Pennsylvania Bar Association
2) Parent Education Network (PET)
3) Parent Involved Network (PIN)
4) The Education Law Center
5) Michigan Association for Children With Emotional Disorders
6) The Delaware Health Law Projects:
7) The Developmental Disabilities Advocacy Network, Inc.
8) CASSP

5. Evaluation Forms

1.

14.

22.
24.

34.

86.

112.



ATBIOIrak.C17

A, TK

TITLE: Peer Advocacy Training for ABE Students July 1, 1994 - June 30, 1995
PHONE: 717-274-8329
PROJECT: #995033 EINDEN$4832. (PDE)

ADDRESS:. Lebanon County Housing Authority DIRECTOR:. Jean Henry
1012 Brock Street
Lebanon, PA., 17046

PURPOSE (GOATS & OBJFCTIVFS 1 & 2): This project was designed to redress a need in an Adult
Basic Education Life Skills program for single parents, residing in federally funded housing, that
of support in requesting services of school districts and social service agencies. The objectives, as
stated in the grant application, were met, namely:

1. (Five) 5 students in an ABE program developed the skills and knowledge to becomt advocates for
other ABE students, particularly in school hearings and in mental health issues.

2. Twenty-five (25) students enrolled in an ABE program/ and or social service agencies were
oiven information and trained to become advocates for themselves and their families.

LO. . 1: 11

3. Community providers and state agencies were used in training and, also, in direct services.
4. One 1994-95 enrollee of "Bridges", an Adult Basic Education and Life Skills Program, was
trained and was the primary peer advocate in this project. She has since been offered a part-time
job by the Lebanon County Housing Authority to continue her advocacy efforts for Housing clients.
She has a!-,o enrolled in a local community college to train for a social service career.

5. The advocacy training and action were monitored by the Project Director and she and staff
recorded the results.

6. Instruments were developed for # 5, above and are inciuded in this project report.
7. The final project report and evaluations are attached.

. Ok - S 12a

This proposal certainly addressed a need, not only in the "Bridges" education program, but in the
community as well. When the project started there was no "Parent Advocate" in Lebanon County.
The Housing Authority staff, as well as other agency staff, perceived a need for such an advocate, but
the community did not have the funding for such a person. Eight hours of training for community
agencies, "Bridges" staff and students was provided by the Berks County Parent Advocate, Wendy
Luckenbill. The rest of the training was done by community agency staff or Lebanon Housing staff
and teachers. Beth Bates, a student in the"Bridges" program, had a stiong interest in being the
advocate and has been exceptional in supporting Bridges students and other clients in the
community, the latter on a volunteer basis. (Midway in the grant year, Beth became a contact in
Lebanon County for PET (Parent Education Network). The six students and families she helped with
direct services now have the confidence to help other students. Two of these students have since
"graduated" from/left the "Bridges" program, but have come back as alumni to help others.
Training for participants focused on finding appropriate school services for one's child, with some
training in finding appropriate mental health services. Evaluations have been positive. The project
met its goals and provided staff and students with the means to help families in requesting and, in
most cases, receiving services. Although, the parents and their families feel more empowered,
services have not been received in all cases. Some cases have been particularly difficult, with long
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drawn out procedures and appeals, 'and parents and a school district in conflict with each other.
Communication skills and conflict resolution are needed, as well as persistence. In retrospect, with
more time and money, we could have 1) involved the school districts more in the training
component and 2) spent more time in role-playing and active training, which might have eased
some of the problems. The advocacy will continue into next year.

PRODUCTS: An advocacy curriculum outline and an extensive bibliography, as well as procedures
and materials for training peer advocates in an ABE (Adult Basic Education) setting were developed
and are included ii ,.his report.

MEMIODDEENAWAITON: 1. Self-assessments from the trial group of students before class begins.
2. Evaluations of the course and self- assessments by the same students after the follow-up training
session and from the peer advocates and students after two months. 3. Evaluations from cooperating
agencies. 4. Evaluation of the goals and objectives of the project by the Teacher, the Peer Advocate
Coordinator, and the Project Director.



INTRODUCTION:

"Bridges", a program began in 1992 by the Lebanon County Housing
Authority, as a life skills program to "bridge" the gap between adults and
families in a crisis situation and regular adult education classes, literacy
tutoring, community colleges, and job training programs. In the three years
of its existence, 1992-95, over 125 persons, as well as 65 children in the
family literacy component of the program, have been served by this
ccllaborative and cooperative program. Among those agencies referring
individuals and participating in services have been the Lancaster-Lebanon
Literacy Council, PROBE, (a reentry program for displaced homemakers),
Family Focus (a support service of Catholic Charities), Lebanon County Mental
Health & Mental Retardation, Lebanon Mental Health Association, Lebanon
Cooperative Extension Association, Catholic Charities, Domestic Violence
Intervention and HARP (Housing Resource Assistance Program), Lebanon
County's designated program for the homeless. All of the participants in
"Bridges" have been members of the priority populations designated by the
Department of Education; they are either on public assistance, displaced
homemakers, or members of a minority group, or a combination of the above.
Most have had a history of abuse, problems with schools and housing, and the
great majority have domestic problems. Almost all have not received their
high school diploma or GED, or if they have, they have not learned many of the
basic skills they need. They are in transition from situations of desperate
need to onea of varying degrees of self-sufficency, with substantial barriers
to success: teen parenthood, mental illness or recovery from mental illness,
developmental delayed and handicapped children, low self-esteem, as well as
low skill levels. The students and their families have a need to enhance their
life skills, including knowledge of the community resources available to
them and their rights and obligations as members of this community, to
become responsible social workers for themselves and their families.

"Bridges" works and is growing (most referrals are by other students)
because it is a collaborative program; students have the support of a
classroom of peers who have had the same life experiences they have had.
Regaining self-confidence, learning life skills, ant setting priorities for a
non-crisis life are essential if a client/student is to m,,ice a successful
transition to other educational or training services.

The combination of this type of collaorative program with
challenging student and family needs, can be draining for all, staff,
participating agencies, and the students themselves. The teacher, the project
director, and many students were spending a great deal of time serving or
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finding advocates in domestic, school and mental health situations, as well
as serving the students at a variety of educational levels. All felt there was
a need for training and experience to be good advocates and teachers. In
particular, training students would develop a core of trained "graduates" to

help. This in turn would empower the students and the program, as
self-esteem would be strengthened, while learning and helping. The program
would serve as a "bridge" from the crisis the person is presently feeling to a
new beginning. As an integral part of this bridge, we proposed to developing
a peer tutoring and advocacy plan, particularly in the area of school and
mental h :alth services. If successful, it could be replicated by other ABE
programs employing interested in collaborative learning techniques for
advocacy.

TIME SCHEDULE

July 1 October 1, 1994: Consult with social service
agencies; develop materials.

October 15 - November 15: Train advocates.

December 15. Follow-up workshop

November 15 -May 1,1995:

May- June 1995:

May 30- June 30:

Use training, assign advocate.
Reevaluate and refine advocacy
curriculum.
Assess peer advocacy and
teaching.

Second set of workshops.

Final revision and typing of
curriculum, materials and
procedures.

July 1,1995: Reports sent to the state and given to the
participating agencies.

ADMINISTRATION:

The Chief Administrative Officer of the Lebanon County Housing
and Redevelopment Authority is Melvyn Kaplan, Executive Director.

The Chief Fiscal Agent is Louise Heffelfinger. Both Louise and
Melvyn's offices are at 303 Chestnut Street, Lebanon, PA 17042. Their
telephone number is 717-2741401.

The Project Director for this grant was Jean Henry, the Educational
Coordinator of the "Bridges" program for the Housing Authority.
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The Trainers in Aavocacy: Wendy Luckenbill, the Parent Advocate,
for Mental Health-Mental Retardation in Berks County was hired for twelve
hours of training plus transportation. She did about eight hours of training
and could not finish the other four because of her own time constraints.
Other trainers were from the community: The Director of the Mental Health
Association for Lebanon County, The Tenant Initiative Coordinator for
Lebanon County Housing, staff from the Empire Beauty School and staff from
Catholic Charities Family Focus.

The Peer Advocacy Coordinator, Beth Bates, a high school graduate
and an enrollee in Bridges while working in this project. She has enrolled in
college in a social service program.

The Peer Advocates, who have taught in "Bridges" and have done
some advocacy.

LOCItTION:

Lebanon County is located in the Southcentral part of Pennsylvania,
between Lancaster, Harrisburg and Reading. There are 244, 000 residents in
the County and about 30,000 in the City of Lebanon. This project serves
anyone in the County, but in reali ty 95% of the students/peer
advocates/tutors will come from Lebanon City.

The Project Director, Peer Advocate Coordinator, Secretary and Peer
Advocates worked primarily at the "Bridges" site, 500 Cedar Court, Cedar
Court, Lebanon, PA 17042. Cedar Court is a Lebanon County Housing
Community Building. The telephone number there 3s 717-274-8329. The
fomal training was done at Cedar Court. The Peer Advocate helped students
at other sites, such as in school districts, at the County Courthouse and at
mental health sites.

TARGET AUDIENCE FOR THIS REPORT:

Adult basic education teachers, admini strators, students and their families,
particularly single parent families.

COORDINATION AND DISSEMINATION:

The final report i s being distributed to participating agencies: the
Pennsylvania Department of Education, Division of Adult and
Literacy Education, 333 Market Street, Harrisburg, PA; AdvaueE, State
Literacy Resource Center, 333 Market Street, Harrisburg, PA 17126-0333
(1-800-992-2283; TTY: same); and the Western Pennsylvania Adult Literacy
Resource Center, 5347 William Flynn Hwy, Route 8, Gibsonia, PA 15044
(1-800-446-5607; TTY 412-443-0671) It is hoped that other agencies
serv ng si milar students can use these material s.
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THEGOALS_ILOBJECTIYESAAEMEBIOPOSAL WERE:

1. To train at least (five) 5 students in an ABE program to become advocates
for other ABE students.
2. To teach twenty-five (25) students enrolled in an ABE program/and or
social service agencies to become advocates for themselves and their
families.
3. To develop training for the above students in cooperation with community
providers and state agencies.
4. To train one graduate of an ABE program enrolled in a relevant college
program to be a peer leader in this project.
5. To monitor the training and record results.
6. To develop instruments for the above.
7. To record, evaluate, and distribute the above.

PROCEDURES:

This proposal addressed the need for training peer advocates in a
lifeskills and ABE/GED program housed in a Lebanon Couny Housing Authority
Community Building. Training focused on finding appropriate school services
for one's child, with some training in finding appropriate mental health
services. An advocacy curriculum outline (below) and an extensive
bibliography, as well as procedures and materials for training peer advocates
in an ABE (Adult Basic Education) setting were developed.

The fifteen (15) hour training was divided into 2 three hour
scssions_andfour14,Ltwo_hour sessions;

liegaLissues (Wendy Luckenbill, Berks County Parent Advocate):
Two (2) sessions of two and one-half to three hours each: the
right to a "free and appropriate" education; working with the school
districts and school personnel; asserting oneself.
(The sessions were recorded by Family Focus staff on two video tapes
and are available at the Harrisburg office
of Advance and at "Bridges", Lebanon.) (717-274-8329)
2._Presentation of OneselfasanAdvocate (Community Personnel):
(Each session was approximately 2 hours)
a family Focus Staff: Assertiveness training: The difference between
aggressive, passive, passive-aggressive and assertive behavior.
b. Lebanon County Mental Health Staff: 1) Self-esteem building and
appropriate assertiveness and 2) Conflict resolution and listening
techniques.
c. Bridges students: Dressing appropriately and acting appropriately.
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Follow-up sessions were held periodically to discuss issues. In the
spring, the Peer Advocacy Coordinator/Peer Advocate, Beth Bates, and the
Project Director, Jean Henry presented an attenuated program on student and
family legal rights and issues. In the spring, "Bridges" counseling staff and
community personnel again presented conflict resolution and self-esteem
building, but the primary training was done in the fall. The program was
assessed in January by the Project Director and the Peer Advocate. In
addition, the Peer Advocate attended staff meetings to report on her work.

In June, Central Pennsylvania Legal Services and Lebanon County
Housing Social Services presented a seminar, "Surviving the 90's; Community
Education Seminar", for Lebanon County Social Service agencies and their
clients. The seminar focused on health and welfare services in Central
Pennsylvania; government action in Washington D.C. and in Harrisburg, the
state capitol; and community organization. Beth Bates and the Housing
Resident Initiative Coordinator orchestrated the afternoon session on
community initiatives. "Bridges" students were involved as volunteers in
various capacities, including speaking, distributing fliers, and coordinating
food for the event.

Kethods:

All students in "Bridg s" are screened at entry and asked what they
would like to learn within let of goals associated with life skills. Both
IEP's (Individualized Education (and goal-setting) Plans) and class goals are
discussed and established for all students. If a student had the need for
school or mental health services, he or she was referred for this program. In
addition, all students who wanted to participate in the training by Wendy
Luckenbill, the Parent Advocate from Berks County, and, also, the training in
assertiveness, self-esteem and conflict resolution were invited, and, indeed,
strongly encouraged to participate.

Initial requests for advocacy were screened by the Peer Advocate,
Beth Bates, and the Project Director or the Housing Tenant Initiative
Coordinator. Beth completed a Temple University, Harrisburg, training
seminar for parents and advocates of the disabled, " Partners in Policy
Making". Beth did most of the advocacy and support during this program.
Besides participating in trainings, she attended school hearings and/or
meittal health sessions for seven students in "Bridges". (Please see Beth's
"Account of community service, extracurriculat activities and
accomplishments" in Appendix, p. ), All "Bridges" staff then encouraged these
students, if they felt capable, to follow through themselves in subsequent
telephone calls, follow-up and/or hearings. Students and other public housing
residents who were involved in advocacy issues helped in later training
sessions by sharing their experiences. Of the students she helped, at least
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five would be comfortable 'in sharing their experiences and helping other
students in the following: 1) requesting an Multi-Disciplinary Evaluation for
their child; 2) requesting mental health, mental retardation services; or 3) by
attending a domestic violence hearing with a student. These students have
been empowered in other ways, also. Thret help as volunteers, two in math
and one organizes projects to raise money. We expect a ripple effect, that
the students who have been helped will assist Beth, the Peer Advocate, in her
new job as an Advocate with Lebanon County Housing. In addition, at least
twenty other students and/or residents of public housing have participated in
the formal training sessions described above. One is a Tenant Cooedinator in
a housing development.

This project met its goals and provided staff and students with the
means to help one anotheer, families in requesting and, in most cases,
receiving services. Although, the parents and their families feel more
empowered, services have not been received in all cases. Some are
particularly difficult, with long drawn out procedures and appeals, and
parents and a school district in conflict with each other. Communication
skills and conflict resolution are needed, as well as persistence in these
cases. In retrospect, with more time and money, we could have 1) involved
school district more in the training component and 2) spent more time in

role-playing and active training, which might have eased some of the
problems. The advocacy will continue into next year.

Materials (For addresses, titles, please see Appendix):

1. Bar Association pamphlets (sample attached).
2. Community Resource listings and information.
3. Books
4. Conflict resolution, self esteem and listening techniques materials;
materials brought by the Parent Advo-,;ate Trainer from Reading, Berks County
($5. per participant); Materials from AdVance Project AE 98-3030, such as
"Communication Skills That Really Work", "Listening Skills" handouts; from
AE 3025-762, "Family Advocacy: the Parent-Professional Team" .

5. Materials from "Connect": Parent and Student Rights Information; and
Fat City, a video simulation for parents of school issues.
6. Materials from the Pennsylvania Department of Education.
7. Materials from the Pennsylvania Department of Public Welfare.
8. Materials from the Commonwealth of Pennsylvania, The Pennsylvania
Bulletin
9. Materials from support groups, and resource centers, such as the Parent
Education Network (PET); Parent Involved Network (PIN); the Pennsylvania
Education Law Center Pennsylvania; and the Delaware Health Law Projects.
10. Training materials from local agencies.
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Evaluations:

Self-assessments and evaluations by students; evaluations by social service 0
providers were employed to determine satisfaction with the advocacy
process. (Please see Appendix.) No formal testing was done. Students and
clients were pleased with the advocacy program.
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1. Lebanon Resources-
1 Lebanon Community Directory of Human Services, 1994-95, & Lebanon County Directory

of Human Services, Lebanon County Department of Human Services
2. Lebanon County Housing Units and phone numbers, Lebanon County Housing &

Redevelopment Authority
-wort groups, and

Government Agencies. Names, addresses and phone numbers.
3. Books. How to Get Services by Being Assertive Family Resource Center on Disabilitiies,
Chicago, Illinois, 208 pp.

How to Organize Effective ParentlAdvocacy Groups and Move Bureaucracie.s, 200 pp., The
Parent Education Network (PEN)
4. 1 . 1

12.

1.Project AE 98-3030, handouts:
Skills"

2.Project AE 3025-762, "Family Advocacy: the Parent-Professional Team"
S. Materials fr.om the Pennsyliania_Repattnieducation (1-717-783-6913):

1.Cordero vs. Commonwealth, Parents, Agencies, Schools, Commonwealth, Coming Together,
pamphlet,(1-800-222-737 2)

2.State Board of Education, Chapter 14: Members under the Court Order, Cordero v.

Commonwealth. Knosterr, Barbour, Boyle, D'Alo, Hess, 8 pp.
3.Guidelines, Instructional Support System of Pennsylvania, (800-992-4334, TDD,

800-654-5984), February, 1995, 46 pp.
4.Informational Handout,-Conflict Resolution, 20-24 pp.
5.Special Education Services and Programs: Department of Education, Chapter 342
6.Special Education Services and Programs, Side by Side Version for Quick Reference

(Standards), March 1994, 76 pp.
7.State Board of Education, Regulations of the State Board of Education of
Pennsylvania. Chapter 15, Protected Handicapped Students, February 1991, 9 pp.
8. Section 504, Chapter 15 Flow Chart, 1 p.
9.Pennsylvania Special Education Mediation Service, Procedures and Overview of Effective
Practices Supporting Children Identified as Disabled (Cordero), 34 pp.
10.Permissible Class Size, PA Code Section 342.42.j, 1 p.

11.Timelines Under the 1990 State Special Education Regulations, PA Code Chapter 14, 1 p.
12. Basic Education Circulars- 1)Implementation of Chapter 15, June 1991, 9 pp.
2)Change in Educational Placement, Suspension or Expulsion/Exceptional
Student. October, 1991, 3 pp.
13.Your Rights as the Parent of a Child Who is Exceptional, pamphlet, 1992
14.Assignment of Special Education Students to Instruction in the Home, March 1993, 2 pp.
15 Procedural Safeguards for Special Education Students, 8 pp., (The Right to Education

Office: 1-800-222-3353)
16.Pennsylvania Special Education Mediation Service. pamphlet, (Pennsylvania Special

Education Mediation Service 1-800-992-4334)
6. Materials from "Connect": (Parent and Student Rights Information 1-800-692-7288):

1.Fat City, a video simulation for parents of school issues.
7. Makerials_fri2m___the_11.,%_Department of Education, Office of Special Education
and Rehabilitation Servicesi

1.Policy Memorandum (and letters recognizing ADD as a disability
8. Makerials from the _l_ennsylvania_Repartment of Public Welfare:

t

enter, Harrisburg, PA.:
"Communication Skills That Really Work"; "Listening



1.Change5 to Medical Assistance (MA) Benefits for Certain Applicants/Recipients, Income
Maintenance Bulletin, 99-92-05m, December 1992, 7 pp.

2.Basic Health Care for Adult General Asssistance Recipients, Medical Assistance Bulletin, #
99-92-07, December 1992,

PA Departnlent of Public Welfare, Office of Mental Retardation: Finding a Way
Toward Everyday Lives, The Contribution of Person Centered Planning, February 1993, 19 pp.

PA Department of Public Welfare, Office of Mental Health, Bureau of
Chlidren's Services (717-772-2764):

1.Guidelines for Best Practices in Child and Mental Health Services, 18 pp.
2.Psychosocial Rehabilitation Services, Draft, 1/93, 6pp.

9. Materials from the Commonwealth of Pennsylvania:
1. The Pennsylvania Bulletin, _ Volume 20, Number 24, June 16, 1990. Part III, Special

Education Services and Programs.
10. Materials from Support Groups, and Resource Center_st
Pennsylvania Bar Association. (1-800-932-0311)

1.What Should I Know About the Rights of Exceptional Children (pamphlet), 1987
The Parent id:ducation__Netwo_r_k (PET) (1-800-522-5827)

1.Your Right to Disagree, A Parent's Guide to Resolving Conflicts, 17 pp. 1993
2. How to Organize Effective Parent/Advocacy Groups and Move Beaur

Parent Involved Network (PIN)
1.Index to Factsheets. April, 1995, lp.
2.Early Intervention Programs and Services: A Guide for Parents, June 1992, 27 pp.
3.For the Record, Ad Advocacy Record Keeping Book for Families of Children and Adolescents

with Emotional or Behavior Disorders, January 1995, 11 pp.
4.Selected Advocacy and Referral Services for Children, 1 p.

The___E.dueation_Law Center,_Rennsyliania_( all April 1990, unless cited):
1.A Brief Fact Sheet On Your Rights Concerning School Records, lp.
2.Eight Common Myths about Special Education, 2pp.
3.Extended School Year Programs,Questions & Answers, 2 pp.
4.Your Rights to Special Education in Pennsylvania , 2 pp.
5.Special Education Rights in Pennsylvania, 2 pp.
6.What To Do If You're Not Satisfied With Your Child's Special Education Placement, 1 p.
7.The Rights of Students with Physical or Health Impairments Who Do Not Need Special

Education, 2 pp.
8.The Right to Special Education in Pennsylvania, A Guide to Parents, November 1991, 56

PP. ( $5.)
9.Parents Rights Checklist, 4 pp.
10.Questions and Answers on School Discipline for Children with Disabilities, 2 pp.
11.Related Services , 2 pp.
12.Transportation Rights of Children with Disabilities, 1 p.

13.Do I have a Right to Have My Child Placed in a Private School, 2 pp.
14.Independent Educational Evaluation For Children with Disabilities, 2 pp.
15.Eight Common "Myths" about the Special Education Laws, 1 p.

The Leatning_Disabilities Association__of_Pennsyl van ia,_,Re gulations of the State Board
of Education of Pennsylvania, Chapter 15, Protected Handicapped Students
Michigan Association for Children With Emotional Disorders: What hurts? What
helps?
The Delawate_llealth Law Projectsi

Sharing, a newsletter from Parents Involved Network
Getting and Using Medical Assistance for a Child with a Severe Disability, 9 pp. , March

1994
The_ oraeyN ebtorkt_Ine.:

The Advocacy Network : Educational Evaluations (Newsletter)
CASSP:Resources: Pennsylvania CASSP Training and Technical Assistance Institute, 1 p.
The_ 2 ublie_Inter es t_ _Law_ __Center____01__Philadelphia._Sectton 504 Handbook. the HEW
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Regulations
The Pennsylvania Health Law Project: Children with Disabilities Eligible for Medicaid,
Access Health Care, t. LT- . e, -11 vo..1 D . October 1992, 4 pp.
11. The Library of Congress, Section 504 of the Rehabilitation Act: Statutory Provisions,
Legislative History and Regulatory Requirements ( 89-48 EPW)
12. Training materials from local agencies, including:

Support Strategies
Information about disorders

13. Newspaper Articles, including: PA Told to Improve Special Ed. or Lose Funds,
Allentown-Lehigh Morning Call, May 16, 1994.
14. A File on Disorders, including: Samples from Selected Reprints, 3 pp., PIN Resource
Center
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LEBANON CCUNTY MENTAI HEALTH/MENTAL RETARDATION PROGRAM
220 East Lehman Street

Lebanon, PA 17042
Phone: 717 - 274-3415
FAX: 717 - 274-0317

Rose Marie Swanger
William G. Carpenter
Philip H. Feather

County Commissioners
Donald J. Rhine

County Administrator

jean Heruy
Bridges Program
500 Cedar Court
Lebanon, PA 17046

Dear jean,

April' 4, 1994

William F. Mentzer, Jr.
Administrator

Patricia L. Bennett, M.S.
BSU Director

Please find attached a tetur to Cheryl Keenan, Director of The Bureau. of Adult and
Literacy Education, in support of your grant request for a Peer Advocacy Training
program in Lebanon Coun.

If you are awarded this grant and are in need of any assistance fivm this office
please do not hesitate to contact me.

As I sluzred with. Sandy last weekaten we spoke on the phone, I see a great need
Pr this type oftraining in our community. I fief that som e individuth uvul fike to help
others to advocate but that due to fa.;,.of 'know how' do notftet comfortabte in daing so.
Perhaps a trainiv program such as you are proposing will. allow for greater ability and
desire from community members to a.ssist in advocacy needs.

Ptease keep me infrrmed as to this grant request. Goo1lu4

Sincerely,

r)

Monica Boyer
Consultation and Education
Coordinator



DAVID J. BRIGHTBILL
543 MAIN CAPITOL BUILDING
HARRISBURG PA 17120 0030

717 787.5708

48TH DISTRICT
LEBANON. NORTHERN BERKS No

NORTHERN LEHIGH COUNTIES

Mrs. Beth Ann Bates
2126 Center Street
Lebanon, PA 17042

Dear Mrs. Bates:

iettate [If Vennstillmnizt

February 15. 1995

COMMITTEES
-----

ENVIRONMENTAL RESOURCES AND ENERGy
COMMITTEE RE.JBLICAN CHAIRMAN

JUDICIARY
PUBLIC HEALTH ANC WELFARE
RULES AND EXECUT JE NOMINATIONS
LABOR AND INDUST.,
ETHICS COMMITTEE VICECHAIRMAN

ENVIRONMENTAL 0,A ITV BOARD
RECYCLING FUND 4.7.,ISOR, COMMITTEE
. RENOURCE CC'SERVATON 8OA40

Thank you for your recent letter regarding disability. I am grateful that you

took the time to wnte and share your thoughts with me.

Your kind words concerning my staff in Lebanon are appreciated. It gives us

great pleasure to know that we are able to be of assistance to the corstituents in

the 48th District.

You have my sincere congratulations on your recent achievements of being

selected Peer Advocate by the Lebanon Housing Authority and on your enrollment

to Temple University. Your involvement with issues pertaining to disability is
commendable. Please be assured that your efforts and comments will be kept in

mind should legislat;on on disability come to the Senate for a vote.

Again, thank you for writing. If there is anything my office can do for you in

the future regarding this or any other state-related issue, please do not hesitate to

contact my staff.

Very-truly yours.

David J.Brightbill

DJB:keh

BEST COPY AVAILABLE



PARENTS INVOLVED NETWORK
311 South Juniper Street - Suite 902

Philadelphia, PA 19107
(215)735-2465

April 18, 1995

I am enclosing the following

O Information from the Health Law Project

O Selected Reprints From the PIN Resource Center revised April 1995 Redone to reflect
our new address as of May 1, 1995

O Claiming Children, the newsletter from the Federation of Families Spring 1995

O A set of Fact Sheets reflecting our new address

O A Record Keeping book reflecting our new address

O A revised SHARING subscript,on form reflecting our new address

O A revised list of state advocacy resources

As of May 1, 1995 our new address is
Parents Involved Network
1211 Chestnut Street, 11th Floor
Philadelphia, PA 19107
215-751-1800, 1-800-688-4226

Sin ely,

ce Robin Borden

A SUPPORT, INFORMATION, EDUCATION AND ADVOCACY RESOURCE
FOR FAMILIES OF CHILDREN AND ADOLESCENTS WHO HAVE EMOTIONAL DISORDERS

3.



TEMPLE UNIVERSITY Institute on Disabilities
A Commonwealth UniveLay University Affliliated Program

April 1994

Dear Potential Applicant:

Ritter Annex (004-00)
Philadelphia, Pennsylvania 19122
Phone/TDD: (215) 204-1356
Fax: (215) 204-6336

The Institute on Disabilities/UAP at Temple University is currently
seeking applications from interested parents of young children with
disabilities, people with disabilities, and students concerned with
disability issues to participate in an exciting innovative leadership
training program called Competence and Confidence: Partners in
Policymaking (C2P2). C2P2 is designed to provide information,
training and skill building so that participants may obtain the most
appropriate state-of-the-art services and supports for themselves
and others and consequently change the quality of life for people
with disabilities.

This program is not for professionals or providers. It is designed for
individuals who have little or no experience in the field of
Developmental Disabilities.

We recognize that well informed parents, students, and individuals
with disabilities have historically had a powerful influence on the
policymaking of elected and appointed governmental officials. C2P2
participants learn about current issues and best practices and
become familiar with the policymaking and legislative process at the
local, state, and federal levels. The overall goal is to achieve a
productive partnership between people needing and using services
and those in a position to make policy and law.

C2P2 participants attend 2-day training sessions over 8 weekends
(usually 1 session per month). The 2-day session normally consists
of 1:00 PM-9:00 PM on Friday and 8:00 AM-3:00 PM on Saturdays.
The fIrst session will take place on a Friday and Saturday
in October 1994 in the Harrisburg, PA area. The remaining
sessions will be scheduled in the near future.

4.



Quotes from the First class of C2P2 graduates in Pennsylv-

Parent: "C2P2 has given me the confidence and competence to

navigate my way through the many systems and people
I have to deal with on a daily basis. As a result of C2P2,
my son receives more and better services and people are
learning not to say "No" to me and my son when the
answer should be "Yes." C2P2 has also confirmed my
belief that my son, with all of his limitations, can
experience a rich and full life."

Student: "C2P2 broadened my knowledge of disability issues
in so many ways that it would take dozens of pages
to document its effect on my life."

Person with a disability: "People with disabilities are
ordinary people who want to live regular lives. The
ban-iers they face come from society not from within
themselves."

Enclosed you will find an application form. If -you have any
questions concerning this project feel free to contact us at the
address below. If you need assistance in completing the application,
or an alternative format (Braille, audio-cassette, etc.) please feel free
to contact us.

Celia Feinstein
Principal Investigator

eresa McKee
Project Director

tti-7
01)

e g
Competence and Confidence: Partners in Policymaking

\.,\Y Institute on Disabilities/UAP at Temple University
215-204-1356

1 423 Ritter Annex, 13th and Cecil B. Moore Ave.
Philadelphia, PA 19122'

Vr.
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Temple University's Institute on Disabilities/UAP
COMPETENCE AND CONFIDENCE:

PARTNERS IN POLICYMAKING

APPLICATION FOR PARTICIPATION

Applications Due AUGUST 30, 1994

NAME:

ADDRESS:

HOME It: ( ) DAYTIME It: ( )

I. Are you a person with a disability? El Yes 0 No
If yes, please describe your disability(ies)

2. Are you the parent of a son or daughter with a disability? (Please indicate if you have
more than one child with a disability.)

El Yes CI No Age

a. Describe your child's disability and how it affects his/her ability to function
independently.

b. Describe your child's school placement.

c. What other service(s) (OT, PT, speech, respite care, case management, etc.) are
your child and family currently receiving?

A developmental disability is a severe, chronic disability of a person that:

is attributable to a mental or physical impairment or a combination of the two;

is manifested before the person attains the age of 22;

is likely to continue indefinitely;

results in substantial functional limits in three or more major life activities such as
self-care, receptive and expressive language, learning, mobility, capacity for
independent living, self-direction, or economic self-sufficiency.



3. Are you a University student? 0 Yes 0 No 0 graduate 0 undergraduate

If yes, from which depthment?

4. Why are you interested in participating in this project (Competence and Confidence:
Partners in Policymaking)? Is there a specific issue or problem that encouraged you to
apply for this program?

5. Are you currently employed in the field of developmental disabilities or a related field?

O Yes 0 No
6. Will you make a time commitment to travel and attend training in the Harrisburg area

(Friday and Saturday) each month for eight months beg'rtning in October, 1994?

O Yes 0 No
7. Are there any special arrangements necessary for you to participate in this program?

O Yes 0 No
If yes, please describe (accessibility, interpreters, personal assistance services,
respite, etc.)

8. Do you currently belong to any advocacy organizations? If so, please list them.
Membership in organizations is int a requirement for this project.

4110

9. Please tell us a little about yourself and your family.

10. Please list 2 references with names, addresses and phone numbers.

a.

11. Please tell us how you heard about this project:

b.

Please send your application to: Applications due August 30, 1994

Competence and Confidence: Partners in PolicymakIng (C2P2)
Temple University, Institute on Disabilities/UAP

Room 423 Ritter Annex (004-00)
Philadelphia, PA 19122

Applications are available in Braille, Spanish, and large print.

2
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DISTANCE LEARNING CENTER

5347 William Flynn Ilighv.a
Gihsonia PA 15044-9644
412-961-0294. 412-443--K1
toll free g00-446-5607
Fax 412-443-1310.-n- 412.443-0671

DISTANCE LEARNING CENTER
SATELLITE TELECONFERENCE

Welcome to the teleconference! We hope you will make yourself comfortable and enjoy this
dynamic new learning experience. The program f- as been carefully prepared to provide you with
the very latest in educational information and at the same time allow you the opportunity to talk to
the experts. We are delighted that you took the time to attend and hope you will find this a valuable
experience.

During selected segments, there will be opportunities for questions from the audience at the
originating site and those attending at a downlink site. We encourage you to call the
presenter(s) with any questions you may have. This is one of the features of a
teleconference that is so exciting--it's just like being there. We will handle calls in the
order they are received arid make every effort to accommodate you as quickly as possible.

Calls will be handled as follows:

The toll-free number (800-443-2988) will
appear on the screen with a message to call the
teleconference presenter.
Operators will be available to answer phones at the
center.
Calls will be transferred into the studio for the
presenter in the order they are received.
Once the question(s) has been asked, normally the
call is disconnected so you can continue
to view the teleconference.
The conversation between you and the presenter
will be heard by all viewers so please speak loudly
and clearly into the phone.
Calls will be taken at select times throughout the
presentation. If you don't get through the
first time, you may call at a later time.

We welcome your questions.

ENJOY THE TELECONFERENCE!

g.
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CALL: 1-800-222-7372

Ihe Intor.igency Cordero Work,Grouo works collaboratively to help school diitrict:,
'develop prompt and appropnate special education and related children's service;
with an emphariv; on supporting children and tamilie; in their local schook an-I
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Account of community service, extracurricular
activities and accomplishments.

April 5 'th, 1995, I attended the Ninth Annual
Interagency Children's Conference held at the Hershey Lodge &
Convention Center, Hershey Penna. This conference was
sponsored by Pennsylvania Child and Adolesent Service System
Program cCASSP I was presented a scholarship to attend this
conference to represent Parent's involved Network as the
Parent Partner from Lebanon County. I have been involved with
PIN as a Parent Partner since 1990.

The goais cf the conference were to promote CASS?
commitment to provide services that are least restrictive/
intrusive, chi::: centered, family focused, community based,
multisystem ann culturally competent. This goal was achieved
by presenting various workshops, training institute, and
presenting nationally know speakers who offered their
expPrience, ideas & insight on various mental health issues.

Once a month I attend a weekend training program
sponsored by Temple University/Institute cn Disabilities.
This training program is known as C2P2, Competence and
Confidence: Partners in Policymaking, and is an 8 month
training program. The main goal of this program is to teach
people to be community leaders, to provide information,
training, resorces and skills, whibp in return will enable
us to be involved as an informed community leaders.

My involvement in this training program has enabled me
to have the skills to create solutions and to promote
improvement in Pennsylvania's service system.

At this time I find myself representing National

Advocacy Agencies that have invited me to be a part
of their outreach as a Advocate/Parent Partner for my
community. I nave responded to this need by saying, " Yes '.

Parent Network, funded by the Department of
Education, is an agency that offers advice to parent's who
are seeking advccacy and support on Educational Issues backed
by access to tne Education Law Center, in Philadelphia, Pa.

I became a part of PEN in 1990, as a Contact/Support
Parent, in Lebanon County. I have been available to attend
meetings with parents in the school setting, and to spend
time in the home setting to educate and support parents with
the Right to Special Education and the Laws which enforce
tnem.

o



Once a month 1 attend che Cassp Advisory Board Meetings
as a parent advocate. The main function of this board is for
Human Service Agencies to come together as a group to discuss
how we can better serve our community in regard to our
patients mental health needs.

May 3rd & 4th, 1995 I attended a conference with
Lebanon Housing social service department in Harrisburg,
Penne, Working to Survive. In attendance were statewide
human service agencies coming together co discuss the impact
of the house republican welfare proposai on the state of
Pennsylvania. The goal of this conference was to hold
workshops on the various bills & the proposed federal changes
that will take place if the Contract on America gets enough
votes in its favor.

May 13, 1995 1 have been asked to attend the Human
Resource Luncheon to introduce me for the position with
Lebanon Housing as Peer Advocate. 1 have been with Lebanon
Housing since October 1995. This is a monthly luncheon held
for all the agencies in Lebanon County. I have been requested
to attend since I was hired, but was unable to attend due to
attending MDE, IEP, meetings or was out of town for
conferences.

May 22, 1995, 1 plan to attend a day in Harrisburg with
the Disability Budget Coalition, who gather prior co the
legislators vote for the commonwealth budget.

May 23rd, 1995 1 will be attending a CASS? training on
writing effective treatment plans. This will enable me co
have the skills needed when I a.tcend the team treatment
meetings with parents' and educate parents' to be a part of
this process.

June 30th, 1995, my position ends with Lebanon Housing
Authority. It is my hope chat Lebanon Housing will receive
another grant co hire me again. If not, I know that 1 will

keep myself busy preparing to return co college for che 1995
Fall semester.

Beth Ann Bates



Summary of Advocacy Encounters
Advocate: Beth Bates 0601/95

( Grant) Dept. of :Lducation

S.M. was a student chat I feel has benefited
because of the outreach she has at our adult education
center, known as Bridges. S.M. is a mother of 2 children,
and raises them alone. As a child, Mom was hit on the head
with a swing, which caused some brain damage. The results of
this can be related co her iearning disability and not
learning how to read. Mom has been attending Bridges to learn
how to read and to study the program on the computer for
driver education, so she could take the written examination
to get her drivers license. She has low self esteem, and
needed to learn assertiveness rather than aggression. As I

worked with her, I believe she learned this by the influence
the teacher & I had with her, by setting examples for her to
model.

S.M. was also overwhelmed with the responsibilities she
had at home. Her son is a student in the 8th grade and was
having problems. The teachers report he is non attentive,
non-compliant, and shows no interest in school other than
showing up. I became involved in thia- boy's life by attending
his counseling sessions with mother & son in order to become
better acquainted with his therapist and the family's
involvement. At this session, I was informed that a
Multi-disciplinary Evaluation (MDE), was scheduled
for the following week. I would attend this meeting with S.M.
and che therapist. We also discussed the medication his
patient was taking and the diagnosis of Attention Deficit
Hyperactivity Disorder and Oppositional Defiant Disorder. I

was disappointed that his therapist was not able to attend
this meeting due to bad weather conditions that morning. I

contacted the schooi to postpone the meeting when I knew he
could not attend, but my request was denied.

At the tin the teachers reported that no matter what
they try with this student, nothing works because he is
non-compl-,nt and refuses co participate. I found the staff

willing and supportive of this scudenc, but the school had no
resources, ideas, or suggestions that would benefit this
student. The problems they stated were his unwillingness co
turn in any assignments or do any homework. He just shows up

for school.

An IEP was held and an agreement made with :iom if her
son came home from school with our any books he would need to
return co school for the assignments. If not he would fail
and repeat 6ch grade. The staff had no support system co
offer this student. What they did have was noc working.

BEST COPY AVAILABLE



From working very closely with this family, I discovered
that in spite of all the problems, this mother's number one
concern for herself and her family is to get an education.
She cries very hard to achieve this goal for herself and is
overwhelmed because she does not know how to help her
children. She believes the problems are due to the peer
pressure at school, the school district they live in and.the
housing unit they reside in.

I stressed the importance of S.M. seeking counseling for
herself with Family Focus who could offer intensive case
management in her home. This would be a support system for
her and beneficial to creating a behavior management plan.

It was not long after that conversation that she became
obsessed with moving out of Lebanon, overwhelmed au
protecting her children from the enemy she considered to be
the school district, the town she lives in and her
neighborhood. She contacted me to let me know she was very
distressed. I discovered she had not slept in four days or
eaten anything. She placed her children with family in
another school district so she could admit herself to the
hospital co get the treatment she needed to become a,becter
parent. She was admitted to a psychiatric hospital and was a
patient for five weeks. She was discharged, is on medication
and attending outpatient treatment three days a week. Her
son was aiso admitted at the same hospital for three weeks
and is on medication and still in treatment.

1 remain in contact with this family on a weekly basis to
continue my support to chem. In September 1995, they wiii
both return to continue their education.

It is my hope that they will return with a clearer vision
and abie co focus on being educated.

If we want to offer education, we need to look at the
whole person, and find the solutions to help deal with their
problems. Only then can we gec their complete attention.



S. P. Is the mother of a child with Attention Deficit
Disorder, and severe behavior problems. He is in a support
class in another school district. The majority of the school
term had been a disaster. He had five inpatient psychiatric
hospitalizations during this school term. At present, the
recommendations were to have him placed in an institution.
I was just informed that her son is being discharged from the
hospital today, co begin intensive case management in his
home. This will be under the direction of Edgewater, a
(residential treatment facility).

This tacility wiii ofter seventy hours of therapy in the
patients home Since this family is dependent on medical
assistance, the facility needed co be enrolled as a provider.
This service was arranged by the family's caseworker provided
by our local MEIMR agency. This agency worked very hard to
respect the mother's feelings, and keep him out of an
institution.

l.ihen I became involved with this family, S.P. was
frustrated with her son's teacher. She was preparing for the
Multi-disciplinary meeting with the intermediate Unit 13, who
is involved in providing the services her son needed to stay
in school. I met and talked almost daily to this woman to
prepare for this meeting and to discuss the options
available.

Our primary research was done by studying Section 504,
the Right to Special Education, Chapter 14 & 15, co plan our
agenda for the MDE. Our plan was to inform the school they
were in violation of multiple suspensions and that we were
going to request her son go to school 1/2 of che day and ask
for a therapeutic aid to transport him home from school for
homebound instruction with wraparound services. It was a

major concern of mine that his acting out behaviors were
happening due to lack of che teacher understanding or finding
a behavior management program that was appropriate. I still

feel because of lack of knowledge, understanding and
eduation on behavior management, this boy was falling
through the cracks. One major problem was, when he got
frustrated he would become restless, begin co calk out loud,
get up out of his seat and wander around the room. ljhen he
was asked to comply to direction, he would nor cooperate.
Then the aid assigned co him would be responsible to get him
out of the room to take a time out in another room
downstairs. At that point he would become aggressive and
trash the room until the aid would need to restrain him. The

next step would be co call his mother co come and calk co him
and chen to cake him home for the remainder of the day.

isibSt COPY AVAILABLE



Present at this meeting: Mother, myself, the
psychiatrist who did the school evaluations, his school
teacher the therapist aid who was with him half of the school
day, MHMR'S case worker, 1.117.13 had three staff members, the
son's speech teacher and the hospital who created this boy
when he was an inpatient.

At that meeting I became concerned when I asked the
teacher to describe the child's behavior. When I heard the
details, I felt the behaviors exhibited were co extreme for a
diagnosis of ADHD alone and that perhaps they were missing
another illness called Tourettes Syndrome. After the
meeting I shared my concerns with S.M. about the syndrome
and had her call che Tourecces Foundation for more
information.

lc was at this meeting S.P. was told tithe only
recommendation being made for her son, was to have him placed
into an institution, S.F. stated she did not want this for
her son. As an advocate I supported hor in this decision.
The main reason I asked for homebound instruction, was to get
him out of school until we could have a private evaluation
done. It was obvious until we could get this child evaluated
by another agency, and to discuss Tourecte Syndrome with
them, the school had given up on this student.

Mother shared her concerns with her son's teacher after
this meeting and described the behaviors that would justify
her feelings. The teacher did agree with her that it sure
would explain many of the behaviors he saw in her child. But
no one else listened to her concerns.

The outcome of that meeting was some what in our favor
and the decision was made for him to be permitted to attend
112 of the day in school, with 1-ie aid transporting him home
for the other half day at home with wraparound services.

When we talked about the serial suspensions, they felt
they were noc suspending him from school, just sending him
home for che remainder of the day when they could not concroi
his behavior. A date was arranged ac this time for the
IEP(Individualized Education Plan/. It would be held in cwc
weeks.

Our next plan was to call the Special Education
Mediation System co request we go co mediation with che
school. I knew chat his education this school year was
affected. This school was notified about our request for
mediation but flatly denied by the school district.

(;
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Another student 1 worked with was E.M. Hel son suffers
from a central auditor, processing problem. Mother is a well
informed parent who had her son tested for this problem, and
had a difficult cime educating his teacher on this issue. 1

told her to get the test results and to request an MDE
measing. Mom attended the assertiveness training we offered
au Bridges, and felt encouraged. She attended the MDE, which
she felt was a succes and together they developed che 1EP
wi,h she supports and services her son needed in school.

S.B. is a student who could not give the accention needed
co work on what she needed in the classroom. She made
progress, but her mind was divided and focused on the events
that had taken place in her life. Her daughter had I.een
molested by her stepfather, who was S.B.'S exhusband.
became involved with S.B. ac the time she was to attend a
court hearing about the molestation. This process consumed
all her emotional energy and interfered with the attention
needed co study. 1 attended the hearing and trial with her
and her daughter. At this time she has been able so put this
to rest and pick up and go on with her life. She has
completed the SPX (Single Point of Contact) and attends this
program at our site. With rhia iss:e behind her, she can now
move ahead and focus on her future. Within the next few weeks
she will take her GED test.

L.F. Is a mother De a ,oung malo adult; con. Thi's woman
and her son have Fuffered because Lhey could noc get the
supports needed for hlm 70 stay in school. Ho was literally
kicked out of school, got involved in stealing ac his
Mother's place of employment . He and his Mother were both
charged for theft. They made restitution, buc mom and dad
divorced, and che son remains vnedusaced, and struggles gzing
from one ato to another. 1 spoke with this woman about the
Cordero lawsuit, and her right co file suit also.

She is full of painful memories and does not know if she
would have the strength to expose herself and her c;sn :o pas.:
issues. one major concern fir both of them is. neither ona
has their CUD, and both experience learning disordero. At
this 71Me s-le :5 working on studying for her CED.

BEST COPY AVAIIABLE
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When we attended she IEP, we were shocked when we were
cold that che agency providing transportation would no longer
transport him to school. This would mean she boy could nor
attend scool as all unless his mother would transport him.
I.U. 13 also stated that her son had been denied
transportation by chem. Mother was told now by his seacher
her son might as well stay home.

This family was without any support because he was
discharged from :he hospital with no foliow-up from this
facility at all. I knew chat ic would be only a matter of
time until she would experience another crisis.

When it did, Mother ca.:led the crisis hot line and hoped
they could find different hospital for her son to be
admisted. They could not, so he was placed in the same
hospital as before. This has left me so much more upset and
frustrated at the lack of treatment available in our.area
for children. Ocher services that were dropped under the
wraparound services chat are to be available to children who
are covered under Medical Assistance were: the after school
program and the Extended school Year program offered in the
summer, denied him from attending this program

: have tried reaching mother at home by phone but, she
had her phone service shut off. I called the caseworker at
MHMR and she told me S.P. was burned out and did not want any
more incoming phone calls. I requested when she visits che
S.P. home that I go wish her.

This family will need advocacy for much of his school
We have :lot evun started :a find un appropriate

behavior management plan, with the supports he needs or where
he is educacionaily.

Pian :0 remain in ooncact ..41th this family to assure
them they are no: alone.
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CONTACTS

Commonwealth of PA -- Department of Education
333 Market Street
Harrisburg, PA 17126
(717) 783-6788
(1994 Side-by-Side PA Special Education Regulations)

Education Law Center
801 Arch Street
Suite 601
Philadelphia, PA 19107
(215) 238-6970
(pamphlets, legal advise)

Parent Education Network (PEN)
(800) 522-5827

Children with Attention Deficit Disorder (CHADD)
(215) 628-8665

ARC (Lancaster)
(717) 394-3251

Tourette Syndrome Associatiou
(717) 337-1134

Learning Disability Association (Lancaster)
(717) 394-5452

Your Local Task Force
(800) 692-7258
(For information on the Task Force in your area call the State Task
Force at the above number)

Parent Involved Network (PIN)
(800) 688-4226
(Helps families whose children have emotional problems)

4 '.'



Parents rights are outlined in PENNSYLVANIA STATE CODE (55 PA
CODE 4225) and you should be given a copy. If not, ask!

Local Interagency Coordinating Councils:

Northeast Region
Office of MR
100 Lackawanna Avenue
Third Floor, Room 315
Scranton, PA. 18503
(717) 963-4749

Western Region
Office of MR
1403 State Office Bldg.
300 Liberty Avenue
Pittsburgh, PA. 15222
(412) 565-5144

Central Region
Office of MR
P.O. Box 2675
6th Floor Bertolino Bldg.
Harrisburg, PA. 17105
(717) 772-4906

Southeast Region
Office of MR
306 State Office Bldg.
1400 Spring Garden St.
Philadelphia, PA. 19130
(215) 560-2242

You have a right to mediation. After all efforts to resolve
the issues locally have been unsuccessful, you may contact:

Special Education Mediation System
(800) 992-4334

OR

Division Of Compliance
Bureau of Special Education
333 Market Street
Harrisburg, PA. 17126-0333
(717) 783-6913

OR

Right to Education
(800) 222-7372 or (717) 657-5840

46
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0 ASSOCIATION FOR RETARDED CITIZENS (ARC--PA.)
123 Forster Street
Harrisburg, PA. 17102
(800) 692-7258

Parents and professionals advocating for people with mental
retardatio'l.

AUTISM SOCIETY OF AMERICA-PA.
500-G Garden City Drive
Garden City Plaza
Monroeville, PA. 15146
(412) 856-7223

AUTISM SUPPORT AND ADVOCACY IN PA. (ASAP)
234 Lenoir Avenue
Wayne, PA. 19087
(215) 688-8894
(717) 234-2621

C.H.A.D.D. of Lebanon County

410
Eugenia A. Potters, parent coordinator
Lebanon, PA.
(717) 272-6563

Support group offering support and information to parents
of children with Attention Deficit Hyper-activity Disorders.
Also Passive Attention Deficit Disorder.

CONNECT HOTLINE FOR EARLY INTERVENTION
150 South Progress Avenue
Harrisburg, PA. 17109
(800) 692-7288

Will assist in locating local, state, and national
associations for individuals with disabilities, local services,
and information.

COUNCIL FOR THE BLIND
Adelphia House, #5 Mezzanine
1229 Chestnut Street
Philadelphia, PA. 19107
(215) 438-1410

so



DeptpHEW
Family Educational Rights
and Privacy Act Office
330 Independence Ave., S.W.
Washington, D.C. 20201

EASTER SEAL SOCIETY
1500 Fulling Mill Road
P.O. Box 497
Middletown, PA. 17057
(717) 939-7801

EDUCATION LAW CENTER
Suite 610
801 Ar61 Street
Philadelphia, PA. 19107
(215) 238-6970

Focuses on the rights of children in the public school
system and early intervention services.

EPILEPSY FOUNDATION
Suite 505, GSB Building
City Line and Belmont Avenues
Bala Cynwyd, PA. 19004
(215) 667-7478

FAMILY POLICY AND REGULATIONS OFFICE
U.S. Department of Education
Washington, D.C. 20202

If your school district refuses to comply with requirements
for reviewing your child's school records.

LEARNING DISABILITIES ASSOCIATION OF PA.
Box 208
Uwchland, PA. 19480
(215) 458-8193

MENTAL HEALTH ASSOCIATION IN PA.
120 South Street
Harrisburg, PA. 17101
(717) 236-9363

5
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PENNSYLVANIA ASSISTIVE TECHNOLOGY CENTER (PATC)0 Gateway Corporate Center
6340 Flank Drive, Suite 600
Harrisburg, PA. 17112-2746
(717) 541-4960
(800) 360-7282

Delivers support, training, and equipment to educators,
professionals, families, and individuals throughout Pennsylvania
who use assistive technology.

PENNSYLVANIA SPECIAL EDUCATION MEDIATION SERVICES
Box 130
Marlin, PA. 17951
(800) 992-4334
(800) 654-5984 (TDD)

Trained mediator will be provided to help reach a solution
regarding early intervention services.

PENNSYLVANIA PROTECTION AND ADVOCACY (P.P.and A.)
116 Pine Street
Harrisburg, PA. 17101
(800) 692-7443 (V/TDD)

Providing advocacy services for any child with mental
retardation, physical disabilities, or mental concerns.

PENNSYLVANIA ASSOCIATION FOR GIFTED EDUCATION (PAGE)
P.O. Box 890
McMurray, PA. 15317
(412) 941-6945

PENNSYLVANIA PROTECTION AND ADVOCACY INC.
Suite 102
116 Pine Street
Harrisburg, PA. 17101
(800) 629-7443
(717) 236-8110

PENNSYLVANIA SOCIETY FOR THE ADVANCEMENT OF THE DEAF
616 Chestnut Ridge Drive
Pittsburg, PA. 15205
(412) 787-7771



Ralph Warner
201 Second Street
Pennsburg, PA. 18073
(800) 442-4017

REGIONAL CIVIL RIGHTS DIRECTOR
Office for Civil Rights, Region III
US Department of Education
Gateway Building 3535 Market Street
Box 13716
Philadelphia, PA. 19104
(215) 596-6772 TTY (215) 596-6794

SPECIAL NEEDS ALLIANCE OF PARENTS (SNAP)
P.O. Box 696
Harrisburg, PA. 17108-0696
(800) 442-4017

Parent organization to provide advocacy and support.

TECHNICAL ASSISTANCE FOR SENSORY IMPAIRED PROGRAMS (TASIP)
150 South Pregress Avenue
Harrisburg, PA. 17109
(800) 222-7372
(717) 657-4334

Provide information and assistance to obtain services for
children with visual or hearing impairments.
TOURETTE SYNDROME SOCIETY
1015 Baltimore Pike
Gettysburg, PA. 17325-7002
(800) 446-6356
(717) 337-1134

UNITED CEREBRAL PALSY OF PA.
120 South Street
Harrisburg, PA. 17101
(717) 236-1334



(NAT'L DISABIUTY GROUPS cont.)

Association of Birth Defect Children
3526 Emerywood Lane
Orlando, FL 32812
407-859-2821

March of Dimes Birth Defect Foundation
1275 Mamaroneck Avenue
White Plains, NY 10605
914-428-7100

United Cerebral Palsy Association
7 Penn Plaza
Suite 804
New York, NY 10001
212-268-6655
800-USA-1UCP

Association for Children with Down Syndrome
2616 Martin Avenue
Bellmore, NY 11710
516-221-4700

Spina Bifida Hotline
800-621-3141

National Down Syndrome Congress
1800 Derripster Strcit
Park Ridge, IL 60008
312-823-7550
800-232-6372

National Down Syndrome Society
141 Frfth Avenue, 7th Floor
New York, NY 10010
212-460-9330
800-221-4602

Epilepsy-Foundation of America
4351 Gamlen City Drive
Landover, MD 20786
301-459-3700
800-EFA-1000

National Information Center on Deaf-Blindness
800-672-6720 ext5289 (V/TDO)

Alexander Graham Bell Association for the Deaf
3417 Volta Place, NW
Washington, DC 20007
202-337-5220 (VITOD)

26

American Society for Deaf Children
814 Thayer Avenue
Silver Spring, MD 20910
301-585-5400 (V)
301-584-5401 (TOD)

Auditory-Verbal international, Inc.
505 Cattell Street
Easton, PA 18402
215-252-3461

National Association of the Deaf
814 Thayer Avenue
Silver Spring, MD 10910
301-587-1788 (V/TDD)

National Cued Speech Association
P. O. Box 31345
Raleigh, NC 27622
919-828-1218

National Information Center on Deafness
Gallaudet University
800 Florida Avenue, NE
Washington, DC 20002
202-651-5061 (V)
202-6515062 (TDO)

John Tracy Clinic
806 W. Adams Blvd.
Los Angeles, CA 90007
213-748-5481
800-522-4852 (V/TOD)

Tripod Services for the Hearing Impaired
2901 N. Keystone Street
Burbank, CA 91504
800-3528888 (V/TOD)

Association for Children and Adults
with Learning Disabilities
4126 Library Road
Pittsburgh, PA 15234
412-341-1515
412-341-8077

National Center for Learning Disabilities
99 Park Avenue
New York, NY 10016
212-687-7211

American Association of Mental Retardation
800-424-3688
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(NAT'L DISABILITY GROUPS cont.)

Federation of Farnilies tor Children's Mental
Health
National Mental Health Association
1021 Prince Street
Alexandria, VA 22314-2971
703-684-7722

Association for Retarded Citizens of the US

2501 Avenue J
Arlington, TX 76006
817-640-0204
800-433-5255

American Speech-Language-Hearing Association
10801 Rockville Pike
Rockville, MD 20852
800-638-8255 (V/TDD)

American Council of the Blind
1155 15th St., NW
Suite 720
Washington, DC 20005
202-393-3666
800-424-8666

American Foundation for the Blind
15 W. 16th Street-
New York; NY 10011
212-620-2147
800-232-5463

National Association for Parents of the Visually
Impaired
2180 Linway Drive
Beloit, WI 53511
800-562-6265
608-362-494

National 'Association of the Visually Impaired
22 West 21st Street, 6th Floor
New York, NY 10010
212-889-3141

27

National Federation of the Blind
1800 Johnson Street
Baltimore, MD 21230
301-659-9314

The Association for Persons
Handicaps (TASH)
7010 Roosevelt Way, NE
Seattle, WA 8115
206-523-8446

with Severe

American Council on Rural Education
(ACRES)
Western Washington University
Bellingham, WA 98225
206-676-3576

Tourette Syndrome Association
4240 Bell Blvd.
Bayside, NY 11361-2861
800-237-0717

National Information Center for Children and
Youths with Handicaps
P. 0. Box 1492
Washington, PA 20013
703-893-6061
800-999-5599

National Institute of Neurological and

Communicative Disorders
NIH
Building 31, Room 8A-06
Bethesda, MD 20892
301-496-4000

Office of Special Education and Rehabiiitation
Services
Clearinghouse on Disability Information
US Department of Education
Switzer Building
330 C Street, SW
Washington, DC 20202
202-732-1732
202-732-1245
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..secrrtary of Education
Donald M. Carroll, jr.

Office of
Elena/Secondary
Education
Joseph Bard

Burean of Special
Education
James Tucker

State Bord
Education
Robert H. Feir

RESOURCES. (Attention Deficit Disorders)

Addrza

PA Dept. of Education
333 Market Street
Harrisb....4PA 17126-0333

PA Dept. of Education
333 Market Street
Harrisburg,PA 17126-0333

PA Dept. of Eduitiori
333 Market Street
Harrisburg,PA 17126-0333

o f 333 Market Street
Harrisburg,PA 17126-0333

PA Dept. of Education
Office of Compliance

CH.A.D.D. National

0ice (Children with
cation Deficit
orders)

CH.A.D.D. State
Council
Pennsylvania

Bur. of Special Education
PA DtpL of Education
333 Market St.
Harrisburg,PA 17126-0333

499 N.W. 70th Ave., Suite
308
Plantation, FL 33317

1103 t3utler Pike
o f Blue Bell, PA 19422

Education Law Center
(ELC)

1708 Law and Finanix
Building
429 4th Ave.
Pittsburgh, PA 15219

Telephone

(717)787-5820

(717)787-2127

(717)783-6913

(717) 787-3787

(717)783-6913

(305)587-3700

(215)554-945'9

(412)391-5225

Services Offerod

Public meetings quarterly with
full Board to make and enforce
educational policy in PA

Investigates complaints relatLng
to failure of a school/district to
comply with state anci/or federal
laws and regulations.

Information sod suppart to
parents of children with
ADD/ADHD and professionals
that deal with these children.

Collitiou of parent, and
professionals advocating for the
educational needs or children
with ADD, teacher inservioe
training and state funded
research.

Non-piolit law firm.Any parent,
child adsocate or student can
call with questions concerning
student rights. A member of the
legal staff will return the call.
NV cost for ELC.PA's senices.

The Education Law Suite 610, 801 Arch Street (215)238-69. I Same as above.
Center-PA PhiIadelphia, PA 19107

1 1

Puhlicarinni

?A Special Education
Rfaulations and Standardc,
Imslading_Cluutra_aa.
Chapter 142. Chapter 15

Minutes of mee Ling available
by calling the State Board of-
Education

CHA D f) PR Box,

Quide. CH,Aa.D.huotrat
Maaa.g.asarau_Szaisis..
annarsasi21 _TAILIDIAL
Aar2.1...iaclilarat (included
in membership fee)

1stuu,tal

Al.)/.)v:ic.;.ag-ta.vvviletter

published occasionally

The Right to Special
Eduution in Pennsylvania.

(Single
copies fres)

Same as above.



Parent Education
Network (PEN)

Connect Information
Service

Learning Disabilities
Assoc. of PA

Parents Involved
Network (PIN of PA)

Pennsylvania
Protection sad
Advocacy (PP & A)

National
Clearinghons 9n-
Family Support A
Children's Meztal
Health

Higher Education and
Adult Training for
people with Handicaps
(HEATH)

..

National Information
Center for Children &Youth with
Disabilities (NICHY)

ADD Warehouse

333 E. 7th Ave.
York, PA 17404-2139

Toomey Building, Suite 7
Uwchland, PA 19480

311 South Juniper Street,
Suite 902
Philadelphia, PA 19107

116 Pine Street

Harrisburg, PA 17101

Portland State University
P.O. Box 751
Portland, OR 97207-0751

One Dupont Cirele,Ste.800
Washington, D.C. 20036

P.O. Box 1492

Washington, D.C. 20013-
{492

300 NM. 70th Ave., Suite
101

Plantation, FL 33317

(717) 845-9722

(800) 522-5827
Referral and consultation in
identifying services or assistance
within parents' local arca,
provides workshops.

(800)692-7288 Information and referral for
education programs and services
available to children with
disabilities from birth to 21.

(215)458-8193

(800) 688-4226

(215)735-2465

Information/referral and
advocacy for children or adults
with learning disabilities.

Self-help/ad vocac y, information
and training resource for parents
of children and adolescents who
have emotional problems

Newsletter "PEN Nevis"

Resolving Conflic

Special Educatiou
Needs,IEP Cuide for
Bargats,Farbe Interventiorl
Provams & Services'A
Q.fr - for Parentl (all free)

Call Connect for list of free
literature

Newsletter (subscription fee)

(800)692-7443 Information and advocacy Inforrnationalmaterial-write
services, for list

(800)999-5599

(800)544-3284

(202)939-9320

Clearinghouse designed to serve
families of children with serious
emotional disorders.
Computerized data bank, fact
sheets.

Information on educational
support services and
opportunities on American
cainpuscs, vocational-technical
schools, adult education
programs, and other post high
school training proporns.

(800)999-5599 Free information to assist
parents, educators, caregivers,
advocates and others in helping
children and youth with
disabilities become participating
mernbe I'S of the community.

(800)233-9273 Books, training in programs,
audio and video tapes for
parents, cducators,mentalhealth
professionals aud chiklren which
address the needs or children
with attention deficit disorders.

12

Contact for list of current
free publicationg

Contact for list of current
free publications

Call to request free catalog



EARLY INTERVENTION RESOURCES

PENNSYLVANIA

INFORMATION/ADVOCACY

Connect Information Services
150 Sou 1h Progress Avenue
Harrisburg, PA 17109
800-692-7288

Education Law Center
Suite 610
801 Arch Street
Philadelphia, PA 19107
215-238-6970

Parent Education Network
333 East 7th Avenue
York, PA 17404
717-845-9722 (V/TDD)
800-5225827 (V/TDD)

Parents Involved Network
311 South Juniper Street
Philaielphia, PA 19107
215-735-2465

PA Protection & Advocacy
116 Pine Street
Harrisburg, PA 17101
800-692-7443 (V/TDD)

PA Special Education Mediation Servicvs
Box 130
Mar Lin, PA 17951
717-544-2657
800692-4334 (V/TDO)

Technical Assistance for the Sensoq Impaired
(TASIP)
150 South Progress Avenue
Harrisburg, PA 17109
717-657-5840 (V/TDO

STATEWIDE DISABILITY GROUPS

Alliance for the Mentally III in PA
2149 N. Second Street
Harrisburg, PA 17110
717-238-1514

Association for Retarded Citizens of PA
123 Forster Place
Harrisburg, PA 17102
717-234-2621 800-692-7258

Autism Society of America, PA Chapter
P. 0. Box 156
Swarthmore, PA 19081
215-975-Q125

Learning uisabilities Association of PA
Toomey Bldg., Suites 2 & 3
Uwchland, PA 19480
215-458.8193

Mental Health Association of PA
900 Market Street
2nd Floor
Harrisburg, PA 17101
717-236-93W

PA Easter Seal Society
P. 0. Box 497
Middletown, PA 17057-0497
717-939-7801

PA Society for the Advancement of the Deal
616 Chestnut Ridge Drive
Pittsburgh, PA 15205
412-787-7771 (TDD)

PA Tourette Syndrome Association
1015 Battimore Pike
Getysburg, PA 17325
800-446-6356

United Cerebral Palsy of PA
120 South Street
Harrisburg, PA 17101
717-236-1334



PA STATE AGENCIES

Blindness and Visual Services
Department of Public Wetfare
901 N. 7th Street, P. 0. Box 2675
Harrisburg, PA 17105
717-787-6176

Children's Rehabilitation Services
Division of Rehabilitation
Department of Health, Room 714
P. 0. Box 90
Harrisburg, PA 17108
800-692-7254 (HotlineN)
800-932-4639 (Hot line/TD0)

Early Intervention Programs
Office of Mental Retardation
Department of Public Welfare
Health & Welfare Bldg., Room 302
Harrisburg, PA 17120
717-783-5764

Early Intervention Programs
PA Department of Education
Bureau of Special Education
333 Market Street
Harrisburg, PA 17126-0333
717-783-6913 (V)
717-787-7367 (TDD)

Office for the Deaf & Hearing Impaired
Labor and Industry Bldg., Rcdm 308
7th and Forster Streets
Harrisburg, PA 17120
717-783-4912 (V/TDD)
800-233-3008 (V/TDO)

NATIONAL

INFORMATION/ADVOCACY

American Bar Association
National Legal Resource Center for Child
Advocacy & Protection
1800 M Street, N.W., Suite 200
Washington, DC 20036
202-331-2250

Children's Defense Fund
122 St. NW, Suite 400
Washington, DC 20001
212-628-8787

Council for Exceptional Children
1920 Association Drive
Reston, VA 22019
703-620-3660

Keshet-Jewish Parents of Children with Special
Needs
3525 West Peterson
Chicago, IL 60659
312-588-0551

Mental Heatth Law Project
2021 L .reet NW, Suite 800
Washington, DC 20036
202-467-4730

Natkinal Catholic Office for
Disabilities
P. 0. Box 29113
Washington, DC 20017
202-259-2933 (V/TDD)

National Easter Seal Society
70 East Lake Street
Chicago, IL 60601
312-726-6200

Persons with

SPECIFIC DISABILITY GROUPS

Children with Attention Deficit Disorders
(CHADD)
1859 Pine Island Road, Suite 135
Plantation, Florida 33322
305-384-6889
305-587-3700

National Autism Hotline
Autism SeMces Center
Douglass Education Building
10th Avenue and Bruce Street
Huntington, WV 25701
304-525-8014



PRISE
-.INFORMATION SERVICES....

General Distribution Bibliographies listed below are available to you upon request. The
information is offered in support of this teleconference and is provided free of charge to persons
working with special needs students throughout Pennsylvania. To order bibliographies which are

of special interest to you, mail the
filled-in bottom portion of this sheet to:

Eastern Instructional Support Center/PRISE
General Distribution Bibliographies

200 Anderson Road
King of Prussia, PA 19406

129-93 Inclusive Education
Contains articles that provide the rationale
for inclusive schooling, describe model
programs, and present strategies to support
the successful integration of all students in
the regular education classes of their
neighborhood schools.

135-93 Inclusion at the Elementary
Level

The placement of students with special
needs in the regular classroom requires
a thorough understanding of service
options and appropriate implemecation
methods. These articles and excerpts
contain information on research, imple-
mentation and impact of inclusion.

133-93 Inclusion at the Secondary
Level

This file contain!, information applicable to
program planning, curriculum, teaching
methods, vocational and supported employ-
ment strategies, prop= descriptions and out-
comes directed toward full inclusion at the
middle and secondary level.

136-94 Inclusion at the Preschool Level
Contains descriptions of prognims where
appropriate strategies are employed to
support the full inclusion of young children
with challenging needs in regular settings
with their nondisabled peers.

Name

Address

City State Zip

School District

Phone #

Bibliography Number



PRISE
INFORMATION SERVICES

General Distribution Bibliographies listed below are available to you upon request. The informa-
tion is offered in support of this teleconference and is provided free of charge to persons working

with special needs students throughout Pennsylvania. To order bibliographies which are of special
interest to you, mail the

filled-in bottom portion of this sheet to:

Eastern Instructional Support Center/PRISE
General Distribution Bibliographies

200 Anderson Road
King of Prussia, PA 19406

5-94 Supported Employment
Provides a review of the literature concerning
supported employment as an option for
persons with severe disabilities

36-94 Transition from School to Work
of Persons with Moderate to Severe
Disabilities
Contains information for parents, articles on
curriculum and planning, and descriptions of
transition programs.

37-91 Transition from School to Work
of Students with Mild Disabilities
Includes infomration on parent involvement,
job-related *ills, and transition models and
programs.

IMONI.MIN.....10.411.11111.10.0.111.

Name

Address

73-92 Transition of Studenis with Mild
Disabilities to Postsecondary Education
Information for parents, educators, and coun-
selors on model programs and procedures to
help high school students with mild disabilities
adjust to university or vocational settings.

98-94 Supported Employment:
Issues and Components
Contains citations which address various com-
ponents of and issues involved in supported
employment.

142-94 Effectiveness of Supported
Employment
Supported employment research studies.

aft
Phone #

City

School District

Bibliography Number

State Zip

6 ()
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SUBJECT:

TO:

FROM:

99

Instructional Support System
of Pennsylvania
Pennsylvania Department of Education

The Cordero Court Order

Interested Parties

STATEWIDE SUPPORT INITIATIVE

P.O. Box 213
Lewisburg, PA 17837
(717) 523-1155. Ext. 213, or (717) 523-7344
FAX (717) 524-7104

January 16, 1995

Tim Knoster, Director of the Statewide Support Initiative
of the Instructional Support System of Pennsylvania

Attached you will find a brief resource that highlights the relationship between
Person/Family Centered Planning and Individualized Educational Plans. Please be advised
that this document is being provided as a resource as you may fmd it useful in the planning
and delivery of services to meet the needs of children covered under the Cordero court
order.

In closing, it is hoped that you will find this material useful in your local endeavors.
Please feel free to contact my office as you may need access to additional resources along
these lines.

TK:ef

cc: Systems Change (Cordero) Work Group
SSI Directors
Rhonda Tyree



meaningful supportive interventions been provided in a timely manner). The point of noting this in
such a blunt manner is not to cast blame, but rather to help unfreeze our thinking about IEP
development and delivery.

One particular approach that has been found to effectively facilitate the development and
delivery of meaningful IEPs for children with this degree of need has been Person and Family
Centered Planning. Use of such an individualized planning approach can have a dramatic positive
influence on the educational team's focus and subsequent development and implementation of the
icEP.

faWhat Do 'We Mean by Person and Family Centered Planning . . . and HOW is it Different from
What We Typically Do?

The term "Person and Family Centered Planning" is used to describe a group of approaches
that can be used to organize and guide community change in alliance with children with disabilities
and their families and friends. A number of approaches to Person and Family Centered Planning
exist (Personal Futures Planning, PATHS, etc...) with all having in common the following
foundation of beliefs:

The child at the focus of the planning, and those who know the child the best, are the
primary authorities on the child's life direction. The key questions become . . ."Who is
the child?", and "What community opporturities will enable this person to pursue his or
her interests in a positive way?".

The purpose of planning is to learn through shared action as a team. For example, the
focus child and those who know them best may be uncertain about what is possible or
even desirable, thus one function of the planning process may be to decrease
uncertainty. In another example, there may be disagreement between team members as
to what is possible or desirable, thus another function becomes resolving conflicts in a
constructive manner.

The planning process looks to positively change common patterns of community life
for the focus child (i.e., increase their presence within the local community as opposed
to placement into segregated programs and facilities).

Person and Family Centered Planning moves the focus from being systems centered
(i.e., what already exists in the continuum of placements options) to being
individualized (i.e., how do we enhance access to the desirable future as articulated
through the planning process).

Honest Person and Family Centered Planning can only occur when there is a healthy
respect for the dignity and completeness of the focus child (i.e., acceptance of the child
and family as full partners as opposed to viewing them as simply recipients of service).

rlanning along these lines engages powerful emotional and ethical issues and calls for a
sustained search for effective ways to deal with difficult barriers and conflicting
demands.

Specifically, Person and Family Centered Planning differs from the traditional IEP
development process in that it creates a compelling image of a desirable future for the child, looks
to strengthen personal relationships, and helps team members to learn by reflecting upon their
successes and failures as a team. This group of approaches can help to reduce systems'
uncertainty by providing an alternative route to complying with existent rules and regulations

62



In another example, a sixteen year old's Futures Plan may indicate the desife for finding a
job in the local community. Then, under the guise of providing transition related activities on the
IEP the educational team decides to place the young man in an existent program in a different
school outside the local community where he and his family currently reside. The bottom line is
that regardless of how good the services may be in the different school setting, there are typically
stark differences in terms of outcomes when services (i.e., transition related supports) are made
portable to the community where the focus person is located. This is particularly true in this
example as we know that connections with others within the local community greatly enhances the
likelihood of successful transidon from school to adult life by students eligible for special
education services.

Use of a Person and Family Centered Plan necessitates the educational team to rethink their
traditional route to placement and begs the question of "what is it about the nature of the services
delineated on the IEP that makes it impossible or impractical to provide those same services within
the child's home school and local community?". In the absence of such a personalized plan, this
question in all likelihood would not be asked . . . yet alone debated at the local level. In reality,
such conflicts, and resultant debate is what gives rise to the development of new and innovative
services within local communities as specifically called for in the Cordem court order.

I f 1.11 1 9 91 1 1 1

One of the geatest challenges in comprehensively meeting the needs of children whose
needs perplex our service delivery structures through this approach is in creating a marriage
between Person and Family Centered Planning and the LEP. Specifically, as is important with any
relationship, the quest is to create the bond between these two entities while maintaining the
integrity of each one's identity.

Just as Person and Family Centered Plans will look different from child to child, so too is
the expectation with regard to meaningful lEPs for children in our schools. Different planning
processes will require varying team members and require varying amounts of time over the coIrse
of the child's eligibility to receive special education services.

Acknowledging this, it is highly recommended that the following framework for
interagency collaboration be considered by local educational teams in designing and implementing
the lEP for children identified as members of the Cordero class. It is also suggested that teams
may find this framework useful for a number of additional children who may present challenges to
their existent structure of service delivery.

4



In developing this framework, we have endeavored to infuse at the front end of the process
core elements of Person and Family Centered Planning. The information attained during this initial
phase of the planning process then naturally should lead to the identification of barriers and goals,
which can then be translated into IEP terms for agreement.

The order of progression is particularly important in this outlined process as at the front end
the team . . . most particularly the child and those that know him or her the best .. . articulate their
desires for the future. Additionally in the beginning, the focus is exclusively on the child's
strengths . . . what they can do . . . as opposed to our traditional approach of what they cannot do.
This is then followed by an exploration concerning natural supports systems that exist within the
local community.

Discussion of natural supports represents a fundamental departure from traditional
development of IEPs as the nature of our traditional model of special education reinforces the
notion that the more formal services provided to the child the better. In essence what has gradually
occurred in special education, and quite frankly across all forms of child serving systems is that we
have in many instances created unnatural co-dependencies between providers and consumers of
services (i.e., special education systems and students). Ultimately, our goal should be to clearly
enable all children, as a result of their 1:EPs, to be able to acquire the necessary supports toenhance
their quality of life within their local communities through the least intrusive means possible (i.e.,
family, friends, etc...).

In essence, if the foundation of the child's life after completing however many years of
special education is that the majority of people who are involved with him or her are paid to be with
them one should be able to see the co-dependency issues. Additionally, due to the complex nature
of most Cordero class members' cases it has not been possible to effectively meet many of the
class members' needs in an appropriate manner without engaging informal natural support
systems.

Natural supports can avail themselves in many forms to the educational team, but the team
has to be consciously looking for such resources. As the old saying goes, "the last ones to
discover the water are the fish." Often times the most logical and obvious solutions to comp!ex
issues are right under our very noses if, and only if, we are alert enough to see them.

Examples of natural support systems can be neighbors, relatives, individuals from local
churches and synagogues, people from local goups and/or organizations,and the like. The key
ingredient, and consistent across all of these examples, is that the natural supports appear in the
form of people from within the local community. And in most instances, these people give freely
of themselves because they want to and resultantly benefit through a sense of contribution on a
personal level. Money rarely, if ever, becomes a major inhibitor when it comes to natural
supports. Wouldn't it be nice to be able to say the same about more formal types of 'auman
services inclusive of education. Clearly, this is one of the greatest strengths of naturally occurring
supports for all of us as human beings and members of our local communities.

One fmal observation concerning the access of natural supports within local communities is
appropriate in regard to culture and children who are members of cultural/ethnic minority groups
(African American, Latino/Hispanic, etc.). Person and Family Centered teams, as well as
educational teams planning IEPs, need to connect with and include in the planning process cultural
brokers (i.e., often times it is inadequate to superficially assume that because there may be people
of color on the team that these individuals can serve as cultural brokers. Family members
[including the child whenever possible] need to be involved with the identification of cultural
brokers to best ensure connectedness with appropriate sources of support in the child's local
community).



co

EinaLniughts

While children identified as members of the Cordero class are a very small group of
children when compared with other children eligible for special education services across the
Commonwealth (i.e., less than five hundred children vs. approximately two hundred eighty
thousand childrm), the complexity of providing each child with a "Free Appropriate Public
Education" has crcated an extrrordinaly strain on existent smictures in schooldistricts and their
child serving human service systems counterparts at the county level. Continued use of traditional
approaches to IEP development for Cordero class members appears to represent an effort in futility
as we have learned that slot based approaches to programming have been ineffective. If this were
not the case these children would never have been identified as class members under this court
order. Further, continued use of our traditional approaches may in factexacerbate rather than
relieve difficulties in meeting the needs of the child and family through the IEP.

One of the most challenging aspects to reflect upon in special education is that when our
current approach to intervening in a given situation proves to be ineffective that we, as a team, need
to consider different approaches to achieve the desired outcomes. It is the intent that a given
child's IEP (i.e., Cordero class member) and subsequent placement decisions be a dynamic
process that is expected to change over time as netds and circumstances change.

Unfortunately, the rigid structure that has evolved based on our systems institutionalization
of the IEP process has been in a number of instances ineffective in meeting the needs of children
eligible for special education. Certainly this is the case for members of the Cordero class and
arguably a larger group of children currently eligible for special education services in
Pennsylvania. We need to collectively unfreeze our thinking with regard to the design and delivery
of special education to be able to truly individuali7e. LEPs in order to meet-a growing number of
children's needs in a meaningful manner. Use of alternative planning processes as outlined here
provide one tangible route for teams to consider. Use of thesepractices can minimally help school
systems to comply with the law in terms of delivering a "Free Appropriate Public Education," but
most importantly best ensure that what we do in the name of a child's IEP is meaningful and helps
the child to enhance their quality of life.

Special note: A significant portion of this resource was based on the work of John O'Brien and
Herb Lovett. Specifically, the initial description of Person and Family Centered Planning was
drawn from "Finding a Way Toward Everyday Lives . . . The Contribution of Person Centered
Planning" developed for Pennsylvania's Office of Mental Retardation (1992).

Additional References

Cordero v. Commonwealth of Pennsylvania Department ofEducation, 795 F. 1352
(M.D. Pa., 1992).

Special note: Readers interested in obtaining additional information related to Person and Family
Centered Planning should contact Dr. Tim Knoster at 717-523-1155, ext. 213, or 717-523-7344.

8 'j iiEST COPY AVAILABLE
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The
Family
Forum
Series
What is the Family Forum Series?

The Family Forum is an opportunity for
families to learn and dialogue with families
and mental health professionals.

The Family Forum Series idea arose out of
discussions among the Phi. !haven Partnt's
Advisory Council and Phi !haven Child and
Adolescent Clinicians.

The Family Forum Series will present
speakers throughout the year who work
with and for children in their respective
fields. Topics to be addressed will include:

access to and availability of services
for children and families

student and parent rights regarding
educational needs, legal issues and
special education placement

support for families with 1 child
experiencing behavioral, learning,
or emotkmal difficulties.

educational prmsentations on
emotional and behavioral disorders
of children and adolescents

What Is the Phi !haven Parent
Advisory Council?

The Council is made up of parents whose
children have been or are clients within the
Phi 'haven continuum of child & adolescent
services. The purpose of the council is to
provide parent input into the quality and
comprehensiveness of Philhaven's Child and
Adolescent Services. Our goal is to establish
a partnership that will .sustain and support
the families we serve in an ongoing way.

Date/Time:
Saturday, June 3, 1995
10:00 a.m. - 12:00 noon

Location:
Phi !haven Chapel
283 South Butler Road
Mt. Gretna, PA
(see map)

Schedule:
1000 - 11:00

11:00 - 11:15
11:15 - 12:00

Presentation with
Questions and Answers
Break
Family discussion and
SU p port time

Presenter:
Vivian B. Narehood
Attorney

Parents of exceptional students need to
become advocates for their children: know-
ing the full range of rights to which they
are entitled is an imperative first step in
effective advocacy. it is ;:nportant to know
not only what the law says but how the
Courts interpret these laws. This program
will focus on ways to assert your rights in a
timely 2nd effective manner.

Vivian Narebood is an attorney in Lancaster
wbo wanks with crceptional students and their

families to protect tkeir rights in the xboal
setting and eLsewberv.

Ms Narebood consults with tbe famiiie s,
attends MDT and IEP meetings and, when
necessary, takes casa to Due Process and
through the appeaLs prtxedure into federal
court. She bus helped families in the full
range of options from obtaining tbe apprcpri-
ate services to make "inclusion" meaningful,
to obtaining reimbursaneru where the famiy
found It necessary to place a cbild in pante
school.

Registration:
To register, call Philhaven's Child and
Adolescent Services at (717) 270-2473.
Babysitting is available Please to
arrange.



Conclusion of Law
( f I

41.-

Cordero v. Commonwealth
(U. S. District Court Middle District of Pennsylvania)
Guiding Principles in the Commonwealth Response

The remedial steps in this order, and defendants actions in
pursuing those steps, are to be guided by and interpreted in
the light of the following general principles:

jOr Defendants must examine both what can be
done to replicate successful program and
placement options more widely and what can
be done to create new and innovative options.

O' The provision of assistance should have, as
one of its goals, a greater capacity of school
districts such that some children who would
otherwise be referred for placement in
restrictive and usually private facilities may
be able to remain in public schools.

Defendants must pursue an interagency
approach to the remedy of this case.

0' Options must be based on the community and
family of the student so that, to the maximum
extent possible, programs are designed to
maintain and support students in their home
community and family setting.

6 /



,-
The Commonwealth's ResRonse

to the court order knowiCaS
Cordero v. Commonweàth.

OPERATING SET OF ASSUMPTIONS

Pennsylvania has a growing number of success
stories concerning inclusive practices.

The need exists to examine current practices
across the Commonwealth, and in turn design
and implement a seamless system that is
inclusive, easily accessible, and well integrated
for all families.

The human services field, inclusive of special
education, continues to evolve concerning
promising and best practices to support
children with disabilities within their home
school and community.

Capacity of both state and local service
providers in partnership with families, needs
to facilitate a more equitable implementation
of state of the art practices across the
Commonwealth.

Striking a healthy balance between natural
support systems such as family members and
friends and human service providing systems
must be an integral part of the problem solving
process for children considered as class
members.

31.
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Vision Statement of the Children's Cabinet AA
AA
AA

The Children's Cabinet of Pennsylvania has adopted the following broad statement of its
vision:

Children will grow up healthy and safe and develop into
competent citizens who contribute to the community.

In strivMg for this goal, the Commonwealth's health,
education, social services, and economic programs must
support families so they can provide the best possible
home3 for their children. Our programs must invest
in primary prevention and early intervention; and they
must be community driven, culturally relevant and
comprehensive. The ultimate system must be
inclusive, easily accessible, and well integrated.

Our vision is grounded in the following principles:

Parents know their children's needs best.
We must become their partners in the de-
sign and implementation of services to
children. The family is the center of the
child's life, and we must learn to work
within it.

Families are unique and the support we
provide must be itexible and based on
choice. We must respect each family's
right to control its future according to its
own culture, values, and priorities.

Services must be community based.
Pennsylvania is extremely diverse and
methods to meet the teecls of children and
families must recognize and build on the

strengths of local communities. There is
nu other way.

We must respond to the needs of children
and families sooner rather than later. The
emphasis on treatment to individuals with
specific: problems must be balanced with in-
creases in prevention, outreach, and service
integration.

Priority must be given to groups dis-
enfranchised by racism, geographic iso-
lation, and economics. The cycle of de-
pendency must be broken and equal
opportunities must be present for all chil-
dren and families.

Comprehensive service systems should be
simple to understand and easy to access.
We recognize that our categorical structure
r 2i5es barriers in meeting their family
needs. We must try new approaches
through local pilots and demonstration pro-
jects.

(over)
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The Children's Cabinet has adopted two goals. They are:

Increase results in health, education, and social services for disenfranchised
children and their families; and,

Increase community based supports and services to families so that children
may remain at home and in their own communities.

The objectives, tasks, and activities related to the goals are designed to achieve the
following outcomes:

3 Implement comprehensive outreach.

3 Implement a child screen and follow-up process to ensure that health and
developmental needs of children are identified and addressed.

3 Identify key questions and outcome measures that will be used to guide the
process of managing liiformation within the three Departments.

3 Pursue grant and foundation funds that support the Commonwealth's vision for
children and families.

0 Consistent approach to using Medicaid for children's services.

Improve access t.) services through single point-of-contacts such as family centers
and/or school based clinics.

Pilot local projects that build on community strengths to address the vision and
goals for children and families.

Implement cross department coordinated training.



COMMONWEALTH OF PENNSYLVANIA
DEPARTMENT OF PUBLIC WELFARE
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SURTEM Asstaing Timely sad Appropriate SaViCeS

for All Students with Disabilities Under
the &,;20en Court Order

County Human Service Directors
County MH/MR Administrators
County Children and Youth Administratots

Children and adolescents with ntal health, mental retardation, cr other

disabilities do not alweys receive timely, nd appropriate education services
because school districts do not know about, or have access to, a sufently
complete array of service options. In litieation known as Cordero v
Commonwealth, the Commonwealth was found liable and was ordered to design

and assure a successful remedy.

Although the Department of Education wu the primary defendant, the

court order identifies the need for collaboration among education, mental health,

mental ntardation, chndren and youth, juvenile probetion, dtua and 'alcohol, and

other child-serving systems. Since this collaborative approach is consistent with

the Governor's agenda for children, the Children's Cabinet has directed that all

relevant state agencies and program offices join with the Department of
Education to create a °seamless° system for children and adolescents with speciel

needs. Through the leadership of the Children's Cabinet, our local governments,

and our collective will, we have an unprecedented opportunity to change the way

we provide services and improve the outcomes for children and adolescenu and

their litanies.

To accomplish the task of creating a "seamless" approach for each child,

the Children's Cabinet has convened a workgroup consisting of Commissioners

and Deputy Secretaries from all the necessary State Agencies. This workgroup

has jointly prepared a policy and information statement which is being sent as a

Basic Education Circular (BEC) (attached) to all school districts and intermediate

units, since Cordero requires that school districts undertake a number of new

activities immedietely. Simultaneously, under cover of this memo, a copy of the

BEC is being sent to all county human service program directors. Tbe purpose of
the BEC is to give school districts and counties the satie basic information and

frame of reference about the Court Order and tht requirements to remedy the

findings,
B EST COPY AVAILABLE
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We have already begun working with the leadership of tbe County
Commissioner's Associedon and Its affiliates, so that counties can be fully

involved as we move forward. This memo is also being distributed under separate
cover to the Single County Authorities for Drug & Alcohol Prosrnms and the
Chief Juvenile Probation Officers to insure that they are part of the process. In
the near future, you will bc receiving more specific information about the Court
Order end implementation. In addition, the recent expansion of Medical
Assistance funded mental health services gives us new opportunities to work in
partnership with the schools and to provide services based on the individual and

unique needs of each eligible child.

As school districts and counties move towards implementing cs?r2, the
school distzicts will be the primary sou= for identifying Cordero class members.

However, parents, guardiaru, advocates, private agencies, and public agencies may
report to the State the names and other pertinent information concerning students
who appear to be Cordero class members. Your agency and other interested
agencies and individuals can do this by contartins the Bureau of Special
Education of the Pennsylvania Department of Education (PDE). The address is
333 Market Street, Harrisburg, Pennsylvania 17126-0333, the telephone number is

(717) 783-6913. Althoush we would hope that most problems would be explored
at the local level, you should feel free to report potential Cord= class members

to PDE and to let othels know of the availability of this procedure.

Since our systems do not always use the same language or definitions, the
BEC contains a footnote which explains the use of the term "placement". In the
education system, placement is a neutral tetm which refers to eny setting Where a
child is receiving his or her education, based on the cad's Individual Education
Plan (1E1).

Although the tiinelines of the Court Order wall require us to move more
quicIdy than we may like, we believe that the requirements of Cordero are
completely consistent with the values, philosophy, and models for but-practices
that-each of our systems have as their goal. As such, these requirements are
advanced and endorsed so that children receive the services they need to remain

in their homes and community school regardless of whether they are or are not in

a particular class of pleintiff. We are committed to workins with counties, school
districts, and to the other Stitt Agencies to make this goal of a seamless system a

reelity.
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&sic Zducation e'teadat5
COMMONWEALTN

DF PENNSYLVANIA
DEPARTMENT Cc EDL,CirrICN

BEC 10-93

Date Issued March 1993
Replaces NA

SUBJECT: Assuring Timely and Appropriate Services

for All Students with Disabilities under

the gprdero Court Order

To: Pennsylvania School Administrators

FROM: Joseph P. Bard
Commissioner for Elementary'

and Secondary Education

Students with disabilities do iot always receive a timely

and appropriate education placement because Pennsylvania

educators do not always have ready access to a sufficiently

coaplate array of placement options. While there are many facets

to this problem, the central need is the creation and.maintenanca

of alternative education placements so that each school district

can place. each of its students appropriately and without delay.

In litigation known as Cordaro v. Commonwealth, shortcomings in

this area were explored, the Commonwealth was found liable, and

we were given the responsibility of designing and assuring the

success of a remedy. The purpose of this Basic Education

Circular (BEC) is to describe the court's remedial order, and to

make you aware of the tasks that sehool districts and the state

must now perfora as a result of the court order.

This Basic Education Circular .(BEC) .has bean developed by

the Pennsylvania Department of.Edueation (PIM as-a member of the

Children's Cabinet and is being distributed also by the

Department of Public Welfare (DPW) to Mental Health, Mental

Retardation, Children and Youth, and other county human service

prograus. DPW will be sanding a parallel policy bulletin with

rore information for county programs aimed at improving

interagency services for children at the local level. A copy

will be made available to each school district and intermediate

unit.

TriraTi BEC, and in the court documents, the term "placemant" is

frequently used. In soma disciplines, "placement" refers to

placing a student outside of his or her natural environment.

This is not the intended meaning here. Rather, educational

"placement" is a natural term that refers to tudents living with

their families and attending regular schools as veil as to

students placed elsewhere. Our goal is for as many "placements"

to be in natural ordinary settings as possible.

A-157
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THE CORDERO CLASS

The Corder°
litigation was a class action lawsuit. The

class consists of:

All Pennsylvania students with disabilities whose school

districts have determined that they cannot currently be

appropriately
educated in a public educational setting

and who waited or have been waiting for more than 30 days

for the provision of an appropriate education placement.

Our focus under the litigation is therefore on students

whose districts have concluded that the public education sector

cannot meet the student,s needs. This includes those who are-at

substantial risk of becoming members of the class as the N30-day

clock" for finding an alternative placement runs out.

The way the class is defined gives local educators the

crucial role in deciding which students are at the core of this

effort...As we work toward assuring prompt placements for each

class member, we will also work toward the long term goal of

enhancing the capacity of school district programs, so that the

needs of each student with a disability can be met in a public

educational setting.
Similarly, the task of finding prompt

placements will be addressed in tandem with the requirement that

each student be placed in the least restrictive, most integrated,

setting in which the student's needs can be mot.

The lawsuit has generated two principal court documents.

Tha first is the court's decision of June 23, 1992. The second

is a more detailed court order dated January 27, 1993, which

contains the'specifics of the remedial mandate. The full text of

the detailed court order is available on the PENN*LINX Legal

Updates and Special-Education bulletin-board&.

Part/culer topics covered in the January 27 court order will

yield more specific information and instructions over time. What

follows is an overview of the principal obligations and tasks

that affect_ local and state educators and other officials.

THE CORDERO COURT ORDER

A. IDENTIFICATION OF CLASS MEMBERS

We Lre required to take affirmative steps to make sure we

know of each student in the ce2rAtt2 class, and then to assure

that education placements era made. The Department isa therefore

initiating a more organized identification system, including the

followingt
A-158
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1. Current and Future Class Members.

Each school district is to identify to POE, no less

frequently than weekly, all students who are members of

the class and all student* who are at substantial risk of

becoming class members. This category of students

includes, but is not limited to:

(a) all students for whom the district has rot been able

to implement the program and placement called for in the

student's individualized
education plan (IEP) within tan

days after completing the IEP because of actual or

anticipated problems in locating and securing an

appropriate placement; and

(b) all students for whom the district has failed to

convene and conclude an IEP meeting in a timely fashion

because of actual or anticipated problems in locating and

securing an appropriate placement.

PDS is developing a system, using PENH*LTNIC, that ahould

make it relatively easy for districts to provide this information

and update it weakly or continuously. We will keep you informed

as that system is developed. Beginning immediately, each

district should begin identifying all relevant students and

reporting the information to PDE, and should assign a person to

be responsible for weekly or continuous updataa.

2. Students on Homebound Instruction.

Members of the class are sometimes placed on homebound

instruction or instruction.in the home while awaiting a

placement. In addition,:a.homeboundplacement.sometikes-obscures
the fact that a student is a member of the Sondem class. Thus,

tha placement of students at home will come under particular

scrutiny.

Each school district is to identify to PDE, no less

frequently than weekly, all students with disabilities assigned

to instruction in the home or homebound instruction. _For each

student identified, the district will indicate whether it

recognizes the student as a member of the Cordero class, and the

nature of the reason for the assignment (e.g. physical illness or

robility or other problem:that prohibits the student's departure

from the home). Because of the misuse of homebound instruction,

PDE will evaluate the reasons given for placing a student at

home.

The PENN*LINX report will make it possible for a student to

be shown as both "class member° and homebound student.

A-159



3. Past members of Class

Each school
district is to identify to POE all students who

are past members of the class, in that they met the class

definition
(above) at some point on or after March 14, 1991, but

were subsequently
provided with an appropriate program and

placement. All districts with past members will then initiate

multidisciplinary
evaluation (MDE) and IEP proceedings to

determine the appropriateness of compensatory education.

Eath sehool district should rrovide its list of past members

to POE, or state there are no past class members. (Also, see

section G, bcglow, regarding compensatory education.)

4. Detailed Information

Once a school district identifies a student as described

above, tho school district must then report to FOB on the student

in greater detail, including: information concerning the student

anC the typo of program/placement
that he or she :requires; the

length of time that has elapsed since that program/placement was

determined to be needed; and a copy uf the currant UP.

This more detailed information must be reported to POE

within five business days of the initial identification of the

student to POE. Various state agencies may need to assist in

locating or developing an appropriate placement.

S. Monthly Tabulations

Each district must submit a monthly report which indicate

the number of students identified during-tho_month.- PDE will

attempt to create a system which minimizes any duplicative burden

on districts.

6. ComMunications with Parents

When a district concludes that a student cannot be

appropriately educated in a public setting, the district is to

inform the parents of this conclusion, and the use of local and

state level interagency teams, as described below.

In most cases, this will be part of the communication that

customarily
accompanies IEP and placement decision-aakinq.

A-160
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7. Other POE Activities

To maXe sure that no student is forgotten, other agencies

and individuals may let PDE know of Cordtro, class members. If

thin happens, PDE will contact the district to ascertain whether

the district agrees that a student is a member of the Qxdsx2

class.

Also, PDE's special education monitoring system will include

elements to assure that the identification and reporting

procedures aro being followed at the local level.

11. LOCAL INTERAGENCY PLACEMENT ASSISTANCE TEAMS

One of the major themes of the litigation has been that

educators do not have sufficient access to (or familiarity with)

service and service sites traditionally associated with county

human service programs. These other programs include county

Mental Health and Mental Retardation, Children and Youth,

Juvenile Probation, and Drug and Alcohol programs. Ono of the

court responses to this is the requirement that local interagency

teams be established throughout the Commonwealth "to assist in

securing a placement for students whose needs appear to require

an interagency response."

Although we expect the local interagency teams will become

important in solving problems, it is important tc note that these

teams are supposed to assist - not replace - the local school

district and the district's IEP team. Thus, the duties of the

school district are not diminished by the development of the

local interagency teams.

The local interagency teams will be formed by local _

educators joining the exists Child and Adolescent Service

System Program ("CASSP") teams that aro part of tho county

system. School districts can take cases to these local

interagency teams for input and help. Parents and others may

also bring a situation to the attention of the local interagency

team, after-they have discussed the_situation with school

distrie officials. When a "Cordero class" student's situation is

brought to a local interagency team, the parents become part of

the team as well, and a record of alternatives sought is to be

kept. As suggested above, the interagency team is to explore

alternatives and.make recommendations, but does not replacwi the

school district's
decision-making.rights and responsibilities

under Chapters 14 and 342.

A-163.
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C. STATE-LEVEL INTERAGENCY PLACEMENT ASSISTANCE TEAM

Because the court recognized that local teams Alight not be

able to solve all problems, a state-level team has also been

mandated. The overall purpose of this state-level interagency

team is to assist school districts and to assist and coordinate

the work of the local interagency teams. Under the auspices of

the Children's Cabinet established by the Governor, the primary

participants will be PDS and DPW, with the Department of Health

and the Department of Labor and Industry available to assist in

particular cases.

The state-level team will arsist in specific cases when

called.upon to do so because of problems that local teams cannot

solve. In addition, we see the state-level.team as a place where

systemic problems can be identified and resolved. Thus, we

encourage school districts and others to actively analyze

systemic problems and bring them to the state-level team's

attention.

D. NEEDS ASSESSMENT AND SYSTEMS ANALYSIS

In addition to the continuing efforts of the state-leyel

interagency team, we aro now commencing a short-term period of

more intense analysis of the barriers to the establishment of a

complete continuum of placement options. This will occur under

the auspices of the Children's Cabinet, with the help of.an

external consultant.

In the near future, all school districts will be surveyed,

in order to get your assessment of gaps in the continuum and

impediments to filling them. We anticipate that this will be.an

important part of.creating long term solutions. This will

provide school districts and others with an opportunity to

translate both their experiences and their frustratioa into .

useful form, to enable us collectively to improve our ability to

serve students.

The purposes of the assessment and analysis include:

(1) ascertaining whether there are geographic areas or

disability categories that post particular

problems;

(2) identifying successfal practices and the potential

for roplicatins them; and

(3) reviewing all statutes, regulations, standards,

policies, procedures, and practices to see whether

they present impediments to prompt placements iu

the least restrictive environment.

A-162
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We view the task as looking for - and removing - impediments

in the form of,.for example, obstacles to the development of

consortia,
limitations based on tuition-related rules,

underutilization of medical assistance and other programs outside

of traditional education programs, custody rules that inhibit

access to otherwise appropriate placements, and payment systems

that act as a barrier to appropriate placements. This applies

not solely to education rules, but also the rules of other

agencies, and interagency problems.

Pursuant to cow:t order, this analysis will include a review

of Chapter 171 (relating to placements in approved private

schools).and.a review of Chapters 14 end 342 with regard to

whether those regulations would currently support, or should be

amended to roguire, a "continuum of education" portion of each

school district's annual special education plan.

We encourage school districts and others to assist in this

needs assessment by sharing with the Department any analyses of

problems and suggestions for solutions. By the end of this

academic year, the needs assessment is to yield a more detailed

set of recommendations and action steps.

E. STATE SUPERVISION

The initial ruling in c:eidgro made clear that education

placement problems are not just local responsibilities but also

state responsibilities. The more detailed order of

aanuary 27, 1993 addressed this further by requiring that the

state assure that it has sufficient capacity to effectuate and

supervise the statewide system. The state is supposed to

accomplish this by:

(1) assuring that vhere is a capacity and a procedure

for withholding special education funds from any

school district that fails to assure a prompt

placement (with the state then using the Zunds to

support a placement);

(2) assuring that the special education local planning

process is sufficient to address any gaps in the

continuum of placement options; and

(3) taking stops to assure that the geographic

distribution of special education funds promotes

the development of a full continuum of placements.

These "state supervision" requirements thus supplement the

list of matters to be inc uded in the analysis of the current

system. A-163
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F. TECHNIcAL ASSISTANCE

The Corderp court order also requires a technical
assistance effort aimed at assisting school districts through the

provision of information and training. The first step in that
effort is to inform school districts and others of the court
order and the activities required by it. Thus, this memorandum
is part of the technical assistance effort. School entities are
encouraged to obtain the full text of the court order via
PENN*LINK special education bulletin board. Readers who do not
have access to PENN*LINK may obtain a copy of the court or-4er by
contacting the Division of Technical Assistance in the
Department's. Bureau of Special Education.

The technical assistance effort will also include
consultation and training on promising practices, information on
interagency resources, and information on the progress of our

needs assessment and capacity-building efforts, as well as a

directory for programs and services.

G. COMPENSATORY EDUCATION

rest and future members of the Cordero class are likely
candidates for compensatory education. Responsibility for
assessing the degree to which compensatory education is warranted
lies initially with the school district, subject to due process

proceedings. The Department will send all districts a follow-up
memorandum concerning compensatory education in the near future.
In advance of that memorandum, all districts should immediately
begin identifying all past and present csrstsr2 class members for

the purpose of initiatiAg discussion with parentt regarding
compensatory education. .

H. REPORTING

The Commonwealth is responsible for reporting to the court

(and the plaintiffs) on a monthly and quarterly basis. We will

therefore be aeking school districts and perhaps others for
information regarding members of the Cordero class and the

progress maae toward implementing appropriate placements.

CONCLUSION

The recent court order in the Corder2 case will require an

unprecedented degree of cooperation and coordination across state

agencies and betweea state and local governments. The mandate is

to assure that no student with a disability is deprived of a

prompt education placement in the least restrictive environment

because of a gap in the continuum of alternative Oacements. The

task is large, but it is both legally necessary and educationally

correct.
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The Department anticipates follow-up communications to

school districts and others on virtufaly all of the subjeot arsas

summarized above. As we proceed, we agpect that each school

district and other relevant ag2ncies will become familia:: with

the requirements of the court order. We look forward to each

part of the field making a contribution to identifying and

ramedying any impediments. We are available to answer your

questions.

Rafarancas:

school Code:

,Curriculum

2AA-22g1: 22 Pa. Code Chaptars 14, 342, and. 171

23=21211:

=sr: Cordaro v._EtnnulmuliALDmaxImsnt_of
Edwatisinu 795 P.

Supp. 1352, 18 =LLB 1099 (M.D. Pa. 1992)

Contact:

Pennsylvania Department of Education

Bureau of Special Education
Division of Technical Assistamme
333 MarkeZ Strut-
Harrisburg, PA 17126-0333

Moms: (717) ';83-611i13

Attachments
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commoNwEALTH of PESIN$YLVA NIA DEPARTMENT Cs 1:LCA,ICY

SUBJECT: Amsignment ot Special Zducation

Studants to Xnstruction in the Home

TO: Pennsylvania School Adainistrators

FROM Joseph Y. Nerd
Commissioner for Elementary
and Secondary Education

*Instruction in the Homes is recognized as a possible placement

for special education students under the Department's standards

at 22 Pa. Code 5342.42(00)(711i).
However, such placements,

often referred to as "homebound instruction," are sometimes made

improperly when a school district is temporarily unable to

provide the services it believe* to be appropriate. Xt is

improper to assign a student to instruction in thd. home in

situations iv which the school distrivt is unable to implement

the program or placement determined to be appropriate or

necessary for the child. While the Department will not generally

interfere vith placements in which the district And the phrents

concur, the Department believes that forcing instruction in ttao

home on unwilling families when this is not necessitated by

severe health or mobility factors is inconsistent with the duties

of school districts.

EEC 9-93
Date Issued Merch 1993

Replaces EEC NA

This understanding of legal requirements is not new. The 1990

ruling in Special Education/Opinion-1414
'included the following:

*We have not been asked to pass on the appropriatenems of

the homebound placement, which was agreed to at the time by

both parties. We note, however, that homebound instruction

is intended for students who must, for medical or cther

reasons, remain at home. In such cases, homebound

instruction is not an arcational placement decision, but

merely an act of bringing educatAon to the place where the

child must, for other reasons, be; Homebound instruction is

not intended as an education plecoment available when school

officials do not know what else to do.m,

The temporary (but not necessarily brief) placement of spacial

education students at home hat also been criticized in

Pennsylvania court Cafes, including the June 1942 decision in

A-155
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Cordaro V. Commonwealth. Thar*, the court ohsarved that

"homabound instruction, which necessarily deprives children of*

contact with their pears, is intended for children whose mindi

or other condition makes it impossibla to interact outside the

home.° The court was critical of the fact that homebound

instruction was being used not because it was appropriate but

because appropriate alternatives "eithar do not exist or are nut

available."

The Department intands to work productivaly with sdhool districts

who are struggling to.find a way to implamant a neadad rrogram

that ix temporarily unavailable. It remains important to note,

however, that instruction in the home, when usad only bacauxo an

appropriate placement is difficult to arrange, has the approval

of neithar the courts nzr.the Department..

Refareoces:

School code:

curriculum Reuulationst

pa. Cods: 22 Pa. Code Section 342.42(c)(3)(viii)

purdon'a:

In Rs: The Education Assignment of Chanxo D., a student

in the Central Dauphin School District, Special Educatinn

Opinion So. 414 (1990).

raXAMZ2v-iiimualumiLlasisztaraat.saLZducatiwar
793r.

Supp. 1352, IS Zjalia 1099 (M.D. Pa 19'.02).

Contact:

Pennsylvania Dapartaant of Education

BUT4412 of Special Education
Division of Technicalelevistance.
333:14arkist Street..
Harrishdrq PX PI7126-0333
Ir.lone: (717) 783-6913

Attabhment..A.
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Instructonai 5upport Sstem
Pcnns..,1varmi

Pennithama Department of Fducwwn

SUBJECT: The Cordero Court Order

TO: Interested Parties

STATEWIDE SUPPORT INITIATIVE

P0 B3X ZIA
Le% isburg. PA 17g17
0171521-1;55. Ext 213. or (717)523-7344
FAX (717) 524.7104

At gust 25, 1994

FROM: Tim Knoster, Director of the Statewide Support Lnitiative
of The Instructional Support System of Pennsylvania

Attached you will find a brief resource that highlights the most salient effective
practices in meeting the needs of children identified as members of the Cort'hero class.

Please be advised that this document is being provided as a resctrce as you may find it

useful as a starting point in the planning and delivery of services to meet die needs of
children covered under this court order.

In addition to the attached materials, the Commonwealth of Pennsylvania will be

providing a number of training opportunities during 1994-95. Specifically, two
tefrconferences are planned for the early fall of 1994. Brochures arc avallal-le for both of
these events by calling the Distance Learning Cmnter at 1-800446-5607, ext. 210.

Cordero v. Commonwealth:

September 29, 1994 - "Serving the Needs of All Children Through
Dedicated Efforts of School Districts, Agencies,
and Families"

and

October 2'7, 1994 - "Best Practices in Meeting the Needs of Cordero
Class Members"

In closing, it is hoped that you will find this material useful in your local endeavors.
Please feel free to contact my office as you may need access to additional resources along

these lines.

TK:cf

cc: Systems Change (Cordero) Work Group
SSI Directors
Rhonda Tyree



SNAPSHOT

Overview of Effective Practices Supporting Children

Identified as Class Members under the Court OrderCordero v. Commonwealth

prepared by

Tim Knoster, Richard Barbour, Ria Boyle, Grace D'Alo, and Richard Hess

Implementation of promising and best practices in the special education field has

been a perplexing problem since the inception of Public Law 94-142, ani its latest

incarnation, the Individuals with Disabilities Education Act. Expectations for local

consumer access to integrated services have been raised in view of recent legal decisions

supporting inclusive practices (i.e.. Oberti v. Board of Educadon ofBorough of

Clementon School District). In light of this information and the continued evolution cf

service delivery for all children, it is necessary to specifically revisit the complex set of

issues surrounding the implementation of state-of-the-art prwtices for children identified as

class members under the court order known as Cordero 9. Commonwealth.

lt is impossible within the context of this brief document to fully describe all the

promising and best practices required to meet the needs of all Cordero class members

within the least restrictive environmeit. It is possible, however, to highlight the mast

salient approaches to delineate portable services on Individuauzed Education Plans

(ILEPs). This-does not suggest that all Cordero class members should have the same LEP.

Rather, it features practices local teams have found most effective wren meeting the needs

of a growing number ofclass members.

Implementation Of Best Practices

Although the individual needs of class members have been diverse based on rife

circumstances, a few basic tenets have been established to effectively solve service delivery

i',sue,s. Therefore, the best practices outlined in this resource tend to be dynamic, process .



oriented approaches as opposed to linear, quick-fix strategies (i.e., positive approaches to

supporting children who demonstrate challenging behaviors v. traditional stimulus

response approaches to control and reduce problem behaviors).

Two primary themes describe sets of practices that, if used effectively, can afford

children supportive interventions within local community settings. The processes of

person and family centered planning, in tandem with collaborative problem-solving, serve

as cornerstones for the Commonwealth's most successful outcomes to date.

Person and Family Centered Planning

Teams which invest their energies in person and family centered approaches tend to

come away with less restrictive outcomes that more holistically address the cluidren's and

families.' dreams than traditional categorical approaches. Person and family centered

approaches can best enaure individualindon of the service delivery plan. One of the

greatest challenges when developing programs for children with multiple systems needs is

maintaining the team's focus on the child, the family, and their community, rather than

getting lest in the system's jungle oif bureaucratic forms and procedures (i.e., MPs, THPs,

etc.).

Person and faruly centered approaches move the paper process of documenting

service delivery plans to a later stage in the teaming process. These approaches begin by

identifying what the child's and family's strengths are, as well as their desires for

outcomes. This stimulates the local team to identify natural suppotts and resources within

the community to bring into partnership with an array of more formal human services. In

fact, often-timcs the best support systems for a given child and the family reside within

naturalty occurring opportunities within the given community (church, YMCA, etc.).

A number of specific person ant:. family centered processes exist and have been

validated through implementation ;c5. applied settings (McGill Action Planning System

[MAPS], !lanning Alternative Tomorrow's with Hope [PATHS], Personal Futures

Planning, Circle of Friends, etc.). Teams using these approaches (or other compatible
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processes) find them helpful when designing portable services to support children within

less restrictive settings. In essence, they forge community-building strategies; where their

counterpans tend to more readily get lost in the paper jungle.

Collaborative Problem-Solving

Service delivery needs of children identified under the Cordero court order arguably

present 'sizzling issues to human service providers across the Commonwealth: In essence,

the complexity of cases so far reinforces the need for a paradigm shift in how the

professional community and ultimately the community at large, view the needs of children

who are at risk or in crisis.

Having noted this, there appear three primary themes across specific class

members' cases where successful outcomes have been achieved. First, the local team

clearly focused its energies on chart 7ing the system to accommodate child and family needs

(i.e., as indicated through person and family centered approaches). Second, the team

attended to service delivery gaps rather than affixing blame to the child, family, or any one

provider. Lastly, the team clearly acknowledged that no one person within any given

system, nor one system in isolation, holds the power or collective insight to unilaterally

solve all service delivery issues for the particular class members.

Simply recognizing the need for collaborative teams is insufficient to help others to

fully understand what is trquired for teams to be able to work together in an effecive

manner. It is essential that members of the interagency team have a basic understanding of

how the othec-child serving systems participating on the team function. This degree of

basic awareness most times serves as a prerequisite to developing a functional degree of

trust that can enable the team to focus on the child and family's needs.

Further complicating the collaborative process is the crisis nature that many of the

class members' cases reflect. Often the immediate needs of class members result in the use

of a tria e mocletearnin that may result in meeting short term needs while having a

damz,_ ; effect on the collaborative process over the long nm.
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Despite this reality, interagency teams are encouraged to problem solve difficult

service delivery issues in a timely manner while being conscious of their need to maintain

relationships between all team members in order to facilitate collaboration in the future.

Teams that specifically attend to these three outlined themes position themselves to be

successful and to best meet the needs of everyone involved in the process.

While applying person and family centered approach through acollaborative

problem solving process can result in a myriad of recommended interventions, a significant

number of Cordero class members' teams have used the following best practices as an

integral part of their service delivery plan. These include the following highlighted

practices.

Community-based instruction

It has been documented through team meetings that most Cordero class members

need to learn and practice newly acquired skills within real life settings. This finding is

consistent with the educational literature at large, and most specifically the field of special

education related to effective instructiclal practices.

As a result, increasing numbers of teams acknowledge thatplanning for the next

least restrictive environment must take center stage. Specifically, a growing number of

1EPs for children identified as class members reflect increasing amounts of time in

community-based settings. This is particularly the case for adolescents ages 14 and older,

when teams begin to formally document transition-related issues.

Additionally, use of community-based instruction is evolving in an encouraging

direction. More children are gaining better access to in.,auction in functional life skills that

cut across a variety of settings, such as shopping in the home community grocery store or

riding public transportation to access the local YMCA.

Similarly encouraging is the growing number of educators who acknowledge the

need for these experiences to happen in a manner that reflects natural proportions of people

with disabilities within given community .,.Ettings. Today a growing number of teachers am
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instructing more children with disabilities (inclusive of members of the Cordero class) in

their local community alongside their typical peers, rather than working with an entire

group of children with disabilities from the same special education class in the same

community setting at the same time.

Specifically, the Commonwealth cites examples of rEPs for class members that

increase the degree of community-based instruction as class members' ages inerease. For

example, adolescents at age 16 generally demonstrate a greater need, and their subsequent

program should reflect greater amounts of time in community-based instruction, than their

10-year-old counterparts. In one particular young man's case, the primary recommended

setting (most of his typical day as indicated on the LEP) was within community-based

activities. Here is a thumbnail sketch of his daily routine.

TYPICAL SCHOOL DAY

7:45 - 8:30 a.m. homeroom and activity period

8:30 -11:30 a.m. job training with a job coach

11:30 a.m. - 12:15 p.m. lunch within the community

12:15 - 2 p.m. other forms of community-based experiences

(grocery shopping at local stores, recreation

at local YMCA, etc.)

2 - 2:30 p.m. travel back to lrial school for events

2:30 - 3:15 p.m. classroom-based activities

3:15 p.m. dismissal

Positive approaches to challenging behaviors

Another similar characteristic found across many Corder° class members' cases is

extensive documentation of challenging behaviors. Concomitantly, it is not unusual to find

documented the local team's frustration and exhaustion of traditional approaches to control

these problem behaviors.

5
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Today, a different model of viewing behavior and designing interventions is

emerging. Specifically, the use of "positive approaches" is becoming more prevalent and

has been used to facilitate integrated placements for a growing number of class members.

Positive approaches are compatible with person and family centered approaches.

Positive approaches view challenging behavior as communicative of unmet needs and look

to understand the child's life circumstances when designing interventions.

In example, educators and other human service providers when faced with a child

who demonstrates challenging behavior traditionally ask such questions as, "How can I

control this behavior?" Frequently, this approach does not uncover habilitative strategies

that can lead to greater improvements in the child's life circumstances. Proponents of

positive approaches advocate the use of different questions that have a more direct

relationship to the it dividual child's quality of life. Some examples include:

How can we help the child achieve wellness?;

How can we help the child expand and deepen his or her friendships?;

How can we increase the child's presence in the local community?;

How can we enhance the child's ttputation and increase the number of ways he or

she can contribute at school and in the local community?;

How can we help the child be successful?; and

How can we support members of the child's support system (family, friends and

service providers)?

Teams...which shift their site along these lines appear better equipped to develop and

implement portable services to Corder° class members. The key appears to be in asking

the right questions.

Adaptive approaches to traditional classroom settings

While an increasing number of planning meetings for children identified as class

members acknowledge the next least restrictive environment as "to live, work and play"

within the local community, there are class members whose needs also requim adaptations

6
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to typical classroom settings within their local schools. These types of adaptations range

from simple modifications to instructional practices (requiring fewer tasks within a given

time frame, use of taped texts, etc.) to more dramatic departures from traditional instruction

(use of cooperative learning stmctures, independent projects within the regular classroom,

etc.).

Regardless of the degree of community-based instruction a given child'requires,

there appears to be a correlation between effective integration and flexible approaches to

instruction. The rP5,7,olisibility for making such adaptations for any child, and most

specifically a member of the Cordero class cannot fall upon the shoulders of one teacher (or

any other person) in isolation. Staff need support (i.e., time to collaboratively design

adaptations) and encouragement (i.e., guided practice resulting in positive outcomes) to

adequately address the need for integrated supportive services within the context of typical

classroom settings.

The Commonwealth has documented examples of cases under the court order

where the local team's recommendation for service delivery has been within the context of

regular education with adaptations and modifications for varying amounts of time (partial

integration through full time integration). While a number of class members in these

examples are under age 14, there have been examples with class members who are older.

In these cases, the local tearn has projected the next least restrictive environment as further

formal education, such as college' or trade school. Ineither instance, adaptations are

necessary for_all to experience success through inclusion within the local school.

Flexibility is the Key

While the list of best practices required for any particularchild to benefit from

integrated placements is unique to the child and setting, the previously noted approaches

have been valuable in resolving a number of Cordero class members' service delivery

issues. This has specifically been the case for an increasing number of children where

resultant team placements have been within integrated settings across the Commonwealth.



Though it may appear overly simplistic on the surface, the phrase 'whatever it

takes' nicely sums up the flexible, collaborative approach necessary for designing and

providing services to children identified as members of the Cordero class. As local teams

across the Commonwealth build upon their successful experiences, an increasing number

of children and their families gain expanded access to less restrictive placements. In

essence, every time another child with a disability (inclusive of Cordero class members)

accesses services in a portable manner the expectations bar for all systems across

Pennsylvania is adjusted upward. This is the original intent behind the Individuals with

Disabilities Education Act (IDEA) and, most specifically, the Cordero court order, but more

importantly it must be our collective goal as human service providers. Use of these

highlighted approaches to service delivery can greatly enhance our collective ability to bring

more readily accessible, inclusive and well-integrated services to children and their

families. Our shared challenge is to ensure that use of these highlighted practices moves

from the exception to the rule to becoming the standard.

Special note: The following resources are suggested for anyone interested in reviewing

additional materials concerning the implementation of these, and other,l-est practices.

These resources are particularly recommended for people interested in operational details on

how to implement meaningful services. Additional information can be obtained by

contacting Dr. Tim Knoster at 717-523-1155, ext. 213.
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informational Handout

Conflict Resolution of Parents of Special
Education Students:

Complaints - Mediation - Due Process

If you have any questions or concerns about your child's educational
program, we believe it is best to talk with school district staff first. If informal
talks with the school district do not resolve the problem and you are
convinced that some type of formal action or procedure is necessary, the
following options are available.

1. You may file a complaint with the Pennsylvania Department of
Education, Bureau of Special Education. This option is used when
parents or others contend that a school district, intermediate unit
or approved private school is actually out of compliance with the
law.

You and the school district may request mediation. The Pennsylvania
Department of Education Mediation Service is a means of resolving
disputes regarding the appropriateness of special education and
related services. This service is administered and supervised by the
Special Education Mediation Services Project and is provided upon
request at no cost to either party.

3. If you disagree with the district's proposal to initiate or change the
identification, evaluation, or educational placement of your child or
the provision of a free, appropriate, public education or you disagree
with the district's refusal to initiate or change the identification,
evaluation, or educational placement of your child, you may request
an impartial due process hearing.

Should you choose to exercise your right to lodge a complaint or to request
mediation or a due process hearing, there will be no reprisals against you.



The Handicapped Protection Act of 1986, P.L. 99-372, has a provision
protectinmersons who may initiate a complaint or due process hearing or
provide ormation or testimony at such hearings. The fbllowing quote is
from this Act:

"Noperson may discharge, intimidate, retaliate, threaten, coerce,
or otherwise take an adverse action against any person because such*
person has filed a complaint, testified, furnished information, assisted
or participated in any manner in a meeting, hearing, review, investiga-
tion, or other activity related to the administration of exercise of
authority under, or right secured by Part B of EHA..."

Complaints

If you believe that the educational ripts of you or your child are being
violated, you may file a complaint with the Bureau of Special Education
requesting that they investigate the alleged violation. You may submit your
request for a complaint investigation in writing to:

Chief, Division of Compliance
Bureau of Special Education

Pennsylvania Department of Education
333 Market Street

Harrisburg, PA 17126-0333

You may use the enclosed Consumer Complaint Form or any other format
you choose. The Division will be assisted if you provide, at a minimum:

1. child's name.

2. parent/guardian name.

3. mailing address.

4. daytime phone number.

5. name and address of child's resident school district.

6. the signature of the complainant.

7. a statement which describes the allegation of the violation,
and

8. a description of the facts upon which the allegation is based.



The Bureau of Special Education will investigate the complaint in a timely
manner to determine whether there has been a failure to comply with state
and/or federal laws and regulations. This investigation may include obtain-
ing additional written or oral information and an on-site visit. Except in
extenuating circumstances, the Bureau of Special Education will complete
the complaint within sixty (60) calendar days.

Following this investigation, the Bureau of Special Education will provide
written notification to all parties regarding - the fmdings, the specific action
to be taken to reach compliance (if necessary), .and the time by which the
action must be taken (if necessary).

Should you disagree with the conclusion, you may request that the final
decision of the State be reviewed by the U.S. Department of Education,
Washington, D.C.

Mediation

Mediation is designed as a voluntary alternative to the due process hearing,
and is a means of resolving disagreements regarding the appropriateness of
special education and related services. This service is administered and
supervised by the Pennsylvania Special Education Mediation Services (Pa
SEMS), and is provided upon request and agreement of both parties.
Mediation cannot be used to delay a hearing process. You may request
mediation by calling 800-992-4334 or 717-544-2657.

In mediation, neither party is asked to abandon basic beliefs about the
student's ability. The parties are asked to consider alternatives which could
be incorporated into the student's program, to be aware of the concerns and
problems expressed by the other party, and to be realistic about the student's
capabilities and the local district's obligation and resources.

Impartial Due Process Hearings

If you disagree with the district's proposal to initiate or change the identifi-
cation, evaluation, or educational placement of your child or the provision
of a free, appropriate public education, or you disagree with the district's
refusal to initiate or change the identification, evaluation, or educational
placement of your child, you may request an impartial due process hearing.
If you disagree with the hearing decision, you may request a review.
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An Impartial Due Process Hearing is a special hearing convened at the
request of parents or the local school district. An impartial hearing officer
hears both sides and renders a decision binding on the Local Education
Agency (LEA) and the parent. For more information about the due process
hP-rings, refer to the enclosed Pennsylvania Special Education Regulations
(Lnapter 14) and Pennsylvania Special Education Standards (Chapter 342).



Commonwealth of Pennsylvania

STATE BOARD OF EDUCATION

REGULATIONS
OF THE

STATE BOARD OF EDUCATION OF PENNSYLVANIA

CHAPTER 15
Protected Handicapped Students

(Chapter effective February 23, 1991)

Sec.
15.1. Purpose.
15.2. Definitions.
15.3. General.
15.4. Annual notice.
15.5. School district initiated evaluation and provision of

services.
15.6. Parent initiated evaluation and provision of services.
15.7.

15.8.
Service agreement.
Procedural safeguards.

15.9. Confidentiality.
15.10. Discrimination claims.
15.11. Rules of construction.

15.1. Purpose.

(a) This chapter addresses a school district's responsibility
to comply with the requirements of Section 504 and its
implementing regulations at 34 CFR Part 104 (relating to
nondiscrimination on the basis of handicap in programs
and activities receiving or benefitting from federal
financial assistance) and implements the statutory and
regulatory requirements of Section 504.

(b) Section 504 and its accompanying regulations protect

otherwise qualified handicapped students who have

physical, mental or health impairments from discrimina-
tion because of those impairments. The law and its
regulations require public educational agencies t'.) ensure

that these students have equal opportunity to paIticipate

in the school program and extracurricular activities to

the maximum extent appropriate to the a.bility of the

Chapter 15
Page 1



protected handicapped student in question. School
districts are required to provide these students with the
aids, services and accommodations that are designed to
meet the educational needs of protected handicapped
students as adequately as the needs of nonhandicapped
students are met. These aids, services and accommoda-
tions may include, but are not limited to, special
'_ransportation, modified equipment, adjustments in the
student's roster or the administration of needed medica-
tion. For purposes of the chapter, students protected by
Section 504 are defined and identified as protected
handicapped students.

S 15.2. Definitions.

The following words and terms, when used in this chapter, have the
following meanings, unless the context clearly indicates otherwise:

Parents A birth or adoptive parent or parents, a guardian or
guardians or a person acting as a parent of the student.

Protected handicapped student - A student who meets the following

conditions:

(i) Is of an age at which public education is offered
in that school district.

(ii) Has a physical or mental disability which substan-
tially limits or prohibits participation in or
access to an aspect of the student's school pro-
gram.

(iii) Is not eligible as defined by Chapter 14 (relating
to special education services and programs) or who
is eligible but is raising a claim of discrimina-
tion under § 15.10 (relating to discrimination
claims).

School days - The days of the school district's academic year plus
the 14 calendar days before the beginning of the academic year and
the 14 calendar days following the completion of the academic year.

Section 504 Section 504 of the Rehabilitation Act of 1973 (29

U.S.C.A. S 794).

Service agreement - A written agreement executed by a student's
parents and a school official setting forth the specific related
aids, services or accommodations to be provided to a protected

handicapped student.

Chapter 15 Page 2
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S 15.3. General.

A school district shall provide each protected handicapped student
enrolled in the district, without cost to the student or family,
those related aids, services or accommodations which are needed to
afford the student equal opportunity to participate in and obtain
the benefits of the school program and extracurricular activities
without discrimination and to the maximum extent appropriate to the

student's abilities.

S 15.4. Annual notice.

On or before the first day of a school year, a school district
shall inform parents of enrolled students that the district does
not discriminate against protected handicapped students and the
district's responsibilities under this chapter. The notice may be
included in a document reasonably expected to reach the parents of
students enrolled in the school district, such as school calendars

or brochures.
a

S 15.5. School district initiated evaluation and provision of
services.

(a) A school district shall send a written notice to the student's
parents if a school district believes that a student meets one
or more of the following conditions:

(1) Should be identified as a protected handicapped student.

(2) Should no longer be identified as a protected handicapped
student.

(3) Requires a change in or modification of the student's
current service agreement.

(b) The school district's notice to the parents shall be in the
parents' native language or mode of communication and shall

state the following:

(1) The school district believes the student is a protected
handicapped student or is no longer a protected handi-

capped student.

(2) The basis for the school district's belief.

Chapter 15 Page 3

104
1.



(3) The proposed change or modification in the service
agreement.

(4) The parents' right to inspect and review all relevant
school records.

(5) The parents' right to meet with appropriate school
officials to discuss the issues associated with evaluat-
ing or accommodating the student.

(6) The specific related aids, services or accommodations the
school district is proposing.

(7) The requirement that the parents agree to the student's
identification as a protected handicapped student and
execute a service agreement before the school district
will provide the proposed related aids, services or
accommodations.

(8) The school district will not modify or terminate the
student's current service agreement without the parents'
written consent, pending completion of the procedures in
§ 15.8 (relating to procedural safeguards).

(9) The procedural safeguards available to students and their
parents.

(c) If the school district needs additional information before it
can make a specific recommendation concerning the related
aids, services or accommodations needed by the student, the
district may ask the parents to provide additional medical
records which the parents may have and to grant the district
permission to evaluate the student.

(d) The school district initiated request to evaluate a student
shall specifically identify the procedures and types of tests
which it proposes to use to evaluate the student and inform
the parents that they have the right to give or withhold their
written consent to these evaluations.

15.6. Parent initiated evaluation and provision of services.

(a) Parents shall request in writing that their child be evaluated
and provided services if they believe their child meets one or
more of the following conditions:

(1) Should be identified as a protected handicapped student.

Chapter 15 Page
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(2) Should no longer be identified as a protected handicapped
student.

(3) Requires a change in or modification of the child's
current service agreement.

(b) The parents should include available relevant medical records

along with their written request for the provision of servic-

es.

(c) Whenever possible the parents' request for the provision of
services shall state the following:

(1) The specific reasons the parents believe the student is
or is no longer a protected handicapped student.

(2) The specific related aids, services or accommodations the
parents believe the student needs.

(3) The specific modifications the parents would like the
school district to make in the student's current service
agreement, if the parents are requesting modification of
the student's current service agreement.

(d) Within 25 school days of receipt of the parents' written
request for the provision of services the school district
shall evaluate the information submitted by the parents and

send a written response to the parents' request.

(e) The school district's response to the parents shall be in the

parents' native language or mode of communication and shall

state the following:

(1) Whether the parents' request or a portion of the parents'

request is being granted or denied.

(2) The parents' right to meet with the appropriate school
officials to discuss the issues associated with accommo-

dating the student.

(3) The procedural safeguards available to students and their

parents under § 15.8 (relating to procedural safeguards).

(4) Parents using the procedural safeguards in this chapter

may also file suit in Federal court under Section 504.

(f) If upon evaluation of the information submit:ed by the

parents, the school district determines that it needs addi-

tional information before it can make a specific recommenda-

tion concerning the parents' request, the district shall ask

Chapter 15
Page 5
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the parents to provide additional medical records and grant
the district permission to ev&luate the student.

(g) The school district initiated request to evaluate a student
under subsection (f) shall be in writing and specifically
identify the procedures and types of tests which it proposes
to use to evaluate the student and inform the parents that
they have the right to give or withhold their written consent
to these evaluations.

S 15.7. Service agreement.

(a) If the parents and the school district agree as to what
related aids, services or accommodations should or should no
longer be provided to the protected handicapped student, the
district and parents shall enter into or modify a service
agreement. The service -.greement shall be written and
executed by a representativ f the school district and one or
both parents. Oral agreements may not be relied upon. The
agreement shall set forth the specific related aids, services
or accommodations the student shall receive, or if an agree-
ment is being modified, the modified services the student
shall receive. The agreement shall also specify the date the
services shall begin, the date the services shall be discon-
tinued, and, when appropriate, the procedures to be followed
in the event of a medical emergency.

(b) If the parents and the school district cannot agree as to the
related aids, services and accommodations that should or
should no longer be provided to the protected handicapped
student, either party may use the procedural safeguard system
under § 15.8 (relating to procedural safeguards) to resolve
the dispute, and the school district shall notify parents in
writing of their rights in this regard.

(c) In implementing the service agreement, school entities shall
address relevant factors, such as educational resources,
physical plant and personnel capabilities.

Chapter 15 Page 6
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$ 15.8. Procedural safeguards.

(a) Parental request for assistance. Parents may file a written
request for assistance with the Department if one or both of
the following apply:

(1) The school district is not providing the related aids,
services and accommodations specified in the student's
service agreement.

(2) The school district has failed to comply with the

procedures in this chapter.

(b) Reguest resolution. The Department will investigate and
respond to requests for assistance and, unless exceptional
circumstances exist, will, within 60 calendar days of receipt
of the request, send to the parents and school district a
written response to the request. The response to the parents'

request shall be in the parents' native language or mode of

communication.

(c) Informal conference. At any time parents may file a written
request with the school district for an informal conference
with respect to the identification or evaluation of a student,

or the student's need for a related aid, service or accommoda-

tion. Within 10 school days of receipt of the request, the

school district shall convene an informal conference. At the
conference, every effort shall be made to reach an amicable

agreement.

(d) Formal due process hearing. If the matters raised by the
school district or parents are not resolved at the informal
conference, the district or parents may submit a request for

a hearing. The hearing shall be held before an impartial

hearing officer and shall be governed by § 14.64(a)-(1), (n)
and (o) (relating to impartial due process hearings) if no

issues under Chapter 14 (relating to special education
services and programs) are raised for decision in the hearing
by the parents, school district or hearing officer. If issues

under Chapter 14 are raised for decision in the hearing by the
parents, school district or hearing officer, an appeal from
the hearing officer's decision shall be governed also by

14.64(m).

(e) Stay pending 'udicial appeals. If, within 60 calendar days

of the completion of the administrative due process proceed-
ings under this chapter, an appeal or original jurisdiction
action is filed in State or Federal Court, the administrative
order shall be stayed pending the completion of the judicial

Chapter 15
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proceedings, unless the parents and school district agree
otherwise.

S 15.9. Confidentiality.

A school district shall do all of the following:

(1) Protect the confidentiality of personally identifiable
information regarding a protected handicap ld student.

(2) Require parental consent before releasing personally
identifiable information to unauthorized persons.

(3) Provide access to educational records of the student to
the parents or a representative of the parents.

(4) Comply with section 513(a) of the Family Educational
Rights and Privacy Act of 1974 (20 U.S.C.A. § 1232g) and
34 CFR Part 99 (relating to family education rights and
privacy).

S 15.10. Discrimination claims.

Notwithstanding other provisions of this chapter, an eligible or
noneligible student under Chapter 14 (relating to special education
services and programs) may use the procedures for requesting assis-
tance under §15.8(a) (relating to procedural safeguards) to raise
claims regarding denial of access, equal treatment or discrimina-
tion based on handicap. A student filing a claim of discrimination
need not exhaust the procedures in this chapter prior to initiating
a court action under Section 504.

S 15.11. Rules of construction.

(a) The full description of substantive responsibilities of school
entities is set forth in Section 504 and the Section 504
regulations at 34 CFR Part 104 (relating to nondiscrimination
on the basis of handicap in programs and activities receiving
or benefitting from federal financial assistance) and not in
this chapter.

(b) Eligible and thought to be eligible students continue to be
governed by Chapter 14 (relating to special education services
and programs), except for the provisions of § 15.10 (relating
to discrimination claims).

Chapter 15 Page 8
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(c) It is not the purpose of this chapter to preempt, create,
supplant, expand or restrict the rights or liabilities of
protected handicapped students or school entities beyond what
is contemplated by Section 504, the Section 504 regulations at
34 CFR Part 104 or another law. This chapter does not
restrict or limit a parent, protected handicapped student,
school entity or the Commonwealth from pursuing claims or
defenses available, whether constitutional, statutory,
regulatory or common law. This chapter does not restrict or
limit a protected handicapped student or school entity from
filing a cognizable action, appellate or original in nature,
to resolve a dispute under Section 504 or the Federal Section
504 regulations. This chapter does not increase or diminish
the jurisdiction of any court.

(d) It is not the intent of the Board that this chapter be
interpreted as influencing, in either the plaintiff's or
defendant's favor, the disposition of a particular civil
action. However, this chapter is intended to have the force
of law and to be so interpreted by the courts.

Chapter 15 Page 9



PERMISSIBLE CLASS SIZES

The following chart is from the state special education standards at 22 PA
Code Section 342.42(j).

Caseload and Class Size for Special Education

This chart presents the caseload allowed on a single teacher's rolls; the number in parenthesis is the
maximum number of exceptional students in the room with the teacher at any one time.

Type of Service Itinerant Resource Part-time Full-time

Academic Support Class

Gifted Support 15-75(15) 12-50(15) 10-30(15) 10-15(15)

Learning Support 15-50(6) 15-20(8)* 10-15(8)*E 6-12(12)*
15-18(9)*S 8-1505)4

Life Skills Support 10-20(4)* 10-20(6)* 10-15(8)*E 8-12(12)*E
15-18(9)*S 8-15(15)*S

Emotional Support 15-50(4) 15-20(6)* 10-15(10)* 6-12(12)*

N.
Sensory and Communication Support

Deaf or Hearing Impaired Support 15-50(4) 6-15(6)* 6-10(6)*

Blind orVisually Impaired Support 15-50(4) 6-15(6)* 5-12(12)*

Speech and Language Support 20-90(4)** 5-8(8)*

Physical Support 15-50(4)* 6-15(6)* 6-12(6)* 6-12(12)*

Autistic Support 8-12(4)* 6-8(6)* 4-8(6)* 4-8(8)*

Multihandicapped Support 8-12(4) 6-8(6)* 4-8(6)* 4-8(8) *

*Paraprofessional assistance available.

**With no more than 90 sessions per week
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(ELC-11/91)

TIMELINES UNDER THE tti-:,40
STATE SPECIAL EDUCATION REGULATIONS

(22 PA CODE CHAPTER 14)

INSTRUCTIONAL SUPPORT TEAM (1ST) [14.24(g)]

10 SCHOOL DAYS TO REVIEW YOUNGSTER FROM REFERRAL

10 SCHOOL DAYS TO IMPLEMENT CHANGE IN PROGRAM

30 SCHOOL DAYS TO MONITOR 1ST PROGPAM CHANGE

NO MORE THAN 50 SCHOOL DAYS TO TRY 2 OR MORE CI-LANGES

MULTI-DISCIPLINARY TEAM (MDT) [14.25(m)]

45 SCHOOL DAYS TO COMPLETE INITIAL EVAL FROM PARENTAL
PERMISSION TO EVALUATE/ 45 SCHOOL DAYS TO COMPLETE AFTER
NOTICE TO PARENT THAT RE-EVALUATION WILL BE DONE

10 SCHOOL DAYS TO COMPLETE REPORT

5 SCHOOL DAYS TO DELIVER REPORT TO PARENT

INDIVIDUALIZED EDUCATION PROGRAM (IEP) [14.32(i)]

30 CALENDAR DAYS TO DEVELOP AFTER ISSUANCE OF MDT REPORT*

10 SCHOOL DAYS TI-IEREAFTER TO IMPLEMENT IEP

PROCEDURAL SAFEGUARDS

10 DAYS TO COMPLY WITH PRE-HEARING CONFERENCE REQUEST

[14.62(c)]

30 CALENDAR DAYS TO HOLD SPECIAL EDUCATION HEARING AFFER

REQUEST FOR HEARING RECEIVED [14.54(0)]

45 CALENDAR DAYS FOR HEARING OFFICER TO ISSUE DECISION

AFTER REQUEST FOR HEARING MADE [14.64(0)1

*The Federal Deparsnent of Educaticn has required Pennsylvania to change tile

!EP development timeline from 20 schcol days to 30 calendar days, effective
immediately. Regulation will be changed formally by Board of Education.

1 ' t



SECTION 504 / CHAPTER 15
FLOW CHART

BECAUSEtF DISASILITY
REQUIRES SPECIAL=
INSTRUCTION.

FOLLOW IDENCHAPTIERS 14 & 342.

PARENTS BELIEVE STUDENT
HAS A =MUT( AND

BECAUSE OF DISABILITY
REQUIRES ACCOMMODATIONS
TO PARTICIPATE IN
REGULAR EDUCATION.

FOLLOW SECTION 504/CHAPTER 15.

if
PARENTS REQUEST ACCOMMODATIONS
FROM SCHOOL DISTRICT AND SUBMIT
AVAILABLE RECORDS, REPORTS
PRESCRIPTIONS, ETC. REQUEST
MUST BE IN WRITING.

1
WITI4N 25 SCHOOL DAYS, DISTRICT sacs

WRITTEN RESPONSE INDICATING TT

REJECTS PARENTS' REQUEST.
INFORMS PARENTS OF
PROCEDURAL SAFEGUARDS.

PARENT MAY REQUEST HEARING.
CONFERENCE OR MAY FILE COMPLAINT
WTTH OCR OR GO DIRECTLY
TO FEDER.4. COURT.

ACCEPTS REQUEST.
ARRANGES MEETING
TO DEVELOP
SERVICE AGREEMENT.

BEUEVES MORE INFORMATION REQUIRED.
REQUESTS PERMISSION TO EVALUATE.

CONSENT GRANTED; EVALUATIONS
COMPLETED. MUST SE AT NO COST
TO FAMILY.

DISTRICT SENDS WRITTEN RESPONSE INDICATING IT

REJECTS PARENTS' REQUEST.
INFORMS pA4TOF
PROCEDURAL SAFEGUARDS.

ACCEPTS PARENTS'
REQUEST. ARRANGES
MEETING TO DEVELOP
SERVICE AGREEVENT.

NIM-TING HELD AND SERVICE AGREEMENT DEVELOPED
WHICH MUST CONTAIN:

PARENTS MAY REQUEST
HEARING, CONFERENCE
OR MAY FILE COMPLAINT
WITH OCR OR GO DIRECTLY
TO FEDERAL COURT.

I. SPECIFIC REATED SERVICES, AND/OR AIDS TO BE PROVIDED;
2. SPECIFIC ACCOMMODATIONS TO BE PROVIDED:
3. DATE SERVICES BEGIN/END;
4. EMER. MEDICAL PROCEDURES (IP NECESSARY);
5. SIGNATURES OF PARTIES ()F AGREEMENT REACHED ON ALL OR SOME OF SERVICES).

PARENTS AGREE WITH PARENTS DISAGREE WITH
SERVICE AGREEMENT. SERVICE AGREEMENT. MAY
SERVICES BEGIN.

1. 1 4
REQUEST HEARING. CONFERENCE.
OR MAY FILE COMPLAINT WITH
OCA OR GO DIRECTLY TO
FEDEPAL COURT



SPECIAL EDUCATION FLOW CHART
(under 22 PA Code Chapter 14)

REQUEST FOR EVALUATION

Parents who believe thek chid needs speck! education may request a
Muld-dleciptkvary evaluation. The request met be in wrilkig and must give
consent for the evil to take dace: 11 made calk the school must lenvide
a Request Forrn for the parent to use. Z..1PA Code Section 14.21

INSTRUCTIONAL SUPPORT

If a ached hes tried to address the
student's needs through Instrucdonsi
Support senricts. and Me or no
Improvement is seen within 60 days. the
student must be referred for a Mud-
disciplinary evaluation. The 1ST applies
orgy to elementary school chidren.
Section 1424.

(ELC 5/02)

111

MULTI-DISCIPUNARY EVALUATIONS (MDE)

Written parental consent needed for Intel avail. Evals must be free, non-
discriminatory and must assess the chid In d areas. The manta are
numbers of the evaluation team. and must be allowed Input. AI
evaluations must be completed within 45 school days of the parental
consent to *val. Section 1425.

-

it
INDEPENDENT EVALUATIONS

Parents may submit oval result obtal.ed
from outside mutts and results must be
coraittemd by MDE Turn. Parent may
pay for Independent eve! Gra chid has a
disablity, may request tat one be
provided at pudic mcpense. If scbccd
refuses to pay. It must request a hearing
to show es emitted= was approprista.
Section 14.67.

INDIVIDUALIZED EDUCATION PROGRAM (MP)

Within 30 calendar days of the MOE Report, a 1EP Team conference must
be hold. The Team must Include at Mast the child's teacher a supervisor
and the paters*. The MP is a written document thst outlines the special

program and types and amotsts ot related micas the chid needs. The
program mutt ts responsive to the chil's nev4 as derailed in the mid
process and should include how the insauction MI be speciallzed. The
1E7 Team must decide the type of specisi-etiuusSuarQ:did;ti-zorch-
needed, snd the type of school setting in which thechid should be placed.

Section 14.32.

PtACEMENT

The pewits must be sem or given a Nodes of RecommendedAssignment
MCM4 Iderifying where die chid will be Owed The Plecliment mUst be
the least restrictive. most hennaed senkig In which the tEP can be
implemented. Fa an WWI placement In spaded ed, the parents mixt
approve the NORA In writing. Subsequent NORM am deemed rt.^704-oved

unless disapproved in writing.. Tbe NOM must be issued within $ days
after the completion of the IEP condolence. Nth@ perents refers the NORA.

the chid remains In the then CISTWI piscement urd due process Is
complete. Section 14.41-14.45: 14.51-14.64.

BESTTUPTATATEIBLE 1Th BEST COPY AVAILABLE



504 AdCOMMODATION PLAN

AkIIAME DATE

DAMcfED/TH: CA:

a:FICCIz TFACHIR GRADE

1. Describe the nature afthe concert

2. Describe the basis for the determination ofhandicap (if any):

....mtmamma

3. Describe how the handicap affects a major life activity

4. The Child Study Teamantervention Assistance Team has reviewed the files of tbe above named

student and concludes that he/she meets the classification as a qualified handicapped individual

under Section 504 of the Rehabilitation Act of 1913. In accordance with the Section 504 guidelin.4,

the school has agreed to make reasonable accommodations and address the student's individual

need: by:

PHYSICAL ARRANGEMENT OF ROO'
seating student near the teacher
seating student near a positive role model
standing near the student when giving directions or presenting lessons

avoiding distracting stimuli (air conditioner, high traffic area, etc.)

increasing the distance between the desks

Addricnclo=rruncolcrisbnr

LESSON PRESENTATION: .

pairing students to check work
writing key points on the board
providing peer tutoring
providing visual aides
providing peer notetaker
making sure directions are understood
including a variety of acnvities during each lesson
breakinglonger preventations into shorter segments

Additicnclowomfrzoric:dcns

41111.1111

=1.
providing written outline
allowing student to tape record lessons
having child review key paints orally
teaching through multi-sensory modes
using computer-assisted instruction

ASSIGNMENTS /WORKSHEETS:
giving extra time to complete tasks
simplifying complex directions
handing worksheets out one at a time
reducing the reading level of the assignments
requiring fewer correct responses to achieve grade
allowing student to tape record assignments/homework
providing a structured routine in writtan form
providing study skills training/learning strategies
giving frequent short quizzes and avoiding long tests
shortening assignments; breaking work into smaller segments
allowing typewritten or computer printed assignments
AdfrdcTcdthcatr

.11

.....0

using self-monitoring devices
reducing homework assignments
not grading handwriting

BEST COPY AVAILABLE

116
(Oyer)



TEST TAECLNG:
allowing open book exams
giving exan orally
giving take horn. tests
using more objective items (fewer essay responses)
slowing student to give test answers an tape recorder
gwing frequent short quizzes, not long exams
Actinicnalcarznvnoiatirns

4.1111

wegorNI

allowing extra time for exam
reading test item to student

ORGANIZATION:
providing peer assistance with organizational skills
assigning volunteer homework buddy
allowing student to have an extra set of books at home
sending daily/weekly progress reports home
developing a reward vistern for in-schoolwork crld homework completion

providing student with a homework assignment notebook

Ackarknalacri:rnmexicciatr
dIM

BEHAVIORS:
praising specific behaviors
using self-monitoring strategies
giving extra privileges and rewards
keeping classroom rules simple and clear
making "pnadent uses of negative consequences
allowing for short breaks between assignments
cueing student to stay on task (nonverbal signal)
marking student's correct answers, not hk mistakes
implementing a classroom behavior management system
allowing student time out of seat to run errands, etc.
ignoring inappropriate behavion not drastically outside classroom limits

Adcruirmalaxammodatimr

1111
elm

01

1.1

allowing legitimate movement
contracting with the student
increasing the immediacy of rewards
implementing tithe-out procedures

MEDICATION:
name cfphysiCarr

phaw

mediaxecintsk
szheduk
szheclule

monitoring of medication(s): daily weekly u needed basis

adminisbared*

SPECIAL CONSIDERATIONS:
suggesting parenting program(s)
monitoring student closely on field trip
inservicing teacher(s) on child's handicap
providing social skills group experiences
developing intervention strategies for transitional periods (e.g., cafeteria,

physical education, etc.)
arrynertv

alerting bus driver_ suggesting agency involvement
providing group/individual counseling

11

Participants: (name and title)

Case manezeYs signar...1re-
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Date issued October 1991
Replaces BEC 437-87

Change in Educational Placement
Suspension or Expulsion/Exceptional Student

TO: Pennsylvania School Administrators

FROM: Joseph F. Bar
Commissioner fo mentary
and Secondary J cation

The purpose of this correspondence is to clarify the policy and procedures
regarding a change in educational placement when that change is in the
nature of a suspension or expulsion of an exceptional student.

Change in Educational Placement

A change in educational placement of an exceptional student as defined
in 22 Pa. Code §14.1 (vi) and §14.35 (c)(1) as an exclusion of an exceptional
student from the educational environment for more than 10 consecutive days
or more than 15 cumulative days in a school year, or an exclusion of.a
student with mental retardation. If the school district proposed suspension
is: longer than 10 days, or longer than 15 days when added to prior suspension
in the school year, or an exclusion of a student with mental retardation, it
is.,considered a change of placement requiring a multidisciplinary team
elialuation to consider whether the suspension may take place.

Any recurring, part-day removals may constitute a change of placement
just as recurring full day removals of the student from the class constitutes
a change in placement. For example, if a student is excluded frcm math
class for 10 consecutive days and the removal was not part of the behavior
management plan, the Ilth day of exclusion is considered a change in educational
placement requiring multidisciplinary evaluation, written notice to the
parent and the right to a due process hearing.

Multidisciplinary Tess Consideration

Prior to a change in educational placement related to suspension or
expulsion, the multidisciplinary evaluation team (MDT) shall be convened.
Parents are members of the MDT and must be invited to participate on the MDT
considering a change in educational placement. The MDT provides 4 recommen-
dation to the IEP team. In many cases, the MDT and IEP team may consist of
the same persons. The IEP team must consider whether an eligible student
might need the application of school discipline procedures and determine
whether the actual or anticipated behavior is attributable to the student's
disability. In making this determination, the IEP team must review the
previous behavior and the likelihood of the occurence or recurrence of
behaviors requiring disciplinary action and whether the behavior exhibited by
the stude t.:. that led to the proposed suspension is.related to the student's

C-311
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disability. If so, the student may not be suspended and a behavior management
progra l. must be developed to address the student's needs. According co
§14.36(b), for each eligible student or young child who exhibits behavior
problems which interfere with the student's ability to learn, including
students identified as seriously emotionally disturbed, the IEP shall
include provisions for a program of behavior management in accordance with
Chapter 342.

As part of the behavior management planning, parents and school officials
should review the school districts policies related to 22 Pa. Code Chapter 12,
Student Rights and Responsibilities. The IEP team members can then agree to
adopt relevant portions of these general district policies as components of
the behavior management plan in the IEP. The behavior management plan will
provide the vehicle in the determination of what constitutes a change in
educational placement for each student's program. If the IEP team has
included certain school responses to student behavior in the behavior
management plan, the application of the agreed upon procedures will not
constitute a change in educational placement.

EmergeAcy Exclusion for Students who are Mentally Retarded

The protection afforded students with mental retardation in the Common-
wealth concerning suspension are greater than the protection afforded other
exceptional students. For students with mental retardation, any suspension
is a change in placement. However, the regulations provide a mechanism for
emergency exclusions of students with mental retardation, where necessary.

-eUnder §14.34(d), if a discipline Problem with an exceptional student is
so immediate or severe as to warrant immediate action, the school district,
with the approval of the Secretary or a designee, may Lmplement an interim
chartge in educational placement, including exclusion from school, as long as
notice is provided to the parents and a due process hearing is scheduled as
soon as possible.

Since the Supreme Court's adoption of a 10.day standard for a change in
placement, the Secretary approval process under 114.35(d) is available only
for an exclusion of a student with mental retardation for 10 days or less.
The Secretary will not approve any suspension for.mpre tban 10 days because
he does not have legal authority to give such approval:" A school district
proposing to exclude a student with mental retardation must r.rst aotify the
student's parent in writing requesting approval. If the approval is noc
given, the parents and/or school district have the right to a due proceas
hearing to determine whether a change in placement is appropriate.

Criteria for Submitting Requests to the Bureau of Special Education

A school district may request approval of the suspension of a student
with mental retardation that is less than 10 days if:

1. The student's continued presence in school presents a danger to
himself/herself or to others. Examples of such emergency situation

are: physical assault on a teacher or another student, action of

1
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a criminal nature taking place on school property, or continuous
disruptive conduct undermining classroom or school discipline which
the school has addressed in the IEP; and

2. Parent consent to the suspension could not be obtained because the
school official was unable to contact the parent to invite them to
participate in the MDT and approve the notice of the change in

placement.

If the Secretary, through the Bureau of Special Education, grants an
emergency suspeasion which the parents do not approve, an expedited due
process hearing (held within three to five days) may be requested.

To pursue Secretarial approval for a change in placement for a student
with mental retardation under §14.35(d), see "Contact" at end of this SEC.

REFERENCES:

School Code:

Curriculum Regulations:

Pa. Code:

22 Pa. Code g§14.1(vi), 14.35(b),(c),(1) and (d), 14.36(b), Chapter 342,
Chapter 12

Purdon's:

Other:

CONTACT:

Bureau of Special Education
Pennsylvania Department of Education
333 Market Street
Harrisburg, PA 17126-0333
Phone: (717) 783-6913

Attachments # pages
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TO:

FROM: Joseph F. Bar
Commissioner of mentary and Secondary Education

Implementation of Chapter 15

Pennsylvania School Administrators

Date issueci June 1991
Replaces SEC =N

The State Board of Educati ti_amended Title 22 by adding Cha ter 15,
which r&lates to protected handicapped students. These regulations o not
impose new substantive requirements. Instead, it provides definitions of
terms and procedures for uniform implementation of the requirements found in
Section 504 of the Federal Rehabilitation Act of 1973 (29 U.S.C.A. 5794) and
its implementing regulations at 34 CFR Part 104 relating to nondiscriminat..
on the basis of handicap in programs and activities receiving or benefitting
from federal financial assistance. Chapter 15 regulations became effective
with the final publication in the Pennsylvania Bulletin on February 23,
1991.

According to Chapter 15, a school district shall provide each protected
handicapped student enrolled in the district, without cost to the student or
family, those related aids, services or accommodations which are needed to
afford the student equal opportunity to participate in and obtain the
benefits of the school program and extracurricular activities without
discrimination and to the maximum extent appropriate to the student's
abilities.

The term "protected handicap student" is central to Chapter 15, and
distinguishes it from Chapter 14. In order to qualify as protected handicapped
student under Chapter 15, a student must:

. be of an age at which public education is offered in that school
district;

. have a physical or mental disability which substantially limits or
prohibits participation in or access to an aspect of the student's
school program; and

. not be eligible as defined by Chapter 14 or be eligible but raise
a claim of discrimination under 515.10.

In implementing Chapter 15, the school district must:

. notify parents, on an annual basis, about the school district's
policy on nondiscrimination against protected handicapped students:
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set forth procedures to initiate evaluation of children thought tc
be protected handicapped students and initiate the delivery of
services to these students;

set forth procedures for parents to request evaluations oi thelr
chIldren Lf che chlidren or the parents belleve they are protected
handicapped students;

respond to the requests and initiate the delivery of services to
the students;

require the agreement between parents and the school district
services to be provided to protected handicapped students (to be
reduced to writing in the form of a written service agreement);

set forth procedural safeguards for protected handicapped students.
their parents and school districts;

provide for the confidentiality of students information consonant
with the provisions of Chapters 12 and 14, Section 513(a) of the
Family Educational Rights and Privacy Act of 1974 (20 U.S.C.A.

§12328);

permit both eligible and noneligible students under Chapter 14 co
exercise the rights granted. by §15.8(a) relating to procedural
safeguards.

School administrators should be aware.that Section 504 has been interpreted
to cover a wider range of people and activities than is covered by the
Individuals with Disabilities Education Act (formerly called the Education
of the Handicapped Act). For example, a court has ordered a school district
to provide a sign language interpreter for a deaf parent of a hearing child.
for important school-parent meetings. At the federal level, Section 304 is
implemented by the U.S. Department of Education's Office for Civil Rights.
It is noteworthy that a student or parent can often go directly to court
under Section 504, without first going through an administrative hearing.
PDE thus advises school administrators to familiarize themselves not only
with the new Chapter 15 regulations but also with the older federal Section
504 regulations found at 34 CFR Part 104. The citation for the provision
that focus on elementary and secondary education 34 CFR §104.31 - 104.39.

The Bureau of Special Education has been designated as the agent for
the implementation of Chapter 15. As such, any complaints should be directed
co the Bureau of Special Education and requests for due process hearing
should be forwarded to the Right to Education Office.

The Pennsylvania Department of Education will provide guidelines to
assist La the implementation of Chapter 15.



SAMPLE

Annual Notice to Parents

In compliance with state and federal law, the school district will
provide to each protected handicapped student without discrimination or cost to the
student or family, those related aids, services or accommodations which ate needed
to provide equal opportunity to participate in and obtain the benefits of die school
program and extracurricular activities to the maximum extent appropriate to the
student's abilities. In crder to qualify as a protected handicapped student the chid
must be of school age with a physical or mental disability which substantially limits
or prohibits participation in or access to an aspect of the school program.

These services and protections for "protected handicapped students" are distinct
from those applicable to all eligible or exceptional studaus enrolled (or seeking
enrollment) in special education programs.

For further infccmation on the evaluation procedures mkt provision of services to
protected handicapped students, contact , at

i BEST COPY AVAILABLE
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Notice of District-Initiated Evaluation
as a Protected Handicapped Student

Dear
(Parent)

The school district believes that should be idendfied/ should no longer be identified/
requires a change in or modification of the service agreement.

The basis for the belief that the student is cc is no longer aprotected handicapped student is:

The proposed change or modification in the service agreement is:

The procedures and types of tests that will be used in the evaluation are:

If you have any additional inforination or medical recceds which will assist in this evaluation, please

formard them to mc or call me at to discuss this information.

Parents have the right to review all relevant school tecords of the student, meet with appropriate school

officials to discuss any and all issues relevant to the evaluation and accommodations of their child, and
.Ove or withhold their written consent to these evaluations.

Directions: Please check one of the options and sip the form.

I give my permission to proceed with the evaluation and/or modification of the service

agreement.

I do not give my permission to proceed with the evaluation and/or modification of the service

agreement.

My reason for disapproval is:

I request an informal conference to discuss the evaluation and/or modification of the service

agreement.

Parent(s) Signature Date



REFERENCES:

Sono& Code:

Curriculum Regulations:

Pa. Code:

22 PA Code Chapter 15

Purdon's:

Other:

Federal Regulations Act of 1973 (29 USCA §794) Section 504 -- 34 CFR,

Part 104 -- Family Educational Rights and Privacy Act of 1974 (20 U.S.C.A.

§1232g) Section 513(a).

111,CONTACT:

Bureau of Special Education
Pennsylvania Department of Education

333 Market Street
Harrisburg, FA 17126-0333

Phone: (717) 783-6913

Attachment =, pages 6
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PENNSr.VANIA DEPARTUENT OF EDUCATION
BUREAU OF SPECIAL EDUCATION

Attachments to BEC 7-91

Implementation of Chap= 15

According to Chapter 15 of the State Board Regulations, a school district shall provide

each protected handicapped smdent enrolled in the district, without cost to the student or
family, those related aids, services or accommodations which are needed to afford the

student equal opportunity to participate in and obtain the benefits of the school program
and extracurricular activities without discrimination and to the maximum extent
appropriate to the student's abilities.

The Bureau of Special Education has been designated as the agent for the implementation
of Chapter 15. As such, any complaints should be directed to the Bureau of Special
Education. Requests for due process hearings should be forwarded to the Right to

Education Office.

In order to assist with the implementation of Chapter 15, the Bureau of Special Education

has developed sample forms for LEA use. Attached are the following forms for your

review and consideration:

1. Annual notice

2. School district initiated evaluation notice

3. Service agreement

4. Procedural safeguards

Any questions concerning the implementation of Chapter 15 should be directed to Ms.

Noretta Bingaman of my staff at 717-783-6913.

Attachments:

126



Service Agreement

S cudent Name:

Date Services Begin:

Date Services End:

Initial Agreement

Modified Agreement

I am writing as a followup on our recent evaluation concerning your child and to
summarize ow recommendations and agreements fcc aids, services or
accommodatthns. The aids, services or accommodations axe as follows:

The following procedures need to be followed in the event of a medical emergency:

The attached letter outlines your rights to resolve any disputes that you may have
concerning the recommended aids, services or accommodations. If you have any
questions concerning your rights or the aids, services, or accommodations
recommended, please feel free to contact me.

School District Administrator Dam

DIRECTIONS: Please check one of the options and sign this form.

I agree and give permission to proceed as recommended.

I do not agree and do not give permission to proceed as recommended.

I would like to schedule an informal conference to discuss my concerns.

My reason for disapproval is:

Parent(s) Signature

1 ".
BEST COPY AVAILABLE



Procedural Safeguards

Dear Parent:

As part of the protections available to you if we cannot agree as to what related aids.
services, or accommodations should or should no longer be provided to your child, the
procedural safeguard system may be used to resolve the dispute. Following are some
details of the avenues available to use.

Parental request for assistance.

Parents may file a writ= request for assistance with the 1>parmient of Education if the
school district is not providing the related aids, services, and accommodations specified in
the service agreement and/or the school district has failed to compl l. with the regulations in
Chapter 15 of the State Board..

The Department of Education will investigate and respond to requests for assistance and.
unless exceptional circumstances exist, will, within 60 calendar days of receipt of the
request, send to the parents and school district written response to the :equest.

Written requests should be addressed to:
Pennsylvania Department of Education
Bureau of Special Education
333 Market Street
Harrisburg, PA 17126
717-783-6913

Informal Conference

Parents may file a written request with the school district for an informal conference with
respect to the idendfication or evaluation of a student, or the student's need for related aid.
service, or accommodation. Within 10 school days of receipt of the request. the school
district shall convene an informal conference. At the conference, every effort shall be
made to reach an amicable agreement.

Formai due process hearing

Parents may file a written request with the school district for an impartial due process
hearing. The hearing shall be held before an impartial hearing officer.

Following air dome details about the due process hearing:
The hearing shall be held in the lccal school district at a place reasonably convenient to the
parents. At the request of the parents, the hearing may be held in the eveninz.

The hearing shall be an oral, personal hearing and shall be open to the public unless the
parents request a closed hearing.

If the hearing is open, the decision issued in the case, and only the decision, shall be
available IO the public.

.1 0



If the hearing is closed, the decision shall be treated as a record of the student and may not
be available co the public.

The decision of the hearing officer shall include findings of fact, a discussion and
conclusions of law. The decision shall be based solely upon the substantial evidence
presented at the hearing. The hearing officer shall have the authoriry to order that additional
evidence be presented.

A written transcript of the hearing shall, upon request, be made and provided co parents at
no cost.

Parents may be represented by any person, including legal counsel.

A parent or a parent's representative shall be given reasonable access to all educational
reorls, including any tests or reports upon which the proposed action is based.

Any party may prohibit the introduction of any evidence at the hearing that has not been
disclosed to that parry at least 5 days before the hearing.

A parent or a parent's representative has the right to compel the attendance of and question
witnesses of the school entity or agency who may have evidence upon which the proposed
action might be based.

Any party has the right to present evidence and testimony. including expert medical.
psychologica'.. or educational testimony.

The Secretary of Education will contract with the Right to Education Office for the services
of impartial hearing officers, who preside over initial hearings on behalf of lccal districts on
behalf of the PA Department of Education and may compensate hearing officers for their
services. The compensation shall not cause hearing officers to become employees of the
Department. The hearing officer may not be an employe or agent of a school entity in which
the parents or student resides, or of any agency which is responsible for the education or
care of the student.

The following timeline applies to due process hearings:
1. A hearing shall be held within 30 calendar days after a parent's initial request for a

hearing.
2. The hearing officer's decision shall be issued within 45 calendar days after the parent's

request for a hearing.

Judicial appeals

If the hearing pertains to Chapter 14 and 15 rights, the decision of the impartial hearins
officer may be appealed to a panel of 3 appellate hearing officers. The panel's decision
may be appealed further to a court of competent jurisdiction. If the hearing pertains to
Chapter 15 rights, the decision of the impartial hearing officer may be appealed to a court
of competent jurisdiction. Under some circumstances, you may raise these claims directly
under section 504 without going through the due process hearing.

ff. within. 60 calendar days of the completion of the administradve duc process
proceedings under this chapter, an appeal or original jurisdiction action is filed in State or
Federal Court, the administrative order shall be stayed pending the completion of the
judicial proceedings, unless the parents and school district amte otherwise.

0
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(USE OF THIS FORM IS OPTIONAL)

w tWitf;ENNSYLVANIA
DEPARTMENT OF EDUCATION

BUREAU OF SPECIAL EDUCATION
DIVISION OF REGIONAL REVIEW
CONSUMER COMPLAINT FORM

..e0RMATION ABOUT PERSON FIUNG THIS COMPLAINT:

NAME:

ADDRESS:

PHONE: HOME: ( WORK: (

DATEd

RELATIONSHIP TO CHILD: PARENT / ADVOCATE / ATTORNEY / OTHER

INFORMATION ABOUT 'ME CHILD:

NAME.

IS CHILD CURRENTLY IN SCHOOL? YES NO

AGE.

a .
. WHERE IS CHILD'S CURRENT PROGRAM?

Special Education

(Name of district, IU, APS, PAK etc.)

Regular Education

USE THIS SPACE TO DESCRIBE BRIELFLY THE PROBLEM. (IF MORE SPACE IS NEEDED, ATTACH ADDIT ONAL SHEET; ATTACH COPIES OF
ANY DOCUMENTS, SUCH AS CHILD'S IEP, YOU THINK ARE IPORTANT FOR THIS COMPLAINT):

PLEASE RETURN ORIGINAL & COPY OF THIS FORM TO: PENNSYLVANIA DEPARTMENT OF EDUCATION .
BUREAU OF SPECIAL EDUCATION
DIVISION OF REGIONAL REVIEW
333 MARKET STREET
HARRISBURG, PENNSYLVANIA 17126-0333
(717) 783-6913

FOR POE USE ONLY

-

DATE RED'D BY DRR REVIEWER ASSIGNED DATE

INTAKE LOGGED/ENTERED

P0E-4609
1 3

ORIGINAL COPY



I Suppiirt Sy skill
ania

palm. nt ice Pa SEMS)

Pennsylvania

MEDIATION THE MEETING

WHAT SHOULD I EXPECT?

The mediator will introduce the parties.
review procedures and answer questions about
mediation.

Each party is given an uninterrupted opportu-
nity to present its point of view.

The issues are discussed with all parties
present.

The mediator meets privately/confidentially in
caucus with each party. The parties may
request to meet privately in a team meeting.

Additional caucus sessions may occur as the
need arises.

The mediator brings the parties together to
discuss possible solutions to the issues.

When a mutually satisfactory agreement is
reached, the mediator will record it in writing.

Each party signs the agreement and receives a
copy. When appropriate, the Individualized
Family Service Plan (IFSP) or the Individual-
ized Education Program (IEP) is revised to
reflect the agreement.,

Pa SEMS will contact the parties to determine
if the agreement is being implemented.

N,
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From the Desk of
Mary Fowler
CH.A.D.D. Governmental Affairs
Committee Chairperson

U.S. Department of Education
Policy Memorandum

Since the U.S. Department of Education
issued its policy clarification memorandum
regarding Attention Deficit Disorder on
September 16, 1991, many parents have
called CH.A.D.D. to inquire about what the
policy actually means. Though we have
received some favorable reports about
districts who are grateful for the guidance
and interested in obtaining more informa-
tion, most of the calls have generally been
prompted by the school district's apparent
confusion over their responsibilities to pro-
vide a free, appropriate public education
for children with ADD. Some parents have
been told that this policy is a federal policy
and doesn't apply in their state. Others have
heard that the policy is a 'recommendation
only, arid the district had the option on
whether to follow the 'guidelines.'

In order to understand the import of the
Policy Memorandum, we need to know a
bit about what happens after Congress
passes bills into laws affecting U.S. public
education. In 1975 Congress passed the
Education for All Handicapped Children
Act (EHA), Public Law 94-142. This Act
the EHA as with all Congressional Acts.
was then signed into law by the President of
the United States. The law was then sent to
the administrative agency with jurisdiction
over the implementation of the law. For the
EHA. that administrative agency is the U.S.
uepartrnent or taucation

Once given the law, the U.S. D.O.E. had
to create rules and regulations to imple-
ment the law. Those rules and regulations
defined the minimum levels of special
education and related services required for
all U.S. public schools. Each state in the
United States then mad to adopt their own
laws meeting the United States Department
of Education's PL94-142 requirements.
States were (and are) free to expand upon
the U.S. D.O.E. requirements. They are not
free to ignore them, or go below the mini-
mum standards set forth by the U.S. D.O.E.
Every five years, the E.H.A. has been
reviewed for possible amendments by Con-
gress. In 1990, the name of the law was
changed to Individuals with Disabilities
Education Act (IDEA),

When CH.A.D.D. first sought to have chil-
dren with ADD included in the EHA/IDEA,
we attempted to have ADO made a sepa-
rate handicapping condition. The U.S.
D.O.E. took the position that a statuatory
change, i.e., a change in the existing law,
was unnecessary because our children
could meet eligibility requirrnents for access
to special education and related services
under the existing rules and regulations.
Congress reviewed our requests, taking
into consideration the position of the U.S.
D.O.E.. along with input from other groups
in the education community. Congress then
directed the U.S. D.O.E. to conduct a
Notice of inquiry (NOI) to further study the
situation to determine what steps would be
necessary to ensure that children with ADD
received a free, appropriate public educa-
tion.

Based on the responses received oy the
NOI, the U.S. D.O.E. detrrnined that chil-
dren with ADD could be served under the
category of Other Health Impaired which
already existed under the current rules and
regulations. Congress decided that no fur-
ther legislative action was necessary. In

other words, the law did not need to be
amended. The U.S. D.O.E.. however, real-
ized as a result of the comments received
from the Notice ot Inquiry, that widespread
confusion existed regarding how children
witn ADD should be ciesbilieci Cul puipubes
of receiving special education and related
services. Thus, they issued the Policy
Memorandum.

The directives set forth in the Policy
Memorandum reflect the United States
Department of Education's interpretation of
the law (IDEAYand its implementing rules
and regulations. The policy is not a change
in the current federal law including the U.S.
D.O.E. rules and regulations, but the direc-
tives set forth in the Policy Memorandum
reflect the U.S. 0.0.E.'s interpretation of
how public schools must apply this law.
Thus, all states and local education agen-
cies, i.e., state departments of education
and local school districts, must comply with
this Interpretation of existing law, which
defines the rights of access to special edu-

cation for children with ADD. To do any less
would appear to violate the law as inter-
preted by the U.S. D.O.E. So, if your local
school district or state department of edu-
cation tells you that they do riot need to
follow the policy directives, they are in error.

In addition to discussing the rights of chil-
dren with ADD under IDEA and PL94-142.
in the Policy Memorandum, the U.S. D.O.E
also talked about our children's rights uncle
another federal law, Section 504 of the Re-
habilitatin Act of 1973. This law and itz im-
plementing rules and regulations govern
the rights of all children with disabilities both
in special and regular education. lie
Policy Memorandum. the U.S. D.
plicitly stated that all local educatio
cies, i.e., local school districts, must provide
a free, appropriate public education to any
qualified handicapped child. The U.S.
D.O.E. further explained the child's rights
under Section 504, and listed possible edu-
cational strategies for children with ADD.

So, if you are told that Section 504 does
not apply in your local school district. you
may want to hand a copy of the policy to
your superintendent of schools, building
pnncipal, etc. and discuss the words on the
paper. Furthermore, if you are presentec
with a negative response, you can call the
Regional Office of Civil Rights to discuss
your problems. Those offices will intervene
of yLiut LI ici. r Cir c,c,i-rIpiete copy of Zile
Policy Memorandum, and listings of the
Regional Offices of Civil Rignts, please refer
to the November/December 1991 iwue of
the CHADDERBOX. Feel free to copy this
information and give it to whomever you
would like.

Another very informative article about the
laws governing the rights of children with
disabilities is 'The Education of Children
and Youth with Special Needs: What Do the
Laws Say?' Volume 1, Number 1, 199"
published by National Information Qter
for Children and Youths with Di
(NICHCY). For a free copy call 1-8
5599 or write NICHCY, Post Otfice
1492. Washington', D.C. 20013.
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UNITED STATES DEPARTMENT OF EDUCATION
OFFICE OF SPECIAL EDUCATION AND REHABILITATIVE SERVICES

THE ASSISTANT SECRETARY

Dear
This is in response to your correspon-

dence dated May 5. 1992, directed to my
attention. You requested that this Office
clarify the requirements of Part B of the

Individuals with Disabilities Education Act
(Part B) with respect to identifying children

,
suspected of having attention deficit disor-
der (ADD) when they already have been
identified under Part B as a chdd with
disabilities.

Your letter indicates that you requested
that your local school district evaluate your
(son/daughter), wto is currentisy receiving
special educational services as a result of
a visual impairment and 'developrnental
delay of prematurity and mild cerebral
palsy, because you suspect that he/she
may have ADD. Your letter also indicates
that counsel (for your local school district)
is of the opinion that your local school
district is under no obligation to evaluate
your (son/daughter) 'for a possible addi-
tional handicapping disabikty, specrticalty
ADD, since (he/she) had already been
identified as a handicapped child due to
(hislher) visual impairment and was al-
ready receiving special educational ser-
vice.'

Under Part B, state and local educa-
tional agencies (SEAs and LEAs) have an
affirmative obligation to evaluate al chil-
dren who are suspected of having a dis-
ability and, as a result, of needing special
education and related services. 34 C.F.R.

0§§300.128 and 300.220. The evaluation
must be performed prior to the initial place-
ment of the child in a special education
program. 34 C.F.R. §300.531. For children
who are currently receiving special educa-
tion and/or related services, reevaluations
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must be performed: (1) every three years;
(2) more frequently than every three years
if conditions warrant; and/or (3) at the re-
quest of the child's parent or teacher. 34
C.F.R. §300.534(b).

Part B sets forth requirements which
must be followed in evaluating children
who are suspected of having a disability.
See, 34 C.F.R. §300.532. These proce-
dures apply to initial evaluations and re-
evaluations. See. 34 C.F.R. §§300.531 and
300.534(b). The procedures fourif' at 34
C.F.R. §300.532 include the requirements
that SEAs and LEAs insure that

) [t]ests and other evaluation materials
include those tailored to assess spe-
cific areas & educational need . . .

(e) (t]he evaluation is made by a
multidisciplinary team or group of
persons, including at least one teacher
or other specialist with knowledge in
the area of suspected disability . . .

and
(t) (tjhe cnila is asseTslici in all are-OS--

related to the suspected disability . . .
34 C.F.R. §300.532(b), (0), and (f) (empha-
sis added).

The regulations, as stated above, re-
quire that the evaluation of the child be
tailored to the suspected disability. Thus, if
a child is suspected of having a disability
that was not identified at the time of a prior
evaluation, the child must be evaluated to
determine whether the child had a disabil-
ity for which additional special education
and related services are needed.

It is not clear from your letter whether
your local school district has refused to
evaluate your (son/daughter). However, if
your local school district has refused, or
refuses, to initiate or change the identifica-

tion, evaluation or eclucational placement,
or provision of a free appropriate pubfic
education (PAPE) to your child, they must
give you written notice. 34 C.F.R.
§300.504(aX2). Further, you or the public
agency may initiate a hearing if either of
you disagrees with the public agency's
proposal or refusal to initiate or change the
identification, evaluation or educational
placement of the child, or the provision of
FAPE to the child. 34 C.P.A. §300.506.

Further. under Pan B. you have the right
to obtain an independent educational evaki-
ation (IEE) of your child. If you disagree
with an evaluation obtained by your local
school district you have the right to obtain
the IEE at public expense. However, the
public agency may initiate a hearing to
show that its evaluation is appropriate. 34
C.PIR §300.503(b). tflhelEE is obtained at
private expense, the results of the evalua-
tion 'must be considered by the public
agency in any decision made with respect
IO Erie provision ai a kee appropriaie public
education to the child' 34 C.P.A. §300.503
(c)(1).

I hope that you w find this information
helpful. If I can be of further assistance,
please let me know.

Sincerely.

/sf Robert R. Davila

Children with ADO are eligible for services
under Part B if: (1) their ADD is a chronic or
acute health problemcausing limited alert-
ness that adversely affects educational
performance and, as a result, they need
special education and related services: or
(2) they satisfy the atena applicable to
another disability category.

CHADDER
BEST COPY AVAILABLE 20

1 At)

Scene/Summer 1993

91,



ADD ELIGIBILITY FCR SPECIAL SERVICES
'Clarified by Memo to Chief State School 0s dazed 9/16/91;

T. PUJ07:c Law 94-142 (:ndividuals with 2isabl'4"es Iducation Lc::

Eligibility based cn "other health impaired" category when

ADD ts a chronic health problem resultincr in limited alert-
ness adversely affecting :he :hild's eductiona:
'oerformance.

1. Must be eligible and 'in need (law all:ws a-tat...as to

determine definition cf "in ne--ar3

2. Medical diagnosis alone not sufficient
3. Mul:i-dis:iplinary team must conduct evaluation

- Team must include a: L.last one specialist with
"knowledge in aree of suspected disabili:y"

Rehabilitation Act, ?art B, Sect,on 504

Eligibility ::rovided under "handicagoed person" definition -
"any loerson who has a physical or mental handicap which sub-
stantially limits a major life activity" such as learning.

. Service Agreement - provides support for handicaps not
eligible under state and federal regulations. Allows
by-passing of official evaluation and IEP processes.

- Content: Descri=tion of nature of concern (ADD)
Description of basis for determination

(may use independent evaluation'
Description of effects of disability on

educational performance
Description of accommodations best suited

to student

2. "Steps to educate teachers and other personnel co develop

awareness about ADD and its manifestations and adaptations

Lmplemented in regular education" should be taken.
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DRAFT 2/10/95

The kulti-Systect Psychiatric Xvaluation Service (KSPIC)
for Children

Introduction:

The Multi-System Psychiatric Evaluation (MSPE) for Children
is a community-based mental health service for MA eligible
children under the age of 21. The MSPE provides the mechanism
for a comprehensive community-based psychiatric evaluation and
psychiatric monitoring of those children who present with serious
emotional or behavioral disorders and/or mental illness, with
multiple child-serving system involvement, who may be at risk for
institutional placement, and for whom an Interagency Service Team

is necessary. The MSPE for Children is applicable for licensed
psychiatrists with experience working with, or specialized
knowledge of, children and adolescents.

Under such circumstances of clinical complexity, an
intensive psychiatric evaluation and monitoring service is needed
that enables the psychiatrist to work collaboratively and
systemically with other mental health, educational and human
service professionals and with the child's family, so that
service recommendations and treatment implementation can
effectively address tho child's mental health and related needs.
This service provides the necessary continuity in the clinical
direction and oversight for children with very complex

conditions.

Scope of the 1601 for Children:

The MSPE for Children covers the following psychiatric

service activities:

1. Face-to-face interview and Psychiatric Evaluation with
child and with family;

2. Face-to-face medication monitoring, and coordination
with medical services for complex health needs of
child.

3. Face-to-face and/or collateral contacts with referral
contacts and service providers.

4. Review of case records;

31)
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5. Preparation of written Psychiatric Evaluation reports
and of additional reports necessary to document the
need for services and the progress of the child;

6. Case-consultation in Interagency Service Team meetings

and in subsequent Treatment Team meetings, and through
face-to-face contacts and/or collateral contacts with
professionals, community resources, and the family
pertaining to the child:

The activities which comprise the MSPE can occur at'an
agency site, and/or in the family home or an appropriate
community site.

Zudications for Service:

The MSPE for Children may be utilized for an MA eligible
child under conditions 1 or 2 below, in association with
condition 3:

1. The child, due to a severe emotional and/or behavioral
disorder and/or mental illness, is at risk for
out-of-home placement, or

2. Three or more child-serving systems are currently
involved in the child's care, or will be imminently
involved in the child's care, 2111

3. Am Interagency Service Team has been convened, or will
be imminently convened, to address the strengths and
the significant functional limitations of the child
resulting from a severe emotional and/or behavioral
disorder and/or mental illness.

In addition, the MSPE for Children requires that the

prescribing psychiatrist have face-to-face contact with the

child's parents or guardians prior to writing a Psychiatric
Evaluation report, so that family information and family
recommendations can be incorporated into the report.

The psychiatrist may arrange face-to-face interviews with

the child's parents or guardians in the following ways:

041



1. By including parents or guardians as active
participants in the interview, during part of the
Psychiatric Evaluation of the child.

a. For the child in foster care, the participation of
biological parents, when appropriate, is also

encouraged.

b. It is expected that the child will also be seen
separate from the parents or guardians during the
Psychiatric Evaluation.

c. Consistent with parental or guardian permission,
other valued professionals or community persons
may selectively be invited to participate in the
Psychiatric Evaluation.

2. By talking with parents or guardians during the
Interagency Service Team Meeting, prior to writing the
Psychiatric Evaluation report.

Scope of Service.Provision:

1. The MSPE for Children, incorporating the sequential
evaluation and psychiatric clinical oversight functions

as identified above, including medication monitoring
when applicable may involve a maximum of 12 hours over
a 4-month period for each eligible child who remains in

community care.

2. For the child in community care, the MSPE for children

can be ,repeated, if necessary, for two additional 4

month periods, constituting a total of 3 service
periods, 4 months each, maximum 12 hours/service neriod
annually (maximum of 36 hours/year),

3. If the child is placed in institutional care and then
discharged to the community; the MSPE may be used to

help reintegrate the child back into the family home or

other community placement, under the following

conditions:

a. The duration of each outpatient service period
remains 4 months.

14v
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b. For the discharged child, the MSPE for Children
may be reactivated as an additional service period
once, to continue for the next 4 months with the
child in the community. The maximum number of
service periods for any child who is
institutionalized and then discharged is 4 during
a calendar year (maximum of 48 hours/year).

Rate of MelWbursement:

1. Psychiatric practitioners performing the MSPE for
Children will be reimbursed at the rate of ..../hr.

*To be determined.

!expectations of Service Providers:

1. Psychiatric practitioners will provide the MSPE for
children in community based settings only (not in
psychiatric hospitals or residential facilities).

2. Psychiatric practitioners will adhere to CASSP
Principles in performing all clinical responsibilities.

3. Psychiatric practitioners will meet with parents or
guardians at least once, according to the mechanisms
described above, during each 4-month service period.
If the child requires emergency Psychiatric Evaluation
in the absence of parents or guardians and the
psychiatrist is unable to attend the Interagency Team
Meeting, then the psychiatrist will arrange a timely
follow-up meeting with the parents or guardians and
child, which will be documented and typed as a
Psychiatric Follow-Up Meeting.

4. Psychiatric practitioners are strongly encouraged to
participate directly in Interagency Team meetings and
follow-up Treatment Team meetings, whenever pOssible.

5. The psychiatrist must coordinate treatment
recommendations within the Psychiatric Evaluation with
the recommendations of the Interagency Team and the
Treatment Team.
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6. The Psychiatrist will prepare Psychiatric Evaluation
and Re-Evaluation reports consistent with the protocols
developed by the Children's Bureau Office of Mental

Health, and the Office of Medical Assistance
(Appendix I).

7. In addition to formal Psychiatric Evaluation and Re-

Evaluation reports, the.Psychiatrist will document all
other contacts with child, family, Interagency Service
Team, Treatment Team, and community resources in the

child's progress notes.

DRAFT
Pennsylvania Children's Bureau
February, 1995
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PIN HOLDS FIRST COPING
SKILLS WORKSHOP SERIES

No. 5 Philadelphia.

The first Philadelphia Parents Involved
Network Coping S)dlls Wtorkshop started
September 25, 1990. This 12-week pilot
workshop series was developed as part of
the two-year grant received atm The Pew
Charitable Trusts. The workshop series
is designed to give parents the skills,
information and support to cope more
effectively with their child who has an
emotional/behavioral problem. The pilot
series is being held at The Institute of
the Pennsylvania Hospital, Philadelphia.

The PIN Coping Skills Workshop Series
evolved out of an unmet need expressed by
parents who identified that everyday cop-

, 'rig skills were not part of moat treat-
( alt sodalities. The Coping Skills Work-
shop is unique because materials and cur-
riculum were jointly developed and pre-
sented by a mental health professional
and a parent of a child with emotional/
behavioral problems.

The first workshop series was developed
for parents of children under twelve
years old. It is anticipated that a sec-
ond series geared to parents of children
from 12 to 18 years old will start early
next year. For additional information,
contact Dwane Dykes, 735-2465.

CONGRATULATIONS
PIN OF PA RECEIVES NIMH GRANT

We are pleased to announce that PIN of
PA, the recently formed statewide, par-
ent-run organization focused on chil-
dren's mental health issues has been
awarded a one-year grant (renewable for a
volond year) from the National Institute
Mental Health (NIMH) to expand the

statewide orsonization. Pennoyivardaawas
one of 15 states to receive this grant.

BEST COPY AVAILABLE
- 1 -

The grant will allowthe organizationto
hire a part-time coordinator and part
time regional contact people. The grant
also provides far
-the establishment of an inexpensive two-
way cammunicaticn mechanism for familiPs
and the local, regional and state PIN of
PA. representatives;
-the development of comprehensive informa-
tion and referral data on availability-of

aAd services needed by
=37iaPethlerrotional problems and their
families; and
-the collection and dissemination of
information on the status of local groups,
training and education opportunities and
legislative and state pima:imp:cremes.

The PIN of PAellqansion activities ;AI
provide a much needed resource far
in Pennsylvania. Informaticnudll be dis-
seminated statewide as these services are
developed.

PROMOTING COLLABORATION BETWEEN
PARENTS ABI2 PROFESSIONALS
by Anthony Postain, M.D.

Dr. Rostain is a child psychiatrist and
pediatrician. He is MEdical Director of
the consultation liaison psychiatry ser-
vice froa Philadelphia Child GUidance
Clinic to Children's Hbspital of Philadel-
phia and is co-director of the Attention-
Deficit Hyperactivity Disorder Evaluation
and Treatment Program. The follawingar-
ticle is based on a talk Dr. Rostain gavn

Effective collaboration between parents
and menta.l health professionals requires
mutual respect, clear communication
sustained involvement. Unfortunately,
parents and professionals often
one another in oppositional relationships
under stress circumstances. In order to

.0 1$ :A
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PARENTS INVOLVED NETWORK
A self-help/advocacy information and training resource

for parents of children and adolescents who have emotional problems
1211 Chastriut Street, 11" Floor, Philadelphia, PA 19107, 215-751-1800, 1-800-688-4226

SELECTED ADVOCACY AND REFERRAL RESOURCES FOR CHILDREN

Child Assist Network 1-800-359-0800
A Regional Referral Center of Philadelphia Child Guidance Clinic which matches service
needs of children/adolescents with Delaware Valley service providers.

Disabilities Law Project 215-238-8070
Provides free legal assistance to children and adults who are developmentally disabled,
including children with serious mental health problems, in cases involving discrimination
on the basis of handicap or access to services.

Education Law Center 215-238-6970
Provides advice and direct legal representation in all educational issues affecting children
including special education. Publishes a manual, The Right to Special Education in
Pennsylvania, which explains the special education process and is free to parents. This
is available in English or Spanish.

The Health Law Project 717-236-6310 in Harrisburg or, 1-800-274-3258
Advocates for access to consumer-directed health services for persons with disabilities.
Provides information about the Medical Assistance application process.

Juvenile Law Center 215-625-0551, 1-800-875-8887
Provides freR legal representation to a limited number of children who are subject to
proceedings under the Juvenile Act (dependent or delinquent)

Parent Education Network 1-800-522-5827
Provides technical assistance, consultation and referral for assistance about special
education within parents' area.

Parents Involved Network 215-751-1800, 1-800-688-4226
A self-help/advocacy, information and referral resource for parents of children and
adolescents who have emotional or behavioral disorders.

Parents Union for Public Schools 546-1212
Provides information about education in Philadelphia Public Schools and special
education advocacy

Pennsylvania Protection and Advocacy 1-800-692-7443
A statewide advocacy organization which provides information and advocacy services for
persons with disabilities.



A BRIEF FACT SHEET ON YOUR RIGHTS CONCERNING SCHOOL RECORDS

YOU HAVE THE RIGHT TO SEE YOUR OR YOUR CHILD'S SCHOOL RECORDS

Parents or guaidians of students under 18 years of age have the right to see their child's
records. Present or former students aged 12 or older have the right to see their own
records. 'Records include most information concerning the student except personal notes
kept by an individual school mployee for his or her private use only.

Send a letter_to the office where the records are kept. (Current records are usually kept
at school. To find out where past records are kept, call the school or your school
district office.) Wake sure to keep a copy of the letter.for yourself.

You have the right to see the records within 45 days of your request or sooner if your
child is a handicapped or gifted student. (see below.) School officlals aust also assist
you if you need help in understanding the records.

Copies of the records must be provided to you if there is no other practical way for you t
examine the records. You may be charged for copying costs, unless you are unable to pay
such a fee, but cannot be charged for finding the records.

YOU HAVE THE RIGHT TO REQUEST THAT SCHOOL RECORDS BE AMI1NDED OR CORRECTED

If you find that the records are inaccurate or misleading, or that they violate your or
your child's privacy, you may request that the records be amended. Your request should be
in writing. If school cfficials refuse your request, you have the right to a hearing.
After the hearing, school officials must either amend the records or allow you to put a
statement in the records explaining your objections.

4111
YOU HAVE THE RIGHT TO HAVE SCHOOL RECORDS KEPT PRIVATE

The school system must obtain your consent before providing school records to persons
outside the school system. However, your consent is not required before sending the
records to another school system where the student has enrolled or has asked to enroll.

IF YOUR CHILD IS HANDICAPPED OR GIFTED, YOU HAVE CERTAIN ADDITIONAL RIGHTS

You have the right to see the records within 30 days of your written request, or sooner if
you have an IEP conference or due process hearing scheduled.

IF YOUR SCHOOL DISTRICT REFUSES TO COMPLY WITH THESE REQUIREMENTS, YOU CAN
FILE A COMPLAINT

The federal laws that give parents and students these rights also give you a place to which
to complain if these laws are violated. Just send a letter explaining the problem to:
Family Policy & Regulations Office, U.S. Department of Education, Washington, D.C. 20202.

If the student is handicapped or gifted, you can also write to the Division of Regional
Review, Pennsylvania Department of Education, 333 Market Street, Harrisburg, PA 17126-
0333, which must respond within sixty (60) days. You can contact DRR at 717-783-6913 to
get a copy of a form complaint.

IF YOU HAVE A PROBLEM OR NEED FURTHER INFORMATION,
CALL THE EDUCATION LAW CENTER AT (21S) 238-6970.

ELC 4/90 BEST COPY AVAIIABLE



EIGHT CONMON 'MYTHS ABOUT THE SPECIAL EDUCATION LAWS

1. aerTH: Your child can't get special education sereicaa because there's a

waiting list.

rACT: 'Waiting lists' for special education are illegal. Of course, your

School District is permitted to take a reasonable time to evaluate your child, to

decide whether special education is needed, and to make the necessary services

available. Howeeer, no child should remain waiting for services for a long period.

If your child is in such a situation, you can request a due process hearing. Such

a request should be made, in writing, to the District. You may also send a

complaint to the Division of Regional Review (ORR), Bureau of Special Education,

Pennsylvania Dept. of Education, 333 Market St., Harrisburg PA 17108. DRR will

investigat- and (hopefully) resolve the ccmplaint withia 60 days. (See, ELC's

manual, 'The Right to Special Education in Pennsylvania: A Guide for Parents,' at

pp. 38-51 for more Information on hoarings and ORR complaints.)

2. WITH: Your child needs a type of pregram or placement that isn't offered by

your School District, so he or she will have to take what's available instead.

FlaCT: Your child has the legal right to a program that is suited to his or

her individual needs, and in which he or she can make educational progress. If the

District doesn't have such a program, it must take steps to make one available --

even if that involves snecial arrancements or extra immense.

3. NYTE: Yeur child can't have physical (or occupational or speech) therapy

because the District doesn't have ft therapist available to provide the service.

tACT: A child is entitled to the 'related services' (such as physical,

occupational, and speech therapy, psychological counseling, specialized transporta-

tion, and so forth) that are needed to assist the child to benefit from his or her

special education program. If the District doesn't have the necessary personnel,

it must hire them or 'contract out' for the service.

Remember, however, that the District must provide only those 'related

services' that are needed to assist the child to benefit from hie or her educa-

tional program, as set forth on the Individualized Education Program (IEP). If the

therapy is not related tn the child's educational program, the District is not

required to provide it.

4. WYT3: Your chile isn't oapable of handling the vocational education program

offered by the District or the Vocational-Techuical
School, so he or she can't have

vocational education.

FACT: Handicapped children, like other children, ars legally entitled to

vocational education. If the vooational program that is effered to non-handicapped

children at District facilities or at the Vocational-Technical School could, with

modifications, be made appropriate for your child, the mclifications must be made.

If not, another program
appropriste for your child must be provided.

11

5. NYT1: Your child is severely handicapped, so he or she :suet be placed in a

children to the MAXUM extent appeopriate. Th!s means that if your child

n

cluld

special 'center' for handicapped childreu ar is a private school.

FACT: Not necessarily. Your child must be educated with non-handicapped

LM

receive the services o his or her IEP in a regular school, the program must :lc

15 BEST COPY MAILABLE



offered there. Moreover, le your child could be educated with non-handicapped

children for part or all of the school day, the District must so specify on the I7P

and must ensure that such 'mainstreaming' occurs.

Only if your chi,ld's /EP cannot be carried out appropriately in a regular

school should a special school be considered. First preference in such cases is

for a special school operated by the District or Intermediate Unit. However, if

the IEP cannot be provided in such a facility, the District must offftr the child a

placement Ln an approved private school.

Remem:cer tht the District is required to use an approved private school only

if the child's program, as stated.= the IEP, cannot be provided in a District or

Intermediate Unit facility.

6. MYTH: You've already approved your child's Notice of Recommended Assignment

(NORA) and Ir.?. Therefore, you rust wait till next year to request a change in

your child's program or placement, or to obtain a due process hearing.

FACT: Even Lf you approved the NORA and IEP, the law provides that you may at

any time request a change in your child's program or placement. (You can also

request additional evaluations at any time.) The District must,then notify you

either that it is willing to make the change or that it is not willing to do so.

If the District will not make the change that you request, you have a right to

a due process hearing. No matter what you sign, you never lose or 'waive your

right to due process.

7. MYTH: You disagree with the program or placement that the District has

proposed for your child, so you shouldn't sigu the IZP or NORA.

PACT: On the contrary -- you should inmediately check 'I disapprove,' then

sign and return the SEP or NORA. To take no action, or to take action too late,

is, in most cases, the same as atoroving the program and placement.

Even if you don't receive a form to sign and return, you should send the

District a letter if you disagree with a proposed IEP or placement.

8. MYTH: The District has decided that your child no longer needs one of the

services or activities listed on the Me, so the service will be terminated.

FACT: The District must give you written notice of any proposal to change any

aspect of the child's IEP or placement. If, tfter receiving the notice, you object

in writing, a due process hearing must be scheduled.

If you have objected in writing, the proposed change cannot take place until

the Hearing Officer has issued a decision (or, if appeals are taken from the

decision, until all appeals have been completed). Even then, of course-, the

proposed change can be made only if the final decision ill in the District's favor.

for further informatiou, contact:

Education Law Canter

801 Arch Street, Suite 610

Philadelphia, PA 19107

(215) 238-6770
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=ENDED SC300L TEAR PROGRAMS -

Questions and Answers
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What is am'Extended School Year (ESY) program?

An ESY program is a specisl education program offered during the summer

or at other times when school is usually not in session. ZSY pregrams are for

children with disabilities who, if they did not have the program, would Lcse

skills dueing breaks in school sessions and have difficulty catzhing up Laear.

Who iS eligible for an ESY program?

A child nay he eligible for EST if he or she is likely tc:

lose skills ('regress') during breaks in schooling, and

have difficulty in quickly regaining the lost skills ('recouping')

after the break is ovt.T.

The skills that the child is expected to lose must be among those listed

on his or her =.7.2, and must involve the child's ability to function

indspendently.

Most, but nct all, children fOund eligible for ZSY are individuals with

severe disabilities such as a severe emotional problem, severe mental retarda-

tion, cr autism.

Row and when can I have my child considered for EST?

rf your child has severe mental retardation, autism, severe multi-

handicaps, or a severe emotional disturbance, he or she must be considered for

ESY each year by youe Local school district. This may happen at the regular

:12 conference or at, a separate :77 conference set up to discuss Y. Zither

way, you oust be Lwrited to the conference, which must be held by February 23.

Sy March 31, the diotrict must send you a UORA (eotice of Recommended Assign-

mene) form, informing you of its decision concerning whether your child is

eligible al:d, if so, what type f program he or she will receive.

If you: child does not have one cf the disab;I:e4es listed above, you

can still have him or her considered for ZST. Just ask that your child's

eligibility for ZSY be discussed at the IZ? cenference. If the regular

conference has already taken place, ycu can ask for a separate IZ? conference

concerning ESY. After the conference, the district must give you a NORA

indicating its decision about whether the child is eiigible and, if so, the

type of prograil to be provided.

rf your school. district does not agree to consider your child for EST or

does nc3c follow these rules, you may send a complaint to the Division of

Regional Review, Bureau of Special. Fc!...ication, PA Os;artmenr. of Education, 333

Market St., HertiebUrg, VA 1.712G-0233, telephone (717) 783-4913.

What information 'must be considered LA decidlAg whether the child I. eligible?

15;3 usmfta Infocmation can include the views of teachers and parents and the

opillions of professionals' who are familiar with or who have evaluated the

AAri concerning how the child did befoxe



and after breaks in program, that can be useful too. However, even if 'har-'

data' does not exist, or the data does not seem to show regression problems, a

child may be eligible for ESY if there is other information indicating that

the child may lose skills during breaks and have serious difficulty catching

up later.

If my child is eligible, where are ESY services provided, and how much ser7icet

must he or she receive?

ESY programs are usually offered at local schools, ID' facilities, and

approved private schools. The program must he for enough time to deal with

the child's regression problem. There Ls no fixed type of olacement or amount

of time that is right for every child; if you disagree with the district's

proposal for vour child, see below.

The ESY program must be described on the child's :EP. :f the child

needs related services (such as physical therapy or transportation), these

must he included. Services must be free.

What if my school district :Lads my child ineligible, or disagrees with me

&bout the type or &mount of services he or she should get?

You can do either or both of the following:

* Try to resolve the disagreement with the help of a trained

'mediator.' To find out &bout mediation, see ELC's manual, 'The Right to

Special Education,' pp. 42-43, or call 1-800-992-4334.

Request a 'prehearing conference' and/or a 'due process hearing.'

For more information, see ELC's manual, pp. 38-49 and 62-63.

If my child was in an ESY program last summer, does he or she have the right

to the same program this summer?

Unless you agree that the program should be changed or discontinued, or

a hearing officer decides that a change should be made, your child has a right

to the same program again this year. If your district refuses to follow this

rule, send a complaint to the Division of Regional Review (see address above).

For further information:
Education Law Canter
801 Arch Street, Suite 610

Philadelphia, PA 19107

(215) 238-6970
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SPECIAL EDUCATION RIGHTS IN PENNSILVANIA

,

-

411/ ty,
YOU'S CHILD HAS A DISABILITY, OR IP YOU THINK YOUR CHILD KAY SAVE A D/SABILITY, YOU HAVE'

'TRH RIGHT to request a free evaluation in his/her native language by the District at nc
,

cost to you.

THE RIGHT to review the results of the evaluation and all other relevant materials aC
records on your.child.

THE RIGHT to ask the District to pay for an independent evaluation of your child. The
District_must either agree to the request or must prove to a Hearing Officer that i7.3
evaluation is appropriate.

THE RIGHT to have the results of any independent evaluations considered by the District
,(whether'the evaluations were paid for by you or by the District).

.TIZ RIGIT.tt written notice of whether or not the District agrees that your child needs
;speciaUeducation.

I.' I

.

.

7IP YOU'11AND 'ME DISTRICT AGREE TEAT YOUR CHILD NEEDS SPECIAL EDUCATION, YOU HAVE:

, '-. . 0: W', _. . . . .
:.!. 41.b;:.

THE RIGHT to a free appropriate program of education and related services for your child

,
which is based on'your child's needs and which will give your child the chance to make

:reasonable progress.
,.:,, ,,-, ,-,, ..,4,...,

,

,.r

:THE RIGHT to have'an Individualized Education Program (IEP) developed for your.child which-i.
describes the services your child will get, including educational goals and objectives, and

411) -1, :

. ,.

, 4the related services which your child needs to benefit from the program.
. :- `;

. ,:=TIZ RIGHT to_partiapate at a conference with District officials in'the'development of thWA
IEP-..

if. ::. , '..se" - ,..,... ,

. s : ..1..i-

V.. ' , - . ..
v - -,.,/.. ,

THE ;BIGHT to have the IEP 'reviewed by the District, and If appropriate,':revi led annually

or.,..Moi.se 'o-ft en at; .rour'' reqUest. ,
?

. V;.'..:-...

...:b.., - .li. :., , ..,,

-...

. .

.

,.

'tTEEiRIGHTto have!your child re-evaluated by thq District every two years, or more often4ya

",
1Youi.'reguest.-i- :7-;:-. .

,

!.,

't"...0'' ..t.t;:tAit,74.44'.!,.'''',c r.ti4.44'.'',A..
ilZ.L.I,E.- Li. .1 .. ., :. y .: 2 .. : '' - : i ;--, .: ..:1. ;;;;; ..,

4,1:..:..1_. . ill, .; ,,, i . .. . ,I , . . , . ... ,

- xr,iou'AND THZ*DISTRICT DISAGREE AS TO'THE NEED TO EVALUATE YOUR CHILD, OR THE TYPE OR ..crity
114c

1-DEGREZ OF DISABILITY 'YOUR CHILD KAY HAVE,' OWTHE PRESENT OR RECOMMENDED'IEP OR PLACEMENT Of.
'YOUICHILD,;JOU.CAN:.,

...
. . : :

- Ask for a 'mediation session.' This Is a meeting with a trained 'mediator' who is notl

connected with the :school system. ,The mediator will help you and the school try to wor104
.out an agreement-concerning changes in your child's program or placement. There is no AL.

charge for using the mediation service, ind you will not be required to agree to any chang4

that you don't like. .To find out about mediation, see our Guide, pages 42-43, or call

800-992-4334.

- Send 'the principal a letter requesting a 'prehearing conference.' This is a meeting w dm

school officials only. For more information on prehearing conferences, see our Guide,
pages 39-42.

1110

-:eguest (Ln-writing)-a 'due process hearing.' This Ls a legal procedure that can take
5.

Name time. It is_conductod by a hearing officer,.who will decide whether your child's

; program or placement should be changed and, if so, how. For more information, see our

'i: Guids,:.pagee 43-49.
.

.

. ALL NOTTCER TO YOU nom THE DISTRICT MUST BE WRITTEN IN =X LANGUAGE YOU NORMALLY USE

"over- lb BEST COPY AVAILABLE
4



4 -
SOKE 'IOW TO DO ITS FOR PARENTS OF RAMMICA2PED CHILDREN LH PGNNSY'VANIA

.
r I':

' IP' YOU WANT YOUR CBI= TO BE CONSIDERED FOR SPECIAL EDUCATION BEC.AUSE OF HIS OR SE* S
>4::- LZARK Dm NEEDS : " ,

'.. . .
. .

..1,.
'' ' : . . : . 4! it.."'.:,.31-1,.,.,:,-7WR/-r'e-- -tbI'the pr incipal of your Child' s school explaining why"you baljave your child

needs Ispecial.' education and requesting an evaluation of your child. Sand a copy co
Special Education Supervisor for your District and keep a copy for yourself. . ..,41..

. .-4, .

.1 ; . - :1.!
,

'-.IIA,YOU RAVE REQUESTED AN EVALUATION OF YOUR CHILD, BUT HO%EVALUATION RAS TAXEN ? LACE AFTER
-,

SEVERAL WEEIS: -J3
. , 0; -. .... - -. 4.., .. .:,-.33Tr

: h..."-r:r -1.!.:' % '

- ,40
'..

. .,. ,... - CONTACTthe prinCipal or counselor and discuss the matter. 'If this does not resolv.
:',. the problem, you should

-J4-..
1 ..1, ' . 1 . , -,..7v;

..- t's:y . . ' .:

:A. . ''''' ?'ti "WRITE' to`the principal requesting a ' pre-hearing conference. -- " Send a copy"of your.,..
4- -);Avletter to the Special 'Education Supervisor for your District and keep a copy for yoUrself. .

. - "::1:,):! '1- "1 '. 1.4 . .,,; .14
Schooll'..Cila;iialit'olVst ilet. you know wthin ten (10) days when4'i.he pre-hearing

. ,./conference will be held.-..; If things aryls' t worked out at the conference, you may iequeez :. - ...*
--i Due

,. Process'Nearing . .The _ erraluation..will almost certainly be done
4,"..

soon after your raquos..... .. 2
'& "- F.,'^,9 :'. :!:',: .'' f ':`- - 1 ".--'.. - -1 . Jtk.

1,-,.v...---- -.. -'--$:ig*,';'-. -,, .,- - 15W
0..j r ooint ma= 'Ts.- A.L.READY i IN SPECIAL :EDUCATION, BUT YOU WANT

.4. - r.
EIS OR 1EER PROGRAM OR PLACENE:

, CHABOEDIX SOiaWAY -.1 ' '.". :-,'.."41-- .... -''
. . . .. . . .

.. I iii- 0 .0.: ' .. . . , ,
. . ,

., l'e41.. ..i
.4 .4 ::.1? .' : I": 1

..A, .
.

*,,.WRITE to, the principal and explain what you want changed.
Ifis...::needed but .you 're not sure what to .suggest, you cpay .

:- ., V: ' '4?--.!,.! t'''=. . " 4

.. ,. 7: 1 0 t.-:

4.4 4N..?,4 I. .!.t.d::;:... WRITE 'requesting further evaluations -of your child' s progress.
,.. , , -:. .. ''',*.- :' -i.0...-71.4 ,:: ,

.

.. i ;!' ,-Pagr- .w."-the -DiStrict will .not make the change that you request, .or will not perform, - ...., ..a. . - . . .

i . , furthervevaluati'ons of you. r child, you shoUld 'request a pre-hearing conference (seel!aboye
. :: 1.... 1 '3; .:: . ::;.,!..::0,-. 41..ii.: .. :' .1'. ;, .-:. .,

..r.- '4 10 r !YOUR CHILD' S . SCBOOL .IS NOT PROVIDING THE SERVICES LISTED ON BIS -OR ICER IEP: .-.1.,-r.'.-

4,--,
..144i. .11Pir ''' ...;: -.i : '' ' S :: - .. ,- ;!1,4/4",; - ,:i?A'rr

'... ii...ii,l';.:
,;`, CONTACT . the principal and ask that your child receive all *the servics listeNir

1
. .Or, if you feel 'a change

;

z

d
:1

th,

. , lir:A._ r sc.:,
I f the ;problem continues,..you may: .., . ,,

_ ...... , , 41. ,....r. , , ,., ,. 1- _. , ,:...,.441ift

. .,
; .i.....:*:,,.-:-!, ,

. ......a;1..,

: WRITE ,toi the Disilsion of .Regional Review, .Bureau of Special..;Education, Pennsylva Li
, .

'4 il- ,;..DePartment of EduCetion,;:333 Market ,Street, , Harrisburg, PA 173.08,;;'..This off ice should
. 1 ...% .

.nyeazigat ur cOmplaint ..and issue ..a ,deciston .within approximately:sixty (60) days ..
.. Is --A-- , , 1,4

1 ' '"10; . , . :'''t 1 ... '.:' ' ,. i: '4 , ' 4: '' ; ': '4,. - - X !. - :
. .

-- .Y.,..;3,4,,FOR.:41:313rTHER !INFORMATION AND ADVICE ON THESE PROBLEMS, CALL OR WRITE:.
' ':.- k. ' .1'.. , s':!,!<..:

4 i ti. h''' .1-f*ii' 4.';'' : ' "' ' ,k IL-C:';14`;" k.'es,:-'4....--r-t . ,,,....;'?..,,",,` ''' ..1..' '.' ..,.... Education. Law Center; 'Inc.
: 4'..,,,-,-z%-.- r..7,,,t'; -1.1.,1(11.-: 801 Arch'. Street , Suite 610. ic..:.$_?..

,,-;-..:1,.$ ,..,. ...i''' ':.. iW. ;:119,... f::'".-' Philadelphia,* PA- 19107
: -..-..,...... 4. . 4 . a:... r ei : i %'t '4'°!4'i 1 ti 1.- ".

;
,-

-"-
^r

:1 ;'-' (I-, . .:: ,-,4i,4,,4. . ..,_ : ; : .:
(215) 238-6970

....*.,.
'.4:i.,v;'4,:i.--.-,..;.

..,.. ,
, -.3.,

...i.
ii, ., ,- tr:,' . , .... ..,,,.

S P '. 1,,P. 5 ,:;,' :
.
-,

; qt. .; 11,' :

.., .,,.!,..4, 'ofj: : 1116,1)
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WH-tT TO DO I? YOU'RE NOT SATISPI2D WITH YOUR CHILD'S
sneKt.-215MATIZT DROGRAM aR7IMMIRT

1. Try to figure out what's wrong and make a list of the
specific changes you would like to see.

If you think you need more information in order
to do this, you can:

* Talk with your child's teacher.

* Observe your child's class.

* Request tnat the school system do
a re-evaluation of your child's educational ne,nds.

* Get an °independent° evaluation of you: child's
needs, from a professional who is not connected with
the school system. (For more information, see our
Guide for Parents at pages 13-17.)

2. Request a meeting with school personnel. Ask them for
their suggestions for changes, and find out if they are willing
to make the changes that you think are needed.

3. If you still aren't satisfied, there are three more
things you can do. You can do any or all of them.

* Ask for a °mediation session.° This is a meeting
with a trained °mediator° who is not connected with the
school system. The mediator will help you and the school
try to work out an agreement concerning changes in your
child's program or placement. There is no charge for using
the mediation service, and you will not be required to agree
to any change that you don't like. To find out about
mediation, see our Guide, pages 42-43, or call 1-300-992-
4334.

* Send the principal a letter requesting a oprehearing
conference.° This is a meeting with school officials only.
For more information on prehearing conferences, see our
Guide, pages 39-42.

* Request (in writing) a "due process hearing.' This
is a legal procedure that can take some time. It is
conducted by a hearing officer, who will decide whether your
child's program or placement should be changed and, if so,

how. For more information, see our Guide, pages 43-49.

ELC 4/90

Education Law Center
801 Arch Street, Suite 610
Philadelphia, PA 19107

(215) 238-6970
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rriE RIGHTS OF STUDENTS WITH PHYSICAL OR HEALTH IMPAIRMENTS
WHO DO NOT NE:ED SPECIAL EDUCATION

Some children may need special accommodations in school and yet not need

formal 'special education." These children can include those with epilepsy, asthma,

diabetes, muscular dystophy or other health or physical disabinties. The rights of

children with physical or health impairments come from a Federal law, known as 'Section

504 of the Rehabilitation Act of 1973' and State regulations, known as 'Chapter 15.°

1. What rights does my child have under Section 504 and Chapter 15? Under

most circumstances, the School District must provide the modifications, accommodations

and services that a child with a health or other disability needs to participate successfully

in school. The District must also make sure that the child has equal access to school

programs and activities, including extra-curricular clubs or programs, assemblies, lunch

arid field trips.

For example, a Distict might be required to make changes in a child's schedule to

take account of a health need, dispense medication that a child might need during the

school day, allow a child who uses a wheelchair to use the staff elevatr, provide a desk

'or other equipment or material that is modified for the child's use, or provide assistance to

the child for toileting or for traveling around the school building.

2. How do I get the services my child needs? If you believe your child needs this

type of help to participate fully in school, you must write to your School District In your

letter, explain the type of assistance you believe is needed. If you have evaluations,

instructions or prescriptions from a specialist, you should include copies of those with

your request.
rne School District must respond to you in writing within 25 sChCci days. If the

District agrees that the child needs the services you've requested, you and the District

then develop a written 'Service Agreement° which must state the services that will be

provided.

If the School District believes it needs more information to decide whether to pro-

vide he requested services, it must ask you for the additional information and fcr

permission to further evaluate your child.
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3. What it the School District and I don't agree on the type or amount cf

services needed? If you and the SChCCI District disagree on whether rur child needs

zer.vices, or on the type end amount needed, you have several avenues available. You

can use any or all of these steps.

YOU CAN request an informal conference with School District officials by sending

a written request to the principal or superintendent. Within 10 days of receiving your

request, the District must hold an informal conference to try to resolve the disagreement.

YOU CAN request a formal *due process' hearing by sending a written request to

your superintendent if the problems are not worked out at the informal conference. These

hearings are similar to the ones available to special education students.

YOU CAN file a complaint by sending a fetter explaining the situation to the federal

Office for Civil Rights whiah is in charge of enforcing Secton 504. Theiraddress is: OCR,

U.S. Departnent of Education, 3535 Market Street, Philadelphia, PA 19104.

YOU CAN file a lawsuit in federal court under certain circumstances. You should

check with an attorney before doing this.

4. What if the School District does not comply with the Service Agreement or

doesn't follow the required procedures or denies my child equal access to a school

activity? In addition to the steps listed in #3 above, you may also send a written letter cif

complaint to the State Department of Education whdch will investigate the complaint and

issue a miring, usually within 60 calendar days. You may write to the Department at

Division of Compliance, Bureau of Special Education, Department cf Education, 333

Market Street, Harrisburg, PA 17126-0333.

rriE STATE REGULATIONS KNOWN AS CHAPTER 15 BECAME FINAL IN

FEBRUARY OF 1991. MANY SCHOOL DISTRICTS MAY NOT YET BE FAMILIAR WITH

THE LAW'S REQUIREMENTS. IF YOUR CHILD'S PRINCIPAL IS UNAWARE OF THESE

PROCEDURES, YOU MAY WISH TO CONTACT YOUR LOCAL SUPERINTENDENT OF

SCHOOLS.

(elc 3/91)

For more information, contact:

THE EDUCATION LAW CENTER - PA
Suite 610

801 Arch Street
Philadelphia, PA 19107

(215) 238-6970



PARENT RIGHTS CHECKLIST

1. Have you seen your child's complete records?

-If you think anyparts are missin, ask the principal.

-Axe you allowed to make copies at a reasonable cost?

-Are any confusing parts explained to you?

- Are your rights to have parts of the record altered or atended

explained to you?

- if you have any docplaintr that cannot be resolved by school pi:J.:-

so:1nel, write your complaint to FERPA

2. Now that you have seen the complete record, are you satisfied that

your child's problems HAVE been identified and properly assessed?

-If not, ask the school for a new assessment.

- if the school says no, ask for an impartial hearing at Yhich you

will request an evaluation.

- Or, copy your child's recordr and take them to an expert for review

if the school will not perfdrm additional avaluation. If the records

seem inadequate to the expert, obtain an independent evaluation and

send the bill to the school. "

-If you are not satisfied with the results from any of tho above, write

the Right to Education Office (see below) with a copy to BEE (see below).

3. Have you participated in a meeting to develop an Individual Education Plan

which will direct all services to your child?

-If not, ask for an IE.? meeting.

-If the response is not satisfactory, send written report to the Right to

Education Office and the State Department of Education, Division for the

Education of the Handicapped (sae beldw).

4. Are services to you: child being offered in the least restrictive environ-

ment in which ht can function?

-Does your school offer special educat-on placement alternatives

a. in the regular classroom
b. in the regular clasaroom, with special teachers brought in

c. in a resource room part of tha day

d. in a special oleos all day but in tha sate school building

e. home bound or hospital instruction

f. referral residential placetent wI your school systed paying

room, board, educational cs:..a and trAneportation.

, BEST COPY AVAILABLE



PARENT RIGHTS CHECKL22T
(Convd)

-If the services are not being provided in the school your child wi21
atter.d if not handicapped, does the IE2 require that services be pro-
vided somewhere else?

-If the full range of alternatives are not available or if the services
are not provided somewhere other thAn where the 1E2 requires, ask for
an impartial hearing.

5. Is your child receiving the full array of services needed to'benefit
fnom specia1 education?

-Are the following services available:

a. audiology
b. counseling
c. medical diagnostic services
d. occupational therapy
. parent counseling and training
f. physical therapy
5. psychological services
h. school health services
i. social work serifices
j. speech patholosgy
k. transportation

-Are these services provided without cost?

-If you are not getting nee.led services, tsk for an impartial hearing.

. If you ask for an impart:Al hearing, aro you informed in vriting of your
rights?

-Is the hearing held before an ind!lidual who is not an mployee of the
local school system?

-If you feel you are not receiving your rights, complain to the Grievance
Office with copies to the State Department of the Division for the
Education of t:.e HAndicapped and to OES and the Office for Civil Rights.

From: Advocacy Tr:Li:Ong Prograo, A=0, Inc., 1982

Thfontation sheet provided by:
Ponnsylvania Association for Chill:ea and

Wita Learning Disabilities
Toomey Euilding
Sox 208
Ulduhland, PA 19480
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6. What are the dig th:: of e other cnildren? I have seen children ages 4-12

grouped in a class. What ars their disabi1 :1:0s? : saw a eerent who was excited

about a self-contained class of four but was shocked to lea rn. it included one

oultinandicappad child, ona emotionally disttorped child and one retarded child.

What are their functional eangez: LI everyone else functions below the level of

your child, your child will not likely get needed attention and is unlikely to be

taught at a level sufficiently stimulating to progress.

Whan you ask these questions about the oth2r children do not he put off by

the statement chat the school cannot give you that information because it would

violate this other childrena right to privacy.

7. Sow does the proposed program differ from what your child has been in
befora or what you have been offered before? The school may have a new label for the

program but it may be the ida.i thing you observed last year and rejected.

B. Is the academic program th4t is being offerd comparable to the school's
regular academic program? Is your child being offeisd all the courses that a non-

handicapped child of similar aga or grade is offer.d Ii your child's day as long

as everyone else's?

10. How is the instruction specially d-:vigned to meet your child's unique

needs? If thetre is an auditory perception problem, how will that ba addressed in
each class and activity and by each instructional person with whom your child comes

in contact? If the IEP wac written prior to the mooring, or has mimeographed
instructional objectives as 1 have seen freq,s4ntly lately, there will probably bo

03

special attentiln to your child's needs.

11. What related servinos are offered?' Your child should receive training

to overcome deficitx so ask for auditory training, speech therapy or whatever else

is appropriate. And there is no quota; your chila is entitled to all the related

services needed. When and how often will the services be offered: Will they be

frequent enough to be useful? Will they be at the ehd of the day when your child

is tired and cannot benefit? How meny other :hildren. will be involved? Is it

individoal service or as part of a group? And what are the qualifications of the

meraplet? HAS he performed this therapy with a child like yours?

12. If your child must leave the class to receive a special service, what iS

missed? I remember the first tlme I heard A SCM601 say to A client "Your child will

receive speecA therapy and avditory training. Now wh4t do you want to substitute

eor them - social studies? ranginIne arts?" The federal law provides for special

etucation and related Serves, not ;;;;AciAl ducatln or related serviceel_..T"

yot,r needs a full academic program and somo additional services 1 :or a..

dd./.

...). w;:at other piace:.int oppor:-.-nities Were consi-lered !!or yOur child? The

ernoci may present a vary attractive description of the proposed program but if it

the only one they have for a child of his handicap, that may suggest a problem.

r! all cnildren with siz!..11: handicaps are automatically placed in this same

place=ent than it is probLtly Lao reetrictivo (if your child gets in the place.ment

a: automatically it will be doubly nerd 1.b ge :. out) end i: is unlikely that your

III..:d will be treated individually. However, if there we7s legitimata alternatiVe

_Icemen:3 available, ask why there were rejected?
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YOU AnD Tilt; 1,,A14

by Reid martin, Esquire

The U.S. Department of Education has i.Jsued a notice of interpretation concarn1

thd purpose, content, and development of individuallited ducation programa (I.We)

for handicapped children. (See Federal Register, Jan. 19, 1981, pp. 5460-5474.)

The document is intended to clear up the ambiguities found in the statue and

regulations.and create more uniform practice among states and local agencies who have

previously interpreted various provisions of thli. laodi?!ferentIy. The notice is also

intended to provide technics:. assistance for the moat 0.0.!ective implementation or

the :EP requirements.

Twenty Things A Parent Should Look for in'an Z.r.P.

Parents often ccotact me after having had an :Z.? meeting and they are unsure

what their child's prograia wi:.1 be. A good 1E2 meeting should raise and answer certain

basic questions. 1r thd parent leavys thw meat-ng w.L:lear about what will actually

happen, the chances are good the school personnel will also be unclear. That leaves

little chance that the IEP wiJI be implemented And a good chance the parent will

eventually be dissatisfied and complain.

When I attend an 1E2 oseting I expect the basic elements required by Statue

to be covered (sq. annual goals, short term objectives). But in addition I seek

information in twenty areas. I! the intormo,..ion is coachcoming in general discussion

at the IZP mooting, that ii fine. .0therwise I start Isking questions.

1. Where is your child at each minute of the day? Where does he go when he

firLt arrives? How long dooe he stay there? Then whroe does he go7 Only after I

block out the entire day from arrival to departuoe, including recess. Lunc., P.E.,

special services, can I see potential problems. Kr ving that your child will ba in

the fourth grade tells you little. But learning that most of his classes will be

in tha temporary building out back Ahl that he wi)3 havarecess only after the

non-handicapped children are back in class. tello you a lot.

2. Has the teacher aver worked with a child liAe yours? "Li:sensed,'

"certified* and "qualifild° don't mean anything to mo if the teacher hes never worked

with a child with my client's specific typy of 1.Aarning disability.

1. Will an aidt be available to increase individual attention? If so, what

te the aide's training r.r4. w:-.at are the aiee'e other duties? Don't get excited when

the school says your child's program will have 4h aid4. You may latIr discover their

only experience is in bilingual programs, tnGir responsibilities ers.clerical, and

they ars on cali for four claaAroomA. (And Don't think I made that example up.)

4. Coss this program proposed for your ce.ild actually exist? Some-.imes the

elaborately described prograo exiaos only on paper. If you agree to It, it will

sopposeoLly be =lotted for you: child. You should accept that only if your experience

leads you to trust the school eLstrict. Hoover, if the program doss (:=7:ent2.y

exlAvz, you should go observe it before signing the 1E2.

5. How many children ars in you: cid I class at one time? / was once

tnld my client would b in a self-cOntained Class cf four. On obseooation I

discovered that as meny as twelve more children would coals into the cleats as a

resource rocz. The school mair.tained they were not ;art of the class mince they

ware not there all day long.



QUESTIONS AND ANSWERS ON SCHOOL DISCIPLINE

FOR CBILDREN WITH DISABILITIES

1. Can a child with disabilities be suspended from a school

district or intermediate unit (IU) program?

If the child has mental retardation, he/she can be suspended

only if the parent agrees or the District or IU gets special

permission from _the .Department of Education in Harrisburg.

Permission cannot be granted for a suspension of more than ten

days.

If the child has a disability other than mental retardation,

he or she can be suspended for a maximum of ten days (except in

Philadelphia, where the limit is five days).

2. What rights do the child and parent have when the school

district or IU suspends the child?

The school must notify the child and parents in writing

about the suspension and the reasons for the suspension decision.

If the suspension is for more than three days, the school must

also hold an informal "hearing" during the first five days of the

suspension to discuss the situation with the student and parent.

At the hearing, the student and parents have the right to

question any school staff who are present, and also to speak and

bring witnesses of their own.

3. Do school officials have to allow the child to maks up work

missed during a suspension?

Yes.

4. Can an approved private school suspend a child'?

Before a child in an approved private school can be sus-

pcnded tor any amount of time, the parent's consent must be

obtained. If the parent does not consent, the child's home

school district may ask for a special education "due process

hearing." The child then cannot be suspended unless the hearing

officer (or, if there is an appeal, the appeal official or court)

approves. See cur guide for parents, "The Right to Special

Education in Pennsylvania," for more information concerning due

vocess hearings.

I f;
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S. Can a child with a disability ever be suspended for mon. than

ten days at one time, or expelled from school?

Regardless of the child's placement, he or she cannot be

suspended for more than ten days (five in Philadelphia) or

expelled without the parent's consent. If the parent refuses

consent, school officials can request a special education due

process hearing. Note that a due process hearing is conducted by

a hearing officer appointed by the state -- not by the local

school board.

If a hearing is held, the decision on suspension or expul-

sion is up to the hearing officer, whose order can also be

appealed. See our guide for more information on due process

hearings.

During the time that it takes to have the hearing and
complete any appeals, the child may not be excluded from school

unless school officials file suit in court and the judge agrees

that the child should be excluded.

6. Can the child be assigned to "homebound instruction" because

of behavior problems?

Only if the parent a. ees. If the parent disagrees, school

officials can ask for a due process hearing to decide whether the

child should be assigned to "homebound." The child cannot bee
assigned to homebound until the hearing and appeal process is

completed and a decision is made that the child should be

educated at home.

7. If the child is assigned to "homebound," how much instruction

can he or she receive?

The minimum is five hours per week. Parents have a right to

request more than the minimum. If the school district disagrees,

the parents can request a due process hearing.

8. Can a school district or IU keep suspending a child over and

over again?

P. child with disabilities cannot be suspended for more than

a total of 15 school days in any one school year unless the

district issues a written notice to the parents asking them to

agree to the suspension. If the parents do not agree, a due

process hearing must be scheduled. The hearing officer then

decides if the suspension should take place and/or it changes are

needed in the youngster's program.

Remember that there are special rules on suspensions for

children with mental retardation. See 11.



9. Can a child be excluded from bus transportation for

disciplinary reasons?

Excluding a child from the bus for disciplinary reasons is

considered a suspension or, if longer than 10 days, an expulsion.

Therefore, all of the rules set forth in the preceding paragraphs

apply.

10. What rules apply to in-school suspensions?

Before any in-school suspension, the child must be informed

of the reasons a:d given an opportunity to discuss his or her

conduct. Parents must be informed, and must be given an oppor-

tunity for an °informal hearing" if the in-school suspension is

to last more than 10 days. During any in-school suspension,

the student must continue to receive an education.

If the child has been excluded from his or her educational

program as set out in the IEP for more than 15 days in any given

school year, the same rules apply as with out-of-school

suspensions.

11. Ars there rules concerning behavior modification procedures,

fftime out roomslff isolation areas, and the like?

Students who exhibit behavioral problems which interfere

with their learning must have a behavior management program in

their IEPs. These behavior programs must be based on positive,

rather than negative, measures and must use the least intrusive

and the least restrictive methods possible. Corporal punishment,

locked rooms, demeaning treatment and noxious substances cannot

be used.

If school officials do not follow these rules, parents may

send a letter of complaint to the Division of Regional Review,

Bureau of Special Education, PA Department of Education, 333

Market St., Harrisburg, PA 17126-0333, telephone (717) 782-6913.

12. What else can parents do concerning discipline of a child

with a disability?

Parents can request that the school use special procedures

in dealing with the child's behavior. The parent should recom-

mend whatever procedures seem appropriate, including (for

example) a behavior modification program using "'positive

reinforcements;" help from the teacher in discussing and dealing

with emotional problems; regular contact with the guidance

counselor or psychologist; a procedure for dealing with crises;

or any other measures that seem required. Parents may wish to

consult a psychologist or other professional for specific ideas

t
( 3 )
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management program in the IEPs of all students with behaviorand proposals. In fact, the district must include a behavior

problems.

If school officials agree to the parents' request(s), the

procedures that have been agreed upon should be written down and

included in the child's IEP.

If school officials do not agree, or are unwilling to

include the agreed-upon prooeliures in the IEP, the parent has the

right to request a special education hearing.

The parent also has the right to ask for a "mediation

session." This is an informal meeting with a trained "mediator"

who is not connected with the school system. The mediator will

help the parent and school try to work out an agreement. For

more information, contact the office of Special Education

Mediation Services (telephone 1-800-992-4334).

See our guide for parents for information on due process

hearings and mediation.

Por more information:

Education Law Center
801 Arch Street, Suite 610

Philadelphia, PA 19107
(215) 232-6970

October 1990



RELATED SERVICES

WRAT AM RELATED SERVICES?

Related services are services that are needed to help a child with a

disability benefit from special education. Some examples of related

services are transportation, physical therapy, occupational therapy,

and psychological services.

CAN RELATED SERVICES INCLUDE MEDICAL SERVICES?

Related services do not include direct, on-going medical services

that must be provided by a licensed physician. However, related

services do include medical services that are necessary to diagnose

a child's impairment, determine the child's need for special

education or determine the type and amount of related services

needed. Related services also includes services that can be

provided by a school nurse, such as the administration of

medication.

HOW CAN I EZ SURE TRAT MY CHILD RECEIVES NEEDED MATrn szKnats?

Be sure that the related services your child needs are listed on the

child's Individualized Education Program (IV?). The UP should

include the name of the service (for example, 'physical therapy');

the typo of service needed (for example, 'direct' or

'consultative'), and how often and for how long it should be

provided (for example, three 45-minute periods a week). Your

District must then provide all services listed. If the District

fails to provids the services listed on the In), you should send a

letter to Division of Regional Review, 333 Market Street,

Harrisburg, Pennsylvania 17108, explaining the problem.

IF I TRINE NY CHILD NEEDS A RELATED SERVICE,

NOW DO I O ASOUT GETTING IT?

You should ask, in writing, that the district evaluate your child to

determine if he or she is eligible for the service. If you ars

dissatisfied with the district's evaluation results, you may request

that the district pay for an outside evaluation. Should the

district turn down your request, you may ask a hearing officer to

order the district to pay for the outside evaluation. The district

must take account of the results of any outside evaluation (whether

paid for by you or by the district) when it makes a decision as to

your child's need for a related service.

wELAT TYPE OF INFORMATION SIOULD BE COVERED IN ANY OUTSIDE EVALUATION I OBTAIN?

The private evaluator should discuss in a written report what

problem your child has and how - specifically - that problem affects

the child's ability tO make progress in his or her IlP goals or

ither aspects of the school program. The report should also make

specific recoomendations as to the type of service needed, the way

it should be provided, how often and for how long and the type of

i"
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person needed to deliver the service. The evaluator should also
describe in ohe report the goals of the related service program
being recommended. You can request more information on independent
evaluations from ELC.

CAM NY asrLD RE DENIED RELATED SERVICES SECAUSE TIE DISTRICT CAN'T AFFORD TO
PROVIDE TEEN OR DOESN'T RAVE =MTGE STAFF?

A school district or intermediate unit has no choice about whether
or not it will provide a needed related service. These services
must be provided free and cannot be denied or limited because it
would be costly or inconvenient for the district to provide them.
But remember -- the District must provide only those services, and
only in the amount, that are necessary to help a handicapped child
benefit from his/her special education program.

WHAT CAN I DO IF TEE DISTRICT AND I CAN'T REA= AGREENENT?

If you and the District can't agree on the kind or amount of
services your child needs, there are three things you can do (you
can do any or all of them):

- Ask for a 'mediation session.' This is a meeting with a trained
'mediator' who is not connected with the school system. The
mediator will help you and the school try to work out an agreement
concerning changes in your child's program or placement. There is
no charge for using the mediation service, and you will not be
required to agree to any change that you don't like. To find out
about mediation, see our Guide, pp. 42-43, or all 1-800-992-4334.

- Send the principal a letter requesting a 'prehearing conference.'
This is a meeting with school officials only. Tor more information
on prehearing conferences, see our Guide, pp. 39-42.

- Request (in writing) a 'due process hearing.' This is a legal
procedure that can take ome time. It is conducted by a hearing
officer, who will decide whether your child's program or placement
should be changed and, if so, how. For more information, see our
Guide, pp. 43-49.

Should you need further information on related services, call or write:

EDUCATION LAW CENTER, INC.
801 Arch Street, Suite 610
Philadelphia, PA 19107
(215) 238-6970

,
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TRANSPORTATION RIGHTS OF CHILDREN WITH DISABILITIES

Q: Who is entitled to transportation services?

A: A child with a disability is entitled to transportation

if the student needs it to get to the school or special

education program to which the child has been assigned

by the district.

Q: What kind of transportation must be provided?

A: Transportation that is appropriate to the child's
particular disability and needs. For example:

Transportation to and from school. Depending upon the

child's specific condition, he or she may need to be

transported by a school bus, van, or car, or to receive

tokens for use on public transit.

Q:

Q:

Transportation around the school building. If the child

needs help to move in or around school facilities, such

assistance must be provided.

Special assistance from bus matrons or other staff. If

the child needs the help of a matron or other staff

person during the ride to school or within the school

(or both), such help must be provided.

Specialized equipment. If needed, specialized equipment

-- such as wheelchairs, lifts and ramps -- must also be

made available.

Should transportation be included on the child's IEP?

A: Yes. The child's IEP must list all needed
transportation services (for example, the type of

transportation to be utilized, an aide and/or special

equipment, or the length of the trip).

How long can the ride to and from school be?

A: The answer depends on the child. If the ride is too

long given the child's disability and age, then a

shorter route or a placement closer to home must be

provided. As a general guideline, the Pennsylvania

Department of Education has determined thtt a
handicapped student should not be required to travel

more than one hour each way on the bus (see School
Xalinistrators Memorandum No. 493). However, the only

absolute rule is that the transportation provided must

be appropiiiTe given the child's individual needs.

1:71
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IF PROBLEMS ARISE, you can do one or more of the following:

* Ask for a "mediation session." This is a meeting with a
trained "mediator" who is not connected with the school
system. The mediator will help you and the school try to
work out an agreement concerning changes in your child's
program or placement. There is no charge for using the
mediation service, and you will not be required to agree to
any change that you don't like. To find out about
mediation, see our Guide, pp. 42-43, or call 1-800-992-4334

* Send the principal a letter requesting a "prehearing
conference.' This is a meeting with school officials only.
For more information on prehearing conferences, see our
Guide, pp. 39-42.

* Request (in writing) a "due process hearing.' This is a
legal procedure that can take some time. It is conducted by
a hearing officer who will decide what transportation
services your child needs. For more information, see our
Guide, pp. 43-49.

* If your child has transportation services listed on the
IEP, but these services are not being provided, you can file
a written complaint with the Division of Regional Review,
Bureau of Special Education, Pennsylvania Department of
Education, 333 Market Street, Harrisburg, PA 17108.

If you have further questions, feel free to contact us.

EDUCATION LAW CENTER, INC.
801 Arch Street, Suite 610
Philadelphia, PA 19107

(215) 238-6970



INDEPENDENT EDUCATIONAL EVALUATIONS FoR CHILDREN WITH DISABILITIES

WHAT IS AN INDEPENDENT EDUCATIONAL EVALUATION?

An independent educational evaluation is an evaluation of a

child that is conducted by a qualified person not employed by

your child's school district or intermediate unit.

WHEN IS IT A GOOD IDEA TO OBTAIN AN INDEPENDENT EVALUATION?

Whenever you believe that your district's evaluation of your

child is not adequate or not correct. You may also want to get

an independent educational evaluation when you are about to go to

a Due Process Hearing or whenever you have questions about your

child's program or progress and want guidance from someone

unconnected with your school district.

DOES MY SCHOOL DISTRICT HAVE TO PAY

FOR AN INDEPENDENT EDUCATIONAL EVALUATION?

If the district believes its evaluation is adequate, it can

refuse to pay for the independent cducational evaluation.

However, the law mandates that the district then schedule a Due

Process Hearing so that a hearing officer can decide if the

district should pay.

IF I OBTAIN AN INDEPENDENT EVALUATION FOR MY CHILD,

WHAT QUALIFICATIONS SHOULD THE EVALUATOR HAVE?

It is important that the evaluator have qualifications

similar to the evaluators used by your school district. For

example, if you want an independent psychological evaluation of

your child, be sure the evaluator is a °certified school

psychologist.0

WHAT SHOULD I EXPECT FROM MY INDEPENDENT EVALUATOR:

This depends on the question you want the independent

evaluator to answer. Does the child have a disability, and if

so, what is the disability? What kind and amount of related

services does the child need? Is the special education program

the child is receiving appropriate and, if not, what changes

should be made? Included with this Fact Sheet is an article that

discusses this issue in detail.

HOW DO I REQUEST THAT THE DISTRICT PAY

FOR AN INDEPENDENT EDUCATIONAL EVALUATION?

You should write to your district and request an independent

evaluation at public expense. In your letter, you should state

the type of evaluation that you want and the reasons why you

think it's necessary. You should also ask the district for

information on where an independent evaluation can be obtained.

A sample letter is included with this Fact Sheet. The district

should answer you, in writing, within a reasonable time.
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MUST THE SCHOOL DISTRICT CONSIDER THE RESULTS
OF AN INDEPENDENT EDUCATIONAL EVALUATION?

Whether or not the district agrees to pay for the
independent educational evaluation, it must consider the results
of any evaluations you have obtained when it makes any decision
relating to your child's special education needs. However, it
doesn't have to agree with the results of the evaluation.

WHAT CAN I DO IF THE SCHOOL DISTRICT DOESN'T AGREE TO PAY FOR THE
INDEPENDENT EVALUATION OR DOESN'T AGREE WITH THE INDEPENDENT
EVALUATION I PAZD FOR?

You can do any or all of the following:

- Xsk for a 'mediation session." This is a meeting with a
trained 'mediator' who is not connected with the school system.
The mediatcx will help you and the school try to work out an
agreement concerning changes in your child's program or
placement. There is no charge for using the mediation service,
and you will not be required to agree to any change that you

don't like. To find out about mediation, see our Guide, pp. 42-

43, or call 1-800-992-4334.

- Send the principal a letter requesting a "prehearing

conference." This is a meeting with school officials only. For

more information on prehearing conferences, see our Guide, pp.

39-42.

- Request (in writing) a "due process hearing.' This is a

legal procedure that can take some time. It is conducted by a
hearing officer who will decide whether your child's program or
placement should-be changed and, if so, how. For more
information, see our Guide, pp. 43-49.

If you have questions about independent educational evaluations,

you can call the Education Law Center for further information:

EDUCATION LAW CENTER, INC.
801 Arch Street, Suite 610
Philaldelphia, PA 19107
(215) 238-6970



It huru when:

MICH/GAN ASSOCIATION
FOR

CHILDREN
WITH EMOTIONAL DISORDERS

CHILDREN'S FORUM

What hurt's? What helps?

1. Adults argue back and.act Like me.

2. My brothers and sister.s set me up. They
annoy me on purpose, because they know
rni already angry.

2.b. My parents blame me when my brothc
or sister has a tararum.

Kds t-y to take me down with them by
gerng me angry th= using me as the
excuse for what went wrong.

3.b. Kids tease me about same.ining that
has made me =ad.

4. Wh= I :ry ta get hdp rrn
uasc but rm :aid to 'zit dawn", I
feel Like I'm beLng r.thed ofE

hyina :o =lain some...; Inn
no one will Listen.

.5.b. =pia= serner.1...;n2 ana
=eche arj yeiling =e.

?enpie :Om: me :a :aa :a then
wn= airr....a-y up= or they
keep taLkng 3z me when act
r=a'y o art=

110 5. a. rn aaCbed and 11.d dawn with
ray 3= 701iSte.. 1:/er4 my back.

6. b. V4-7.en arryene vaas me. squeezea
che o,..-:Ches me or aty

It helps when:

Adult listen and give me time to cool off

My par=ts keep the problems separate
and rennenber I didn't do it just bec.-iuse

ray brothff

My parents remember that I am not my
brother/sister.

My ficmds arc there to hcip mc.

I am tak= away fram an angry siruaon.
and have sameane who will fist= to me.

I cart 1= sornecne know tbc-e is a prr4re.--.
and gr. heip with the probl=.

I con mik :o the scdal workw or =u=cr.
It wh= E ea= get 2 .ncid f -.4he
wh=evc. I need ha-.

I n have z:y szy

r= ;;v= some space. itelps if the tea °c-tv
will be jet and let =e uicsmtiulcafrn
dawn.

I arn held down 3.--r-t;y It =a km.r. =e from
huming raref or someone else.
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hold.s whei it isn't nec=ary.

7. I'm lied to - I'm. told 'T11 talk to you
iii a minute* but no one comes or
"You won't get in trouble but I do.

8. I am sent to a separ2Ze room and
-. lett th

9. I get 3dcked out of school.
Sometimes I start fights so I will be
kickr4 out. I mis.sed i53 days of
school one year but they passed me
anyway because they just didn't W2.11/

me around*.

10. People make fun of tne.

11. rm told to "shut up".

12. People g mad a: me for =ins
out whem it's part of my disability,

13. I star: :;1;rgs and don't ',aow how
to stop theno

14. Adults and kids are rougher on
you because you dr...n't have many
fri=ris. If you have ei=ds they
wjfl br.:p you cool oil Adults are
rou#= on you U." you're a lonc.
The =rider the, get the =re it
agiravates disabiltrv7 .

15. I f Mc:: want to hix someone
because I'm so ated but l'u not

cuah or I'm afraid of grthtg in

r irogy and ciecx.s put
on the hoard. They dant hp nae
concoi =y anger.

150. Checks .242 the boar.i a used
'6ts who dont unde-stand

.:C7L11 =.re about -.he txtzecuenc=.
1; cr-iy =aic= th= more upse

. -
17 I 1-1.a.ie to r..de :he Lds Lrit.

the b.t.i.s lnd tc 7.1.1.11 driver

=1-1 hern. 1;4710::: 1 ride the bus

Adult are honest with me.

I can go out of the room for a little while
then come back and do it right. I will make
up the time I missed.

I am given detention or in school =pension
instead of being sent home. It helps to use
this time to talk about and oracdce good
behavior or to complete assipments.

When I can do something ac've until
I calm down cc. ba.sketball or walk.

The testher and I have a special word or
or sign to r=ind me to *chill'.

I am treated fairly and when I can Palk to
a 5-iatd. Lt helps whet fdencls ta toe

'Its alright'

I =n talk to my mom, the socal workz-.
counsor or ancrthc- adult who wilting:I
to me.

Checks on the board are used wh= I
do son=hing pod.

C.-1=k3 on tbe board hn wh= used
Ls a r=iinder for kids who alr=dy
have control. It helps theta r=c-rfo-
that they c'clet want to be eidoked out..

Th=-: on the hus vino can contrai
the 'Adds.
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Psycho1ogic.:1 testing involves a sampling
of a person's behavior in resporae to a
parneular set of circumstances. The pur-
pose of this sampling ,..S to obtain infarrna.
non about the individual which allows the

palp. ;an of certain character-sacs of the
to be made.

7 area of pr!chological testing is a con-
troversial ont, arid there aee many opinions,
both positive and negar:ie, which have
been voiced ahour the use and abuse of
various psychoiogical rem. 'The purpose of
dus article IS to expLein what psycho-
lognoll evaluations ,:orau: of, whdt kinds
of rests are wed, what kinds of informa.
non are obtained /Torn diffr.er.: sorts of
:au, and wiws benefit., oen
,4-om the process of resting and the report-
ing of res14.13.

ThC7e are many diffeeent types
ai psychological tests which can be
.:sed for oartic.ilar disabilities. For very
%.oung children, PsyChalogiScs Carl '...r
for developmental de:avs, generai
intelligence, language ----rnve and
expressive capacities, and emotional
33!".13. In early childhood, psycholo-
gists are often concerned with the
educational progress of a chlid, :he
issue of learning disabtilties. social and
emotional development. personality

ning and overall intellectual
.

Psychologists work with
teenagers and adults aro..ind the
issues .:flearning, carett interest and
dv.elopment, adjust:nen: to si.;ecific life
sinations, phase of lift or ihiems, and
potential for curure groath,

Learning disabilities frequently
go undetected because children are
not tested thoroughly and comprehen.
sively. In order to conscruct a usable
baccert for an LID evaluation, much
depth of analysis is required. Many
busy school psychologists with large
caseloads in the public school systems
simply do not have the time or equip-
ment necessary ro do a thorough
evaluation of a learning problem.

In :he area of learning disabilines, it is
essencial chat the psychologist obtain a
broad base of information about the
individual. Tests which rnusr be in-
cluded in a learning disabilities evalua.

non are intelligence tests and achieve-
ment tests. Ocher tests co be included,
but often deleted, are tests of per-
t:lc-sal growth and development, telcs
of emotional and social status, tests of
motivation for achieveent, and tests
of :earning style.

Children tan have learning problems
for a varier: of reasons. For example.
the child may nor be :le,,elopmentally
ready to begin the task of identifylng
sv7.117.03 such as in reading. Cr, he or
she may have an emotional diiiculty
bicckmg his or her performance in an
a-ademic area. Another possibility
could be 'hat che child has 1 learrurg
sHe which ts causing tlifficuky in the
area of school performance. When an
v.a,uation 3 requested, many quest:ors
exist but few answers are known.

A psychologist works much as a
tive wo:ks, trYing to uric:over clues
which will pinpoint the nature of
probierns and allow successful intents..

to :eke place. If the psychololois:

1

chooses the wrong tests in an attempt
to answer :he quesrions of the assess-
ment, the conclusions drawn will be
invalid. Or, if the psychologist chooses
the right rest to administer. but is not
skilled in the proper interpreranon of
test results, much informabon will go
unreported or undiscovered.

The criteria to evaluate whether or
not a psychological report is a good
one has to do with how useful it is to
individuals receiving the report. If a
report is done for educational pur-
poses, it is necessary that the report
provides a strong indication of the
child's intellectual capacity, learning
style characteristics, social and emo-
tional needs, and present achievement
Vtarl.T.S. In addition, the apart must
specify, for teachers arid for parents,
recommendations about how to work
with the child so that the individual
:nay Function most comfortably ard
most successfully in the karrung
situanon.

Maximum vs. Typical Performance

Psychological tests can be
grow; ed according to raeo particular
cypes. 'Those are tests of maxim m per-
formance vs. tests of typical performance.

a test of maximum performance,
che person being tested is required
co do his or her best. Informaeion
being measurA in a test of maximum
perforrnallo includes what the person's
potential abuitY is and/or whac a
person has attained in the way of
accomplishment including intelligence
rests, achir.ement tests and aptitude

(Connnugd on Psp 2)
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cescs. These tests yield different types
of data, buc all have one aspect: in
common: the informanon being sought
in each category addresses the ques-
non, what is the besc that the person
can do. There are three main deter-
miners inflJencing the way a peeson
performs on a test of maximum per.
formance: innate ability, acquired

arid motivation. It is impos-
sible o do better thar one U capable
of doihg on a test of maximum per-
formance. For example, if an individual
is credited with an IQ of 1CO3 it is cos- .

tible to say chat rhe person has at least
an IQ of ICC, and not less than an IQ
of ICC. This Li because it Is impossible
co gore better than you are capable of
grating on a test of maximum perform-
ance simply by virtue of chance alone.

Trie chief difficulrv with tests of max-
imum performance L that many factors
may influence scores downward. The
time oi day, whether or noc the person
is tired, the ability co work with a par-
ticular examiner, the capacity of che
examiner to es-ablish rapport with che
subject, and various environmental in-
fluences can 211 CalVe underesnimaces
co occur on test of maximum perform-
anc-o Therefore, it is most important
that psychologists giving these tests
indicate within their reports what che
conditions of testing were and how the
subject responded in the test situation.

In the area of learning disaoilitim test-
ing, both tests of ability (i.e., intelli-
gence) and achievement are necessary
in order to make a diagnosis of a sped-
fic learning deficit. The state arid
federal government stipulate rho.: there
should be a discrepancy benveen :he
person's abilicv arid rneir acooal
achievement in order for specialiced
programming to be offered. For this
reason. the selection of IQ rests and
achievement tests ri determining a
learning disabilities diagnosis is essen-
tial to the outcome of the evaluation.

Intelligence tests, ot an IQ rest, is a
measore of a person's ability to per-
form a certain cas;:. On an IQ test, the
examiner is interested .n the innate
car:A:too of the person ro perform in
cornoarkon wich perioos or the same
age. There are many different rYpes of
IQ testa, but all have a final result ;n
commonthe IQ score.
An IQ places an indoiduai in relation
co other people of the same hrorio-

logical age lc is computed bv admin-
istering a rest co a large population of
people in order to deteernine specific
levels of performance.

A person taking an IQ test is requived
to answer questions or perform on
various problerae. The number if
correct items are computed to equal
the person's raw score. This raw score
is then compared to other individuals
in the normative popolation of the
same chronological age as the subject.
It is through che use of this com-
parison chat :he actual IQ score is
obtained.

An IQ is nothing more than a number
which allows us to compare an indi-
vidual's peoformance against those of

normanve population. An IQ of
IOC is considered ro be an average V.
When someone obtains an 1Q, of 100,
we say that this person performs at the
50 percentile for their age group. This
means that out of 100 people of chis
person's age level, the subject would be
brighter than 50 people in the group.

IQ scores are grouped according co
ranges in terms of the classification of
a person's intelligence. Individuals who
have IQ's below 69 are said co be func-
noning in che range of mental defec-
nveness. Those with IQ's from 79 to
70 are classified as borderline level
functioners. Individuals with IQ's Prom
89 to 80 are said to fall within the low
normal range of abiliry, and individuals
with 1Q's from 109 down to 90 are
saf,i to Funcoon in the average range.
IQ scores from 110 co 119 fall in the
bright normal ranie. Scort3 from 130
to 19 are superior and scores Isom
13C co 135 are very superior.

Achievement tests also fall in che
,:aregorv of tests of iaxirnum perform-
ance. In an achievement :est, the
examiner is not looking so much at in-
nate mental capacity, but more so at
what a person has learned. Typically,
achievement rests measure academic
subject areas, and are used widely for
children in a school-age population.

The importance of achievement tests
car. be illustrated several ways. Achieve.
ment rests are used bY schools in order
to determine how much children have
learned as a result of their participa.
non in a pwrain academic program.
Achieve.menr rests ar e. also used in
order ro determine :I a person meets
certain eligibilit-Y repuirements for
special academic programs. Achieve,
men( irs may be used in business
and industry in order to determifie the
literacy of a ;potential to:lotto-)

Psychologises frequently use achieve-
merit rens in order co determine if an
individual's academic performance is
consistent with his or her intellectual
ability. If an individual has an IQ o
100, one would expect that that
son would be able co achieve sea
scores on achievement tests which are
about 1CO. A standard score is equiva-
lent co an IQ score; that is, it has an
average of 100 and a standard devia-
tion of :3. Sixry-eight percent of
the populanon should be achieving
academically bepween standard scores
of 85 and 115.

The third caregorY of maximum p!r-
formance resC5 includes those measures
called aptitude tests. In an aptitude
test, me person's innate capacity to
perform on 2 specific r,:pe of job cask
is being measured. F..1- example, co sav
that a person has rnechanical actinide
implies that he or she has good in, Ate
mechanical ability which can be fur-
cher enhanced by croirung.

Aptitode tests are most frequently used
in conjunction with career develop-
ment and vocaoonal planning. Before
money is invested in an individual to
train them to perform on a cersain
task, it is helpful to understand before-
hand whether or not that person
nacural actinide to function in char
area. Aptitude rests are, therefore, a
good investment where the craining of
people for jobs is being considered.

The ocher category of psycho-
logical tests which are used are rests
n.pical performance. In a test ef
tYpical performance, the subject: is
required to be as honest as he or she
can be. Tests of typical performance
include projeetive measures, personality
tests, vocaoonal interest rests, and
value scales.

Projective tests are those which come
under rhe mos: criticism both within
and without the psychological oorn-
munity. Examples of projective tests
would include human figure drawing
tests and ink blot tests where the sub-
ject k required to perform on a task
bui: is unaware of what is being
measured in terms of the response.

Frojecrive rests are scored in terms of
the number of indicanons present of
emotional difficulro Once again, it S
known that profiles of healthy subje-
have certain kinds of characrenstics,
whet.eas profiles of individuals with
emotional sr psychological prolems
possess other londs of character:sots in
their responses, On che Draw.a.Person
Teit, for v.ampie, the absence or a



neck or, the human :;.e-ure srawing a
frequently alSOCIaCed wiCr. emotional
immacurirv.

In a personallry test, speetfic traits or
it:.s of one's personaiirv functioning
ring measured. The computer is
used as a valuable tool obtaining

valicl and reliable personaliti assess.
nee nts.

The Minnesota Mulnphasic Personality
Irwentory has about 5,i:CC ies of
research devoted specificaily to that
test. It would be impossible for one
individual to be aware of a''.', :he
rarnifIcanora of :he N',NI.P1 tool. Data
:from niis research :an 'ee snored and
coded into a oarnputer. however, so
that individual pronles can be analyzed
wich much more precision and accuracy
than was ever possible in the past.

Vocational interest testi also fail
under the category of rests of typical
performance. On a vocational interest
test, the subject is required to choose
from a listing of work airernadves he
or she would prefer co be engaged in.
The difficulty with vocational interest
tests, as with ocher tests of typical per-
formance, a that the respondent can
easily fake responses. Trus difficulry
makes these tz.sts much les.s reliable

0" other kind.s of measurers.

rile term "validiry" in testing
has to do with what a test actually
measures. If a test is called a
mechanical aptitude rest, it is essential
chat the rest actually reflects
mechanical ability. The name of the
rest does not necessarily mean that it
will be valid for the use it is
designated.

Valitlating tests is a vet: long and
arduous process. An individual test
:MAC be compared with pCi'ler measures
in order to determine its validity. If
a rest is called a test of mechanical

it a important to :iscover
'whether or not individuals who score
high on the test actua'iTiv have good
mec.r.anical capacity.

Tests are validated for certain groups
'.4:::-;;n :he normative pc.c..iiation. In
sleneral, most IQ Zest..1 have been scan-
:Sae:I:zed on whit,. middle :lass popula-
tions. Chilcl-en from dirferent ethnic
biackgrounds, or at !owe- iczioezp-
n.:rhic levels, rIla'i 1.7,!! '.;n:*a.riV penalized

ndardit-d IQ res:s.

".3sue of reliability :criztrhs
whether or nnr :he test consistently
measures what it purpotts to measurc.
(nternal factors of :he n.tner.t, as well
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YOUR CHILD'S RIGHT TO AN
INDEPENDENT EVALUATION
More than any other factor, evalua-
:sons are crucial co successful ac!vocac-i
for educational placements. Since each
handicapped child Ls enntled by law to
an education appropriate co ha or her
individual needs, it is crucial to know
as precisely as possible what the child's
needs are in on'er. co assess the suit-
abliir) of optior7, :hat are being offered,
and to determine ways of making :he
chosen opcon work. The evaluation
provides the building blocks t"rorr.
which the advocate assembies the case.

All.oarenta have :he right to have a
derailed evaluation of their child
2,1;71:metered by someone other than
or in addition to the school psycholo-
gisn It is important to remember, how.
ever, that any evaluation co be sub-
mitted co the school district in order
to influence the child's LEP, must be
conducted by a school certified psy-
chologist (an individual licensed by the
state co administer special educacion
evaluations).

Since tescing procedures tend co be
rather costly, you can request an in-
dependent evaluation at the school
district's expense. For the most effec.
nve results, begin bv writing a letter
co your school district superintendent.
It is essential that :ha letter includes:

I. Your child's name, grade, and
school he or she attends.

,dennon of the evakionis)
previously conducted on youi chil .1 by
the 5{.=01 Or intermediate unit and
whv you believe :hese tests do not
address his or her particular excep-
:tonal needs.

3. Explain why you believe an in-
dependent evaluation would help your
child benefit from his or her educa-
tional program. For example, if your
child has difficulty with attention
spansomething chat may or may not
have been noted in previous evalua-
tionsbut his or her :cache: is un-
aware of techniques for adequately
dealing with :he problem, you can sug-
gest that a private evaluanon would
add greater depth to :he understanding
of :he child's needs.

Once your leiter has been received,
:he school district has only rwo alter-
natives: they may eithei' grant the re-
quest or deny it, which requires them
to initiate a due process hearing show-
ing that its evaluation Is appropriate
[45 Code of Federal Regulanoru Section
I:Ia.:603(o)). You may have to write a
7.econd letter co the school district
reminding them of your tight to a due
process hearing which may be far
more inconvenient and expensive than
authoriting an independent evaluacion.

In addition, if the school district
refuses your request, they are legally
unable co conduct any further evalua-
tions on your child until after the due
process hearing is terminated. Also,
upon request, the school district is also
required to provide informacion on
where independent evaluations may be
obtained [45 Code of Federal Regula-
tions Secnon 121a.5C3(a)(2)1.

If a due process hearing is scheduled in
response ts your request it is advisable
co consult with an advocacy or legal

agencY in order co be sufficiently pre-
pared.
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as external factors in the environment,
influence che reliability of rest scores.

or exarnp:e, if a child is required co
take a rest in a room which is coo hoc
and on a day that he or she is noc
feeling well, his or her perfon-nance is
likely ro be much poorer on char tele
:nan in another, more positive
condirion.

In order co insure & e reliabilitv of the
test. I! 3 important that che rest be
given in a standarditeti fashion and in
an environmene which is most con
ciucive to obtaining a good perforrn-
once from :he subnecr.. When testing
any person on a test f maximum per-
formance, it is desirable co see the per.
son during the rime of day when he or
she is most alert.

Another difficulty frequently
encountered in learning disabilities
evaluations is one of a misinterpreca.
non of rest resules. Many psychologists
unlite grade equivalency scores in
achievement rests in order to make :he
case chat a child is nor significantly
underachieving irr the classroom.
Gccde equivalency scores have come
under strong crieithrn, nor only from
the publishers of CMS, bur from
respected psychologists as well. Grade
equivalency scores vary tremendously
from one test to another. There are no
stactscical properties as.soc:ated with
grade eouivalency scores, and small
increments in raw scores result in big
changes in grade equivalency eStirnateS.
A grade equivalency score of 2.0 does
noc mean that a chil.-2 is reading at a
second grade level. A grade equiva-
lency of 2.0 means chat, trl CC mparison
co children from whatever area the rest
was normed. this particular child per-
forms about like. a second grader from
chat area.

The :ea; 5:zres in r.'15:::; rna.--urn
periormance are standard scores and
percentiles. A standard score has a
mean or average of ICC and a standard
deviation of 15 or 16. Percentile ranks
indicate where an indioiduai .srands In
comparison to his or her aiemares nut
of :CC ,:aies.

The scare of I'etinsvivania, and the
federal goernment, stipulate that a
child meets the criteria for learninc
disabilitY progtoimming !F -here is a
significant discrepancl between that
child's abilir and his actual academic
achie,..ement. If a ch:Ld has an IQ

score of ICO, che achievement rest
srandarJ scores should be about ICO
and the percentile rank scores,should
be about 50, if he or she is achieving
consistendy with his or her capacity
co learn.

Psychologcal cesting is also
done in the area of mental reearclanon.
Defining that a person is mentally
retarded is much more clear-cut than
making a diagnosis of a learning dis-
ability. The diagnosis of mental re-
:aro:anon is based specifically on IQ
rest scoies. A person is diagnosed as
being mildly mentally retarded if he
obtains an IQ score between 69 and
55, according to :he American Associa
non of Mental Deficiencies Manual
on terminology and classification in
menr,al recardacion. A moderacrr
earded person would function
an IQ of 50 to 40 and a severely.Te! P
carded person would function beeween
an IQ of 39 co 25. IQ scores ofli; aiV.I
below are said to indicate a profri,-.
level of mental retardation. In reFrns`k
educanonal classifications, IQ's which
range from 50 or 55 up to 70 or 80
are said to reflect ability within an
educable mentally recarded range.
Persons who function between an IQ
of 25 and 50 are labeled as trainable
mentally retarded in tie e education
system.

In ..hoosing a psychologise co
perform an evaivanon, it is helpful
to secure the ser-ices of a reputable
professional. In :he cap. ',fan
dependent psychologise operan in
private practice, ic is essennal that
the psYchoior.st be licensed by the
Pennsylvania Boarii of Psychoiogists
Examiners.* Hospitals and various

social service ,orpint:ac:ort:. %I/IC:1m the
cornmunic. are ofr.en able to refer
individuals co competent clinicians.
Colleges or universities are also good
sources For inforrnanon referral.

When an individual is seeking an 111)
evaluation, it is essential chat he or
she provides the psychologise with as
much background and information
about the specific sieuarion as possible.
The more information che psychologst
has about the individual questions co
be answered, the be::er position the
psvchologsr is in ro choose a batter/
of rests w6ich enable comple-
non of a thorough assessment.

References
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FOR PARENTS:
1EP OR

ANNUA1 F.T/IF.N
C'.."1RENCE

The Indivicualized Education Program
(IER) is a dc(dument that defines an ap.
pro:rive program of special education and
related services for your child. The 1E? is
used to plan ydur child's soecial education
instruCtiCn. This document is very important
because the school will provide the services
listed on the !EP, and will do everything
possible to assist your child in meeting the
educational goals d objectives indicated
in the IEP.

The IER is planned and developed by
parents and school staff during the IEP con-
ference. Parent participation in the IER con-
ference and ongoing parent-school contact
are critical to the success of your chiid's
school experience.

This brochur3 is written to help you more
fully understand and participate in the IEP
conference. It consists oi two parts:

.

A cnecklist of things to do to
PREPARE for the IEP conference

An outline to help you take notes
DURING the confercnce and to remind
you of some important questions

,.;;
%
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Information Parents Cuwstions Parente

May Wisn to Provide May 'Nish to Isk

Your atisenationr, of your child

Educational evaluations completed oy other
agencies

How recent ars these records?

How dote my child compare to other
children?

What do the ;eiiels and scores mean irt terms
of instructlon?

Goats you nave tor your ont;o What is :Pe longrange plan for my mkt?

What are some possible long-range goals?

Will snerhe Oe independent, employable, or
have 0000rtunities for education. etc.
beyond the outilic scisisoi program?

Skills or tasks you would like your :mild to How will I know when my child teams these

achieve
skills?

suggestions do you riLve for me to
Use at home with rny child?

How your child participates in family How can I measure Ty cnild's progress in

activities
activities performed at home?

Otlier kinds of services you think your child If my child needs additional services In the

needs to help hirnTher succeed In schoo4 future, will shoals be able to receive them?

What services not related to the educational
program could my child benefit from?

What community agencies should I contact
to obtain these services?

Your understanding of your child's special Can you give deschption of my child's
Special education assignment?

needs

Necessary medical Of safety restrictions or
precautions

How your child gets along with orcthers
and sisters, or with other children in the
neighborhood

Is my :mild schlduled to soend as much
time as possible with non-exceptional
students outside of the special education
classroom?

How you will keep in touch with the school
to monitor your child's progress ;telephone,
notes to the teacher, classroom
obeeriatlon, etc.)

How will the school keep me informed
about my child's program?

/14pritiled jisc. n, direc:ion o I Plignt :17 ribe-ntlocll AI Sitt/rCil Cie Dull
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1E?
iniormation Schoci

Will Provide

1) Present Educational Levels

(This means a wntten statement of the

child's current educational performance.)

Fincings from the evaluations in each area

The methods and rypes of assessment toots
or tests used

A desc::otion of :he student's present skiffs
and level of fur,...tioning in each major
curricular area

2) Annual Goals

(These should stiecity what the student is
xpected :o learn.)

Recommend instructionai goals :lased on
tile student's strengths aro neecs

Exolain how trie goals relate to the
curriculum

3) Short-term Objectives

(These are denved from annual goals.
They should clearly describe learning tasks
which me student must master on the way
to achieving the annual goal.)

Discuss the content of each curricular area
that is part of the stuCent's special
education program and explain how these
oolectives are linked to the annual goals

A) Evaluation Procedures and Schedules

(This spells out how and when the child's
progress wilt be measured.)

Outline the methods by which student
progress in each objective will be measured

51Flelated Services

Pest include the services trtquir d to
meet the student's school needs, such as

the lyPe of physical education program, or
special instructional materiall.)

Describe recommended related seMces
that the child nerds to benefit from the
educational program

6) Pnrharj Special Education Assignment

(This is the level of scecial education
seroce such as itinerant. resource room,
full.time. part-time. It also gives the
category of exceptionality, such as,
Laming Disabled. Educaolo Mentally
Retarded, or Physically rfandicabded. etc.)

Statement of eligibility for special
education assignment

Describe the type of class and the level of
scecIal education service

7) Statement of Integration

(This refers to "Integration" between
chilCren from spec:al education Drograms

and children from regular education
programs.)

Describe extent to which child will
particioate in regular education

8) :ates

(These are the orojected dates tor :no
program+ arid serrices :o 'Jelin arid the
xoected duration at the serviceS.)

Ex Olaun timeline for 'ull implementation of
PEP aaci the ;role:tad review date of the

program

:pori flr
gtroN 0,21ref ar PA.rettfews. pn,t.to 4 Urfa&

gere-tnerf .4111imennwat arMilte.et NoKlyti fy Aft ljecArot At sque.,9t 4. 0 C
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l'F.EP1NG FOR 1E7,

As a parzner with school staff in the plan-
ning of your child's educational program, you
may want to prepare for the LEP conference
:n the following ways:

Review your child's school records and
decide if ycu want to bring any materials
to the conference, sucn as

your chilc's report card
recent examples of scnool work
medical reports and evaluations
information from other agencies
current lEP (If your child has an lE,
review the instructional goals, objec-
tives, and progress made in these
areas.)

Try to determine how your child feels
about scnool.
Think about whether you want your child
to attend the lEP conference and discuss
the possibility with the teacher and with
your child.
Think about your child's school program
and jot down any questions you may
wish to ask.
Inform the scriool if you need assistance
in preparing for the conference or during
the conference. Some areas of help may
include the use of an interpreter, access
to scncol records, contact with evalua-

tion personnel and other assistance
which will enable you to participate fully
in the IEP conference.

at"

.e""

tr.".
-,-7-.,

C....--';'..k.
-7'7.- '...s.....4.

: ,
,I. 77x,

.. ... ,...

DURING ME FP CR ANNUAl
RE:VIEW CONFERENCE

As the parent of an exceptional student, it
is your right and responsibility to attend the
IEP conference anC help determine the in-
structi..Inal goals. objectives. and services
your cnild recuires.

The school staff will make sure that the
legally required ;arts of the IEP are discuss-
Pd at the meeting. As each part of the IS? is
develcoed or reviewed, you will have the op-
portunity tu helo plan and approve this
prograrn.

The outline on the back of this brochure
cintains the sections of the IEP which will be
discussed at the conference, along with in-
, )rmation you may wish to provide and ques-
tions you may wish to ask.

At the conclusion of the IEP conference,
you will have the opportunity to approve or
disapprove the recommended program.

If you approve the program, the lEP will be
implemented as written. If you do not ap-
prove of the plan, you must describe in
writing the reasons for your disapproval. The
school staff will help you clarify areas of
concern.

Due orcoess procedures guaranteed to
you by law can be implemented to resolve
differences.

;

N.
. -N.
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RESOURCES
Pennsylvania CASSP 1raining and Technical Assistance Institute

fouw1CATION SERIES

Quantity. Title

"Children's Bill of Rights," Commonwealth of Pennsylvania, 1995, a CASSP concept paper
(Draft)

"Family Support Services," 1993, a CASSP concept paper

"Implementing Comprehensive Classroom-Based Programs for Students with Emotional and
Behavioral Problems," by Andrew L. Reitz. Ph. D., 1995. a CASSP discussion paper

"A Model for the Multi-Systems Service Planning Meeting," by Ken Meehan, LSW, 1995,
a C4SSP discussion paper

'Pennsylvania's Ideal Child Mental Health System Design." 1992, a C4SSP concept paper

OTHER RESOURCES

Quantity

411-

Item

The Pennsylvania Model of Towards a Culturally Competent System of Care, 1989; a project
of the Minority Initiatives Subcommittee of the PA CASSP Advisory Committee

The PA CASS'P Newsletter; a free quarterly publication of the CASSP Advisory.Committee
and the PA Office of Mental Health (Please indicate whether you want to be placed on the
ntailing list and/or whetheryou would like a file of available back issues.)

Brochure describing the purpose and functions of the PA CASSP Training Institute

TOTAL COST

S1.30 each

S1.50 each

$1.50 each

S1.50 each

$1.50 each

Price

$5.00 each

-free subscription
-$2.00 for file of
available back issu,

-single copies free
-multiple copies/
10 cents'each

Name :

Agency/Title:

Address:

Zip code: Phone:

To order, please indicate the items desired and their total cost. Fill in your name and address above.
payment in a check made payable to the PA CASSP Training institute to:

Harriet Bicksler. Publications Specialist
PA C \SSP Training Institute

Building I. Suite 16. 2001 N Front St
Harrisburg, PA 17102

(717) or (800) 232-3125; fax: (717) 232-3610

Send this form wun your



PEER ADVOCACY: EVALUATION

Do you feel that the "Peer Advocacy 'Laining" we did in "Bridges"
was beneficial?

Do you understand more about your child's right
(or other children's rights) to a "free and appropriate education"?

What did you learn?

For students: If it helped you and your child, how did it help?

For agency personnel: Do you think this training was beneficial for
your clients?

Do you think we should continue this type of training in "Bridges"?

Should a Peer Advocate person be hired?

Why or why not?
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